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PREFACE 


Тће educational and vocational guidance movement in India 
15 still in its infancy. But though, unlike the legendary Mars, 
it was not born full grown and armed at all points, still the 
infant has, in a relatively short space of time, shed its swadd- 
ling clothes, and it already well past the cradle stage. 

Enthusiasts may deplore the fact that its growth has not 
been more rapid and spectacular, but, all things considered, 
the authors feel that, while there are no grounds for com- 
placency, the movement is progressing satisfactorily, and that a 
faster rate of growth might lead to the infant outgrowing its 
strength, with dangerous after-effects. 

What may be termed in military strategy the “softening up” 
stage, the preparation of the ground for the main offensive is 
already well under way. The urgency and necessity for educa- 
tional and vocational guidance has been well canvassed, and 
there is widespread, though by no means universal agreement 
among enlightened educational administrators, teachers, parents 
and the community at large that guidance is a necessary part 
of progressive education in 20th century, post-Independence 
India. 

The next stage in the immediate strategy of making educa- 
tional and vocational guidance a functional part of the educa- 
tion provided by every Secondary school in India is for a band 
of dedicated ‘shock troops’ (Heads and Teacher-Counsellors, 
assisted in every possible way by Guidance Experts and the 
officers of the Education Directorates) to spearhead the guid- 
ance movement in selected Secondary Schools all over the 
country. For if the guidance idea takes firm root and matures 
to healthy growth in even a few schools scattered through- 
out India, such schools will inspire and serve as beacons to 
light the way ahead for their weaker brethren, who will ulti- 
mately, whether they like it or not, be compelled by their 
example and by the pressure of enlightened educational opinion 
in the country to tread the same forward path. 

The authors are aware, from their personal experience and 
their reading, that а few progressive schools in various parts 
of India have already established the nucleus of healthy guid- 
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ànce programmes, and that many others are taking the o 
Tew faltering steps along the same route. "They are also pe 
that the Heads and Teacher-Counsellors in these schools ей 
finding it difficult to plan and execute suitable short and n 
term guidance programmes because they lack the expert v 
and knowledge required, and do not know Where to seek i 
it. Innumerable books have, it is true, been written on guid- 
ance in the U.S.A., U.K. and other countries, but in back- 
ground, content, and outlook they are usually too alien and 
too far advanced to be of much practical use to guidance 
workers in a country where guidance is in its infancy. 1 
A fair amount of guidance literature „has also appeared in 
India during the past few years, but it is scattered through $ 
variety of educational journals and magazines, and busy Wan s 
and Teacher-Counsellors can seldom afford the time or the 
expense of subscribing to and reading a large number of educa- 
tional journals to discover guidance material suitable for their 
purposes. Accordingly it seemed to the authors that there 
was a real need for a basic theoretical апа practical study of 
guidance that would be of assistance to guidance workers in 
this country in planning and executing preliminary sch 
for educational and vocational guidance in the schools 
“The School Guidance Service at Work” they have ende 
to satisfy this need. They do not claim to h 
pletely, or once and for all. 
been a much bigger 
But they have attempted to cover 
While not neglecting the basic theor 
ance, to be as practica] as 
experience as Professor 
and Inspector of an im 
many of w 


emes 
SUI 
avoured 
ave done so com- 
plish this would have 
а very much bulkier book ! 
all the salient points, and, 
etical foundations of guid- 
Possible, drawing on their combined 
-in-Charge of a State Guidance Bureau 
of progressive schools, in 


ammes already been set up and 
steadily. 


To accom 
task, and meant 


У 


it has not been possible to append an Index in the present 
edition. 

The authors, finally, do not claim any infallibility or official 
tanction for their views and opinions, which are not meant to 
be obiter dicta but suggestions, for trial and experiment, for 
discussion and debate. If this small handbook can stimulate 
healthy and constructive criticism and discussion, and be of 
some assistance to the Head and Teacher-Counsellor of even a 
single school in their attempt to establish in their school a 
sound minimum programme of educational and vocational 
guidance, the authors will be satisfied that their efforts have 
been well rewarded. For they are firmly of the conviction 
that success in this vitally important work of guidance cannot, 
and must not be estimated statistically. Guidance is a per- 
sonal service, a labour of love, if it is anything ; and if a guid- 
ance worker at any level can guide even a single boy or girl 
to find personal, vocational, social and spiritual fulfilment and 
happiness, he need not be unduly depressed over the ninety 
nine with whom һа has failed, to a greater or less extent, 
рат у as a result of this own deficiencies, partly as a result of 
circumstances beyond his control It is to all guidance 
workers, who approach their task in this spirit of humility, 
service and dedication, that this book is humbly dedicated. 


PREFACE TO THE SECOND EDITION 

The favourable reception accorded to the first edition of the 
School Guidance Service has encouraged the authors to bring 
out a second and revised edition. 

The decade that has elapsed between these two editions has 
been one of light and shade for our infant guidance movement. 
In the first edition the authors, without complacency, express- 
ed a feeling of sober satisfaction with the overall growth and 
development of the guidance movement in the two preceding 
decades, especially in the 50's after the publication of the 
Mudaliar Report which gave a great fillip to the whole move- 
ment. 
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ement 
Unfortunately, for a variety of prd ЕЕ 
slowed down in the early years of the 60's and m МУ a 
retrogression in many respects. The appointme md 
National Education Commission (1964) raised p Ed 
tions that it would provide a fresh impetus apes iow 
these expectations were belied for the most part. Eie. 
to the Mudaliar Commission, which devoted a whole ИЕ 
to guidance and counselling, the Kothari SAn VAE 
devoted a couple of pages to educational guidance, an Eni 
it reaffirmed that "guidance should be UE as pn d 
part of education and not a special psycho peical si и 
service which is peripheral to educational Все i on 
recommendations fell far short of those А те ma 
mission in coverage and in the conviction with whic y 
ү м nra however, Ше Kothari Commission broke 
new grounds. The first was in its new pattern of реш 
education without specialisation ul the end of Class X; this 
eliminates the need for educational guidance regarding the 
choice of an elective stream at the end of Class VIII у 
has been the main, almost the sole preoccupation of Guidance 
workers in the 60's. This makes possible а welcome major 
shift of emphasis from educational guidance to personal coun- 


individual students to adjust 


; to solve their emotional and 
psychological problems, and to evelop all sides of their per- 
sonalities. The Kothari Commission’s second new feature was 
its Recommendation that guidance 


е and counselling should form 
an integral part of the educational 
in & 


services provided, not only 

chools but in Colleges and Institutions of higher learning. 

This has sparked the beginnings of a needed Student counsel- 
mg and guidance Service in many Colleges in the country. 

Both these new developments have been taken into account 


in this second edition, which, like the first, is dedicated to all 
втсеге guidance wor 


kers—may their tribe increase !—in the 
country, 


hich 


CONTENTS 


CHAPTER 


I 
П 


XII 


The Concept of Guidance 


Difficulties in setting up a Guidance 
Programme in our country 


The organisation of an effective Guidance 
Service in India 


The Guidance Specialists 
The Classroom Teacher and Guidance 
Parents and Guidance 


Towards an Effective Guidance Service in 
our Educational Institutions : Basie Guidance 
Activities 


Тће Study of the Individual 


Collection and Dissemination of Information 
About Social Opportunities 


Guidance Schedule and Counselling 
Need for Curricular Guidance 


Evaluating the School Guidance Service 


Page 
1—13 


14—25 


26—34 
35—46 
47—54 
55—89 


90—107 
108—198 


199—141 
149—158 
159—167 
168—174 


CHAPTER ONE 


THE CONCEPT OF GUIDANCE 


Guidance activities seeking independent status in 
modern education 


Guidance is a new name given to a practice which has always 
formed an important part of the norinal activities in educa- 
tional institutions of all kinds. Indeed, in a broad sense 
educational institutions are established to offer guidance to 
students in them; every activity in such institutioiis is 
intended to offer some form of guidance or other to the pupils. 
When teaching was organised on an individual basis, guidance 
was given by teachers on the basis of intimate personal con- 
tacts with students. Such guidance involved the total develop- 
ment of their personality, physical, intellectual, social, 
vocational, moral and spiritual. Indeed, “teaching”, even in 
the limited sense of the term, cannot be carried on successfully 
without making its impact on the total development of the 
personality. у ue m 
With the rapid growth of numbers in educational institutions 
and the introduction of class teaching, the problem of guidance 
Brew more complex. Gradually attempts at all other kinds of 
guidance, save intellectual guidance, was given up, and activities 
in educational institutions were confined to mere class 
teaching. ee . 
Radically changed educational and social circumstances in 
the 19th апа 90th Centuries, however, once again focussed 
attention on guidance in educational institutions and placed it 
in а new setting. The throwing open of the gates of educa- 
tional institutions to all, (bringing in pupils even with sub- 
normal intelligence); a deterioration in the standard of class 
teaching; the rapid industrialisation of the society ; the increas- 
ing complexities of vocations; the decreasing educational 
influence of the family and of the Church, Mosque or Mandir 
Once again necessitated the development of guidance activities 
in educational institutions, as distinct from their general educa- 
tional activities. Vastly increased knowledge in the field of 
education and mental measurement, leading to the develop- 
ment of new and more sophisticated techniques was also 
responsible for giving guidance а new and independent status in 
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educational institutions. Under the circumstances, we find at 
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7 : ndg 
the start of the 20th Century the beginning of different kind 


. : . > ” + : nced 
of guidance services in educational institutions in adva 
countries. 


Need for Guidance Services in Schools, Colleges and 
Universities 


Problems of guidance were first faced by the Universities and 
Colleges. When Colleges 


and Universities introduced diversi- 
fied courses, their student: 


s required guidance in the ес 
of courses. The change from a School discipline and mode o 


а college and university discipline and mode of work 
NO ВЕ of guidance. The issue of ошоо 
selection and placement also became a live issue at this (no 
education. The problems of residence, friendship Coda 
the same and the opposite Sex) ete, also began to pose де ical e 
problems of guidance at the college and university leve ы i 
need for guidance at the school level was, however, i БО 
sciously felt till the establishment. of Multipurpose Schools. 
With Independence we had to do something concrete for the 
reorganisation of our educational System; we could no longer 
remain content with writing reports on educational reconstruc- 
tion and then putting them to the cold Storage. A planned 
education needs scientific guidance as the gaps between socio- 
economic needs and the products of education have to be bridge 
Serious efforts at educational reconstruction were made, follow- 
ing the report of the Mudaliar Commission on Secondary 
Education ( 1954), This Commission, for th 
ed the establishment of a proper School Gui 


OL come a moment too Soon. ‘The 
ems of guidance which were 


Pressing for solution in our 
У schools may ђе tabulated as below— 
g in appalling 
iagnosis and 
l ems of pupils at individual 
oor social relationsh; s i 
pupil-teacher 


of affairs. (с) Large-scale frustration of the basi 
pupils at home, School and society leading to emotional 
conflicts, manifesting themselves Rd disciplined and: delis 
quent behaviour also required scientific guidance for their 
solution. (d) Diversification of courses and the necessity for 
pupils to take crucial educational and Vocational decisions at 
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a rather early stage of the life demanded that they should be 
given scientific help in making correct choices. 

'The above problems of guidance were felt by our educational 
institutions directly. At the same time society also for several 
reasons felt the necessity for establishing guidance services in 
educational institutions— (a) The lopsided development in the 
employment market—the overwhelming surplus of manpower 
in certain categories of job and the acute shortage in certain 
others, convinced society of the necessity of developing a 
Scientific vocational guidance service in the country. (b) The 
problems of large-scale educated unemployment and the allied 
problem of misfits in higher education brought home to the 
Society that vocational guidance should be linked up with 
educational guidance. (с) A partial or total failure among 
our people to accept the values. required for the new pattern 
of society rapidly taking shape in our country also convinced 
society that something should be done about it by scientifically 
guiding personality development in schools. (d) ‘The accept- 
ance of the principle of effecting social change through syste- 
matie planning, and the adoption of the Five Year Develop- 
ment Plans soon made society realise that it is only scientific 
guidance which can bridge the gap between social needs for 
specialised’ personnels in jobs and the products of the educa- 
tional system. P 

In view of the dual set of circumstances outlined here it 
become imperative that we should develop guidance services in 
our educational institutions. 


The Nature of Guidance 


The term guidance means the offering of individual help by 
experts for the solution of personal problems when such help 
is needed and sought. The crux of the matter is that the 
individual person must become aware of his own problems, and, 
of his own accord, seek help for their solution. Further, only 
the help given to him by an expert is worthy of being called 
guidance. The word ‘expert’, stands for a person who has 
scientifically studied the problems of guidance, and is compe- 
tent to offer help in line with the latest scientific knowledge 
available for the solution of the problems for which help is 
being sought. s 

"There is no limit to the nature and extent of the problems of 
guidance; a person may seek help for any problem, academic 
or non-academic. For example, a person may seck hel ч 
regard to the problems arising out of his place of jolis. at 
financial difficulties or personal problems ete; at the same time 
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them. Usually, 
nature. It should also be noted th. 
given above is an individual, bi 
person seeking the help and t 

Of late, however, the term 


ffered to groups, when it is known 
that the problem being faced is more or less similar to a group 
of persons. In such cases th 


a group. 
be facing 
m school to College 
discipline, and guidance may be offered to them in Tegard to 
the problem in the group. Guidance iviti 


5 S type are 
‹ - АП group guidance work how- 
ever must necessarily be followed 


up at the individual level. 
] ware experts may sometimes 
group guidance activ i 


vn nother specia] charac- 
at it is non directive in nature. 
heir parents, what 
о help himself, by 
n abilities, interests, 
ances in the light 
:. The function of 
i nature, but his 


achievements, 
of the availab] 


he advice of the 
dge 9f all relevant data 
се 15 being offered, 


tional Guidance—Its Meaning 

Of late we, in India have ђе 3 
Qum Ц gun to use ; а Ње 
field of guidance—Educationar and Vocational ipu 
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that is specially used in reference to guidance work in Multi- 
purpose schools. The use of this term has created a certain 
amount of confusion in guidance work in our educational insti- 
tutions. Even educated people seem to equate educational 
and vocational guidance with the help which is offered to pupils 
of Class УШ in our Multipurpose schools to select their 
elective subjects on promotion to Class IX. 

Let us examine the meaning of the terms educational 
guidance and vocational guidance separately, so as to try to 
understand what is meant by the combination of the two. For 
a start it may be noted that the term educational guidance 
above has a much wider connotation than the mere offering 
of help to pupils of Multipurpose schools in the selection of 
their courses. We have seen that every planned educational 
activity in any educational institution (School, College or 
University) is worthy of inclusion under the term educational 
guidance. Selective admissions, class promotions, class lessons, 
helping the backward students etc. are all an important part 
of guidance work. In short, whatever is consciously done in a 
planned fashion inside an educational institution may be 
called educational guidance. 

There is less ambiguity in regard to the meaning of the term 
vocational guidance. It means helping people to develop 
vocational ambitions and motivations with their abilities, in- 
terests, attainments, family and social circumstances etc. and 
also to help to place them in such vocations, 

There may be an object to Я: educational апа уоса- 
tional guidance together. It may argued that in institu- 
tions for general education we need not be concerned with 
vocational guidance; this would spoil the spirit in which 
general education should be undertaken. In the case of school 
pupils in particular it has been pointed out that they are too 
immature for vocational guidance. А little deeper thought 
will convince us that in the present social set-up vocational 
guidance cannot be excluded from educational institutions— 
educational and vocational guidance inevitably go hand in 
hand. The development of vocational motivation is certainly 
an educational activity and can be best undertaken in educa- 
tional institutions. Again, since the education of а student 
has to be carried on with an eye to his future vocation, he 
should be offered vocational guidance, (though in terms of 
general groups of vocations, e.g., scientific, technical ete.) as 
soon as he has the opportunity to make his first selection of 
courses (Class IX). Henee educational and vocational 
guidance should not be considered as two separate activities 


they are parts of the same process the development of the 
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а ђег 
ialiti тзоп as an individual as a mem Е 
ое ере aim of education), should involv 
of ея and vocational guidance. | "e 
both; term educational and vocational guidance the fat’ 
a: offering educational guidance consistent. with И а 
Жс, of the student—through guidance activities he . 
be helped to see his present 
single perspective. The obj 
tional guidance may be st 
physical, intellectual, 


К "- 
ectives of educational and voc 


е 
ated as helping to promote th 
and emotional 


gh vocational and educational 
activities—a man is educated 


this implies all kinds of » including vocational 
experience. ‘There would be 5 


roadly be in con- 
Sonance with his future vocational role, 4 
Hough we speak of educational and vocatina] guidance in 
Specific reference to Multipurpose Schools, no type of school can 
avoid the Tesponsibility of Providing it. In a nationa] system 
System of e ucation there cannot be diff, 

ifferent types of schools 


erent objectives for 


та] and multilateral, 
d as parts of sj tem 
of education, Unless there į А Darts of single sys 


bilit Th 
pne type of school to ап Mobility of pupils fro 


em of education cannot 
be called truel cation 
courses ассо: 


сап be offered 
Dsidered as оррог- 
€ of the type of 
ence the problem of 


en diversified Courses exist in 


Ша be со 
р Pupils, irre; ectiy 
‹ lich they may ђе studying" 
guiding pupils to choose betw 


all types of Secondary Schools 


ET 
education and future vocation 
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The necessity for developing educational and vocational 
guidance at the College and University levels is much more 
obvious. The students at this stage are more vocation-orient- 
ей; their courses of studies are also more specifically related to 
future vocations. Above all, the students get much wider scope 
to pick and choose their course of study during the College 
and University stages. 

Attention may be drawn to the fact that though we are 
combining educational and vocational guidance together, in 
educational institutions we are primarily concerned with edu- 
cational guidance, the service offered by us is essentially 
educational. Our effort is to enable all students to receive, and 
utilise in later life, as full an education as possible in accordance 
with their age, abilities and interests. As has been mentioned 
before, educational and vocational guidance is а personal affair, 
aiming at helping every student to make the most of his formal 
education for the satisfaction of his individual, social and voca- 
tional needs. It seeks to make the education fit the student 
and not the student fit his education, It is a continuous develop- 
mental process and offers the student assistance throughout his 
educational career. Though it is a continuous process, it cannot 
be denied that educational and vocational guidance become more 
concerned with students during critical periods of his life and 
educational career. Adolescence, for example, is critical period 
in the life of almost every student in our society. "The first 
few months in a new educational institution may be also a 
critical period in the life of many students. At different times 
and at different stages of life different students may begin to 
suffer from educational backwardness or mental ill health that 
of different reasons. These times and stages of life should be 
considered as critical for them. Last of all, the point at which 
a student has the opportunity to select his courses of studies 
or when he has to enter life after completing his studies, 
should be considered as critical periods for him. Hence educa- 
tional and vocational guidance services in educational institu- 
tions should be specially concerned with the students during 
all these periods. 


Attempts at Developing a Guidance Service in our Country 


The scientific guidance movement in India may be said to 
have begun with attempts to develop Intelligence tests 
Scores of our young men having completed their studies in 
education or psychology in the U. K. and the US A returned 
with great faith in the ability of intelligence tests to predict 
the future achievements of children. Many of them began the 

3 ga 
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adaptation of foreign tests or the construction of m 
tests for use in our country, and there was appreciable ac P 
їп this field in University Psychology Departments 
Graduate Teachers’ 'Traini Colleges. y 

In the meantime, bid the rapid increase in the numba 
of educated unemployed, the need for guidance began ion 
felt at the University level, and a few Universities establis У 
Guidance Bureaux to supply information about courses а 
careers to students in order to lead them from more crow! e d 
avenues to less crowded ones in the fields of education anc 
employment. This need was felt more keenly as the Univ 
sities began rapid diversification of their courses and | 


various avenues of employment became more specialised. 
The movement for 


to their abilities and aptitudes. Cert: 
such as the Parsee Panchayet in Bo 
and the Y. M. C. A. also began 
of vocational асе e.g. 
information about different types of c 

But it was the Seconda Е QUISOS 
which reall 


at the school Jey 


dies, 
mbay, the Rotary Club, 


another field 


: » ànd connected the idea of 
With that of educationa] шдапсе, To 
з Panther, an All India Seminar АР Educational 
у al Guidance Was held at the Central Institute of 
initiative of the Institute, in March 

problem was held at the 
ша seminar s 
5) у: “ducation of Baroda 
е third Se атода in February 
Association of Educa- 


te Education Departments 
d guidance work i 
esearch was establish- 
opment of 5211—14 of UP, in 1948, with the 
He We Sts and training of 

Pal aims. The Government 9 


Schools. The В 
ed at Allahabad 


| 
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Bombay started a Vocational Guidance Department in 1950. 
The Bureau of Educational and Psychological Research was 
established by the Government of West Bengal in 1953, with 
educational and vocational objectives. 

In pursuance of the basic recommendations of the Secondary 
Educational Commission on guidance, the Government of India 
accepted the responsibility of stimulating the setting up of 
guidance services in secondary schools; it established the 
Central Bureau of Educational and Vocational Guidance in 
1954. It also adopted the enlightened policy of giving finan- 
cial aid to States desirous of setting up State Bureaux of 
Educational and Vocational Guidance. As a result many 
States established such Bureaux. 'Thus when the АП India 
Association of Educational and "Vocational Guidance was 
established. at Baroda, there were quite a few persons present 
wholeheartedly devoted to the furtherance of the guidance 
movement. 

'The establishment of Multipurpose schools gave additional 
impetus to the school guidance movement. They created the 
immediate problem of guiding pupils to the different "streams" 
available on a scientific basis to avoid as much wastage as 
possible. Scientific guidance is today considered to be a sine 
qua non for the realisation of the vital idea that education 
should be tailored to the interests, aptitudes and abilities of 
the pupils. Realising this fact, the Union Ministry of Educa- 
tion, convened an important Seminar in 1956 of selected heads 
of Multipurpose schools, Directors of the Bureaux of Educa- 
tion, and other experts to consider the special problem of 
guidance in Multipurpose Schools. Thus a happy combination 
Of expert initiative and State patronage has already been 
Secured for the school guidance movement in this country 
But, as frequently happens to all movements which endeav- 
Our to anticipate the future, the majority of those who will be 
directly benefited by the movement (the pupils, the teachers, 
and the parents) do not seem to be ready to welcome it as 
yet. Considerably educative propaganda of the right kind will 
be needed before they learn to appreciate the immense benefit 
potential in the guidance service. iw. ў 

But unfortunately, even fourteen years after its inception, 
the school guidance service has not as yet been able to make 
much head way; rather it seems to be suffering а recession, 
Early government (Central and State) initiative in the field 
of guidance seems to have grown lukewarm, and society in 
general does not seem to have become enthused with the idea 
of school guidance. With the publication of the Kothari 
Commision report, which has not specifically advocated the 
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School guidance idea, enthusiasm for school. d mE 
seems to be still less. Guidance work in RU e uem. 
being more emphasised in Colleges and Universi i» a Many of 
patronised by the University Grants Per REALE. 
our Universities have developed some kind o gu k at college 
for the benefits of its шеш ааа wor 

niversity level is far from satisfac ory. rs BN E 
OS (UE develop satisfactory guidance d m ed 
educational institutions is mainly due to lack D Ео wed 
publie awareness of the vital necessity of vus СВ tare 
Society ignore the fact that many of the p b ОЕ, 
threatening its esistence such as аыр а ЕЕ 
communalism, poverty etc., can really be Тас id а ое 
tional institutions only through scientific gui s develop 
Under the existing social set-up, it is тарар, ve ОЕ 
а scientific guidance service, both in schoo ol Mu 
and Universities to ensure the very existence 


Is Guidance a Lucury? 


2 H uidance should be an important 

San Roe oF uam secondary schools. 
IS ау neither jobs nor education are questions of 
ADT for the vast majority, many consider that in the present 
context educational and vocational ‘guidance is а luxury and of 
very little practical value or Importance. 


Such people point 

out that, despite obvious potentialities and ambitions, many 

i ired course in life for want of finance. 

; they argue there is such scarcity of jobs in our country 

; ia have to take almost anything that 
comes their way, Such criti 


any guidance worth 


But since 


hange the existing 
1 > It can make contributions ‘worthy of conside- 
tation and appr tial amelioration or total 
existing socio i 


| 1 .y enough qualig 
gories of jobs, while we ive: Byes н 


Ке а definite con 
anomalous and tragic 
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development, such as the succesive Five-Year Plans envisage, 
must be based upon planned utilisation of the country's man- 
power if it is to be a success. Guidance is necessary to achieve 
this objective. 


Guidance and the Basic Needs of Youth 


While guidance may be used to further the cause of social 
and national progress, yet its primary purpose must always be 
the service of the individual pupil. The main task of guidance 
in school is therefore to help institutions to meet more fully 
the basic needs of the young people entrusted to their care, as 
individuals and as present and future members of society. 
Indeed no plan for the reorganisation of education in India can 
succeed if the real needs of her youth continue to be neglected 
in the future to the same extent to which they have been 
neglected in the past. Few will deny that, to а greater or less 
extent, our schools have been sadly remiss in shouldering their 
responsibility to provide a comprehensive educational pro- 
gramme to meet the real needs of youth, both as individuals 
and as members of society. When two or three out of every 
five children in our Primary schools drop out before reaching 
Class IV ; when large numbers of those who go to High School 
drop by the wayside due to economic factors, lack of interest 
and ability, necessity to conform to narrow academic patterns, 
adherence to rigid curriculum, lack of individual guidance etc., 
and of those who stay the full course over 50% fail to pass the 
School Final Examination, it is surely adequate proof that the 
real and significant needs of youth are not being met in the 
nation's schools. The present unrest among students, the 
phenomenal increase of indiscipline and delinquency among 
them also indicate that the basic needs of our pupils are being 
frustrated. 

Such needs are of two kinds. There are the common needs 
to develop a well-rounded personality and many-sided interests, 
to become good citizens, to lead healthy and productive lives, 
to be prepared to earn a good living, and lead a good life etc. 
Over and above these, there are special needs, created by 
individual differences between youth—differences in intelli- 
gence, ability and aptitudes, in occupational interests, attitudes 
and points of view, in caste, creed and family background, in 
social and economic family circumstances, in physical and 
mental health, emotional stability and moral stature, and in 
vocational ambitions. A good educational system must cater 
not only for the common needs of its pupils, but also for each 
pupil’s special needs, if he or she is to develop as a well-inte- 
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Brated personality and to be successful at school and in later 
life. School guidance has a particularly important role to play 
in this respect. It should draw the attention of the school n 
the basic needs of the pupils which should be catered for; 1 
should also take the lead in co-ordinating school activities for 
the satisfaction of these needs. Some of these special needs, 
which are of particular interest from the guidance point О 
view, are listed below :— 
Every pupil needs an adequate period of schooling and 
an education tailored to his special abilities and interests 50 
that he may achieve a satisfying measure of success at school 
and not be subjected to repeated failure and frustration. 

2. Every pupil needs help either in overcoming individual 
handicaps and limitations or in facing up to and learning tO 
live with them. He needs to be helped to discover and develop 
his special talents, recognise his limitations and, in the light of 
them, to choose an educational programme suited to his abilities 
and aptitudes which will in turn lead to a suitable vocation 
on leaving school. | 

3. Every pupil needs an opportunity at school to Start 
thinking seriously about his vocation and to start long term. 
preparation for it and he needs every assistance to follow it on 
leaving school. 1 Sess hel 

4. Every pupil needs to be helped in iri ; 

and complex art of living in о vid pius Фе Шеш 
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specially concerned with such human needs. {The responsibility 
of endeavouring to meet these special needs must rest with 
both the parents and the schools; and in the schools the 
entire staff, under the Head, must co-operate in the endeav- 
our to do so. It is through the guidance programme, and 
trained guidance personnel especially, that the leadership and 
expert assistance will be provided to meet the special needs 
of youth, while the school curriculum and methods of teaching, 
and general aspects of school life can be used to satisfy the 
needs which all young people have in common. The nation’s 
schools in a welfare, democratic state like ours, have the 
inescapable duty of setting up, as soon as possible adequate 
guidance programmes so that they may respond much more 
fully and satisfactorily to the varying needs, interests, aptitudes 
and abilities of their pupils in the future than they have done 
in the past. 


CHAPTER TWO 


UIDANCE 
IFFICULTIES IN SETTING UP A G 
5 PROGRAMME IN OUR COUNTRY 
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imposed discipline ; in traditional methods of teaching where the 
teacher teaches and the children are passive recipients; in the 
teaching of subject-matter which the teacher considers impor- 
tant, rather than in the development of the pupil's abilities and 
aptitudes ; on the coaching of students for public examinations, 
rather than their preparation for the battle of life! Guidance 
is essentially a personal service in which human relationships 
are of primary importance. Unless and untill the entire net- 
work of human relationships between superiors and subordi- 
nales, between Directors of Education and the Inspectorate, 
between the Inspectorate and the Heads of schools, between 
the Heads and their assistant staff, and between teachers, 
children, and parents is made less bureaucratic, rigid, and 
impersonal; unless, in short, the entire educational system at 
all levels is humanised, the seeds of guidance will be planted on 
stony ground, and will languish and die. 


Obstacles in Schools 


Rigid syllabuses, overemphasis on external examinations, over- 
crowded classes, low paid teachers and diehard head masters 
are factors which interfere with successful guidance work in 
schools. Guidance cannot be a success unless appropriate 
activities, such as running hobby clubs, undertaking visits 
io places of employment, delivering career talks, organising 
guidance exhibitions and the like are introduced in schools. 
Such activities demand a time allotment on the school time- 
table. Thus conflicts with the exacting demands of over- 
crowded curricula, rigid syllabuses and external examinations. 
Guidance activities also constitute a new type of educational 
activity for Heads and teachers to which they are not accus- 
tomed. Hence Heads and teachers are most reluctant to 
reorient the school work to integrate guidance activities 
with it. Again overcrowded classes interfere with the 
development of intimate personal relationships between 
teachers and puplis, in their such relationships become formal 
and unsatisfactory, whereas successful guidance depends upon 
happy personal relationships between teachers and pupils. 
Further, guidance work cannot succeed unless the school and 
the pupils are the main centre of interest of the teacher. As 
things stand in our country many teachers should only be consi- 
dered half-employed in the school, for they frequently have to 
Work in other places to ean а subsistance wage. Naturally 
they grudge any and every piece of extra work; often they 
also lack the devotion and spirit of service needed in guidance 
work. In short, improvement of the general educational 
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Situation in schools and guidance work have a complementa 
relation—one contributing to the success of the other. а 
Such, work should begin from both ends simultaneously, 5 


that there may be general improvement of the educatio? 
provided in our Secondary schools. 


Teachers Resistance to Guidance 

Considering the above circumstances, we should not be sur- 
prised that while many progressive Heads and teachers Jn 
Various parts of India have welcomed the guidance movement, 
they are in the minority, and in the minds and attitudes 0 
perhaps the majority of Heads and teachers there is still a 
conscious or subconscious resistance to the whole idea of gul- 
dance. This resistance is due to many causes—ignorance; 
culpable or invincible, fear of the additional work and respon- 
Sibility guidance entails, nostalgia for the *good old days" and 
resistance to “new fangled ideas", and other similar causes; it 


reveals itself in such commonly heard verbal comments as the 
following :— 


“Our classes are so large that we do not 


have the ti 
be concerned with the individual." пеле 
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about it.” thon boasting 
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large, much of the good they are attempting to do will be un- 
done. This is especially true of an essentially personal service 
like educational and vocational guidance. Most Indian parents 
have no clear conception of what vocational guidance aims to 
do; they tend to be indifferent, apathetic or hostile towards 
it, because they feel it might interfere with what they consider 
to be their parental right, to choose the vocation their children 
should follow. Parents must be educated to realize that any 
“direction” of the children, either by the School authorities or 
themselves, is equally wrong; they must be convinced that 
self choice of a vocation is an educational “right” of every 
boy and girl, and that unless this right is acknowledged, in 
practice as well as in theory, any attempt at providing effective 
guidance in the schools will be still-born. The general public 
also approach this problem with their usual mixture of 
ignorance and cynicism, and guidance is ridiculed as another 
expensive fad imported from the West. They have to be edu- 
cated to its necessity and value in our social set up. 


Technical Obstacles 


Besides the general problems indicated above, there are 
many technical problems directly associated with the guidance 
programme. Among some of the most pressing that will have 
to be solved before an adequate guidance programme can be 
established are the following :— К 

Тће development of guidance programmes in schools in India 
is severely handicapped because many of the necessary tools 
and materials necessary for carrying them out are not yet in 
existence. То give one example, a variety of reliable testg 
(Intelligence and aptitude tests of attainments, personality 
tests etc.) in various areas is still not available. Tt is true 
that Central and State Educational and Vocational Guidance 
Bureaux, University Departments of Psychology, Teachers. 
"Training institutions and individual research workers have been 
on the task for some time now; still there are not many tests 
„with either reliability and validity fairly established, and norms 
properly determined. Further, the practice of maintaining 
Cumulative Record Cards, which are considered as another of 
the important guidance tools, does not exist in the majority 
of schools. And, finally, we lack literature containing depend- 
able, adequate and up to date information about courses and 
careers. For though valuable pioneering work in this direction 
has been done by the Directorate of Resettlement and Employ- 
ment in New Delhi (now the Ministry of Labour), one or 
two of the State Educational and Vocational Guidance 
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whole child, and to recognize this as the major purpose of 
education. Besides the classroom teachers, specially trained 
teachers  (Teacher-Counsellors) are essential for guidance 
work; special training courses have to be provided for them. 
It is encouraging to note that the Central and State Bureaux 
have already undertaken this task. But there should be a 
definite scheme drawn up by every State Department of Edu- 
cation to expedite the work and to ensure the supply of at least 
one Teacher-counsellor to every High school within a reason- 
able time. In addition to the  Teacher-Counsellors, there 
should be another category of school guidance workers— 
Guidance Consultants—they should be specialists, available for 
consultation and help to "Teacher-Counsellors (a group of 
schools may have one such expert). The training of such 
workers has not as yet been taken up in many States. 
University Departments of Education and Psychology, 
Teachers Training Colleges, and the Central and State Bureaux 
should take up the work at the earliest possible moment. 


Other Handicaps 


Another handicap to guidance work is the absence of а 
satisfactory relationship between the teachers and the parents. 
Reports and records are of course maintained in many schools, 
and sent out regularly to parents, but they are seldom designed 
for the purpose of studying and knowing the pupil, and are 
records of achievement rather than of abilities, potentialities 
and personality traits. 

Personal conferences are seldom held; if they are, they are 
usually of an unpleasant character, involving breaches of disci- 
pline, and tend to be head or teacher-dominated. Most schools 
consider their work complete when they have helped a boy or 
girl to pass his School-leaving examination, and provide little 
ог no guidance as to the student's future which they consider 
to be entirely a parental responsibility. Further, schools 
rarely or never assume any responsibility for placement, and 
follow-up services do not exist. Hence much spadework will 
have to be done in the schools before the foundation of a 
minimum guidance programme can be laid. 


Post-School Deficiencies 


Last of all, the guidance work begun at school has to be 
continued even after the child has left the school. The youth 
of the nation are its most precious asset. In India unfor- 
tunately our young people are sadly neglected to a marked 
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to win over the country as a whole to a clear realisation of the 
urgent necessity of guidance. That attack is already under 
way, but in view of the present authoritarian administrative 
set-up, and of the persistence of outworn educational traditions 
the struggle is likely to be a long and protracted one. Yet, as 
indicated earlier, there are favourable factors, the most favour- 
able of which is the undoubted fact that the number of 
administrators, heads, teachers and parents who have a clear 
understanding and conviction about the importance of gui- 
dance is clearly increasing. 


Suggested Remedies 


It remains for us to suggest some measures that will help to 
overcome, or at least minimise, existing obstacles to the rapid 
spread of the guidance movement which have been indicated 
earlier in this chapter. 


Ten-point Programme for Guidance Work 


The development of the guidance programme must be 
attacked at different points. "There is no single starting place, 
and the road ahead is long. 'The T'en-Point programme out- 
lined below is framed within this setting. 

1. The task of "selling" guidance must continue and be in- 
tensified. Many seeds have been sown. The first tender shoots 
that have emerged must be nourished and helped to grow 
into healthy plants. It is recommended that the procedures 
that have been used in the past, as well as those now in 
operation, be continued for this purpose. ‘They involve the 
Strengthening and extension of the work of the existing Edu- 
cational and Vocational Guidance Bureaux, the stepping up of 
research to provide the necessary tools and materials for gui- 
dance, the holding of extended and short courses in guidance 
principles and techniques for Heads and teachers, the initia- 
tion and development of pilot guidance projects in selected 
Schools, the mobilisation of the Press, Radio and other effec- 
live means of mass propaganda to make parents and guardians 


and the country as a whole guidance-conscious. 
2. More ЕТА agencies such as Youth Employment 


Bureaux, on the model of those which function so effectively 
in the U.K. and on the Continent, set up by the State and 
Voluntary agencies, and Youth Clubs and Community Gene 
in villages and towns, providing wholesome recreation and 
further education and training for post-school youth, must be 
Started; and the existing agencies serving youth must be more 
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1. 
extent in the schools, but still more once they leave =. 
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school to find their feet in the world, are either E Ба 
or, if they do exist, their efforts are too uncoordinated, di E 
and ineffective to serve youth steadily and effectively. The. a : 
of coordination and integration of community resources in 19 
service of Youth is a major guidance problem which will ha Ё 
to be solved before guidance can be fully effective in prov! 4 
ing for youg people, about to leave school, а bridge реш; ; 
the sheltered world of the school and the complex adult, wor 
a-day world outside the school walls. ў 

Тһе list of obstacles tabulated above, though staggering, 
should not be disheartening. "True, difficulties exist that hinder 
the development of an adequate guidance programme in Indian 
Schools; yet many recent developments in this relatively new 
educational field hold fair promise for the future, if conditions 


permit them to take root, grow and branch out throughout the 
country. 
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to win over the country as а whole to a clear realisation of the 
urgent necessity of guidance. That attack is already under 
way, but in view of the present authoritarian administrative 
set-up, and of the persistence of outworn educational traditions 
the struggle is likely to be a long and protracted one. Yet, as 
indicated earlier, there are favourable factors, the most favour- 
able of which is the undoubted fact that the number of 
administrators, heads, teachers and parents who have a clear 
understanding and conviction about the importance of gui- 
dance is clearly increasing. 


Suggested Remedies 


It remains for us to suggest some measures that will help to 
overcome, or at least minimise, existing obstacles to the rapid 
spread of the guidance movement which have been indicated 
earlier in this chapter. 


Ten-point Programme for Guidance Work 


The development of the guidance programme must ђе 
attacked at different points. There is no single starting place, 
and the road ahead is long. The Ten-Point programme out- 
lined below is framed within this setting. 

1. The task of “selling” guidance must continue and be in- 
tensified. Many seeds have been sown. The first tender shoots 
that have emerged must be nourished and helped to grow 
into healthy plants. It is recommended that the procedures 
that have been used in the past, as well as those now in 
operation, be continued for this purpose. ‘They involve the 
strengthening and extension of the work of the existing Edu- 
cational and Vocational Guidance Bureaux, the stepping up of 
research to provide the necessary tools and materials for gui- 
dance, the holding of extended and short courses in guidance 
principles and techniques for Heads and teachers, the initia- 
tion and development of pilot guidance projects in sclected 
Schools, the mobilisation of the Press, Radio and other effec- 
tive means of mass propaganda to make parents and guardians 
and the country as a whole guidance-conscious. 

2. More social-service agencies such as Youth Employment 
Bureaux, on the model of those which function so effectively 
in the U.K. and on the Continent, set up by the State and 
Voluntary agencies, and Youth Clubs and Community Centres 
in villages and towns, providing wholesome recreation and 
further education and training for post-school youth, must be 
Started ; and the existing agencies serving youth must be more 
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Schools where guidance is unknown, and perhaps unwanted. 
This category comprises the majority of schools. 'The second 
category comprises schools which have a partially trained 
Teacher Counsellor on the staff, and which have a real interest 
in and some knowledge of and conviction about guidance and 
its role in the school. 

In relation to the first category of schools it is recommended 
that persistent attention be given to convincing them of the 
necessity and urgency of guidance. This is the first step to be 
taken with regard to such schools. With regard to the second 
` eategory it is recommended that with the help of Guidance 
Consultants and other experts from the Vocational Guidance 
Bureaux and University Departments of Education, such 
schools should be encouraged to appraise their own situation 
carefully and objectively, and, in the light of their own 
strengths and weaknesses, set about building up effective 
minimum guidance programmes. The content of such a 
programme, and the steps that should be taken towards build- 
ing it up in schools will be explored in detail in a later chapter. 

5. Objective tests that are now available should be used 
where feasible, and the V. G. Bureaux and University Depart- 
ments of Education should step up their programme of provid- 
ing at least such minimum tests as are absolutey essential for 
а basic guidance programmes in schools, specially verbal and 
non-verbal intelligence tests and tests to measure special apti- 
tudes and interests. Where standardised tests of intelligence, 
achievement, and personality have been constructed in various 
States, every effort should be made to acquaint school with 
such tests, and every encouragement and assistance given to 
them to make an effective use of them. It is realised that the 
widespread use of such tests will be hampered by the lack of 
personnel trained to administer, and more especially interpret 
them. The administration of tests requires some basic expert 
knowledge, but it should not be difficult for Vocational Gui- 
dance Bureaux and University Departments of Education to 
effectively train a teacher or a few teachers in each school in the 
essentials of test administration; the interpretation of test 
results should be left to trained Teacher Counsellors and the 
Guidance Consultants from the Vocational Guidance Bureaux 
working in close co-operation. It is true that, as with any 
tests, those developed at various State Vocational Guidance 
Bureaux require continuous refinement before they can become 
completely valid and reliable testing instruments, However 
the actual use of tests by the schools must begin sometime: 
and it is felt that many in existence could and should be ве 
immediately without waiting for further refinement to take 
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place. Refinement may be carried on simultaneously with 
continuous use. The precise way in which such tests shou, 
be used to be most effective, and their many limitations, Wa E 
be dealt with further in the book. "There is, finally, а need 13 
the АП India Association of Educational and Vocational Gu 
dance to co-ordinate research activities which have a direc 
bearing on the formation of suitable tools for guidance | 
prevent duplication and overlapping. у 
6. Cumulative Records should be speedily introduced into 
all secondary schools, for without them no real guidance 13 
possible. Vocational Guidance Bureaux should help thé 
Schools to draw up adequate Cumulative Record Cards, and 
Provide practical, on-the-spot guidance assistance in thei" 
proper maintenance and use. 
7. Guidance materials need to be provided on a more ade- 
quate and functional scale. There is a definite lack of guidance 
materials suitable either for use in the schools or in the ‘Teacher 
Education institutions. Ways and means of providing such 
materials, as soon as possible, must be found, and the activities 
of all bodies busy with this task should be co-ordinated so that 
there will be no unnecessary duplication and overlapping. 
—~-8: -Existing and future Vocational Guidance Bureaux 
should widen the scope of their activities, and should be gi n 
the necessary encouragement, staffing апа finance | AC. 
them to do so. о enable 
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Overcome existing difficulties that retard the establishment of 
guidance as an integral part of the educational set-up in High 
and Higher Secondary schools in India. If a start is made to 
implement these and other measures outlined in this book, the 
guidance movement will take firm root in India, and in time 
blossom and yield abundant fruit. 
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CHAPTER THREE 


THE ORGANISATION OF AN EFFECTIVE GUIDANCE 
SERVICE IN INDIA 


Under the Constitution education is a State subject, heng 
the provision and organisation of an effective guidance веш t 
will inevitably be conditioned, to а large extent, by the Br 
ing pattern of educational administration which is for 
uniform in most States in India. Тїз pattern, which tends 


be exessively rigid, centralised, bureaucratic and impersonal, s 
far from ideal from the guidance view point; however, sinc 
there appears little likelihood tha. 


t it will in the near future ђе 
scrapped or radically transformed, we must perforce accept 
it, and plan as effective а guidance service as is possible with- 
in the limitations of the existing system of educational admi- 
nistration. 


e organisation of the guidance service in a State should 
be at two levels, the Administrative and the Technical, 
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with making the guidance service work at the school level. 
Guidance is fundamentally a personal, human service, and unless 
the existing bureaucratic, authoritarian setup is democratised 
and humanized, and red-tape reduced to a minimum, progress 
will exist only on paper, or will be slow and halting. To quote 
the Ford Foundation International Committee Report, 
“Changes and improvements in the machinary of administra- 
tion, important.as they are, will lose much of their value unless 
the spirit of administration also undergoes a change. If the 
administrator does not look upon his work more as a matter 
of human relationships than as a mechanical application of 
rules, teachers will find it extremely difficult to do their job in 
transforming their schools." 

On the Director of Education and the senior officials of the 
Directorate falls the overall responsibility for laying sound 
foundations for the establishment and spread of the guidance 
movement in the State. Theirs must be the task of drawing 
up a suitable blue-print with this and in view, and of convinc- 
ing the Education Department and Legislature of the State to 
furnish the moral and financial support necessary to translate 
this blue-print into reality. 

It is highly desirable that at the top administrative level, a 
Senior Education Officer of the status of а Deputy Director or 
Chief Inspector should be entrusted with the immediate respon- 
sibity for the establishment, supervision and development of 
guidance in the State, 


The Guidance Role of the Inspectorate 


It would be ideal if, in addition to the above officer, there 
could be а number of Consultants or Advisers to the High and 
Higher Secondary schools of the State with regard to their gui- 
dance programmes. But since, in the light of our limited finan- 
cial resources, this does not seem immediately possible, and, 
further, since such a move is hardly likely to be welcomed by 
the regular Inspectorate, the next best thing is for this Inspec- 
torate to be entrusted with this additional responsibility. The 
relative success or failure of the guidance programme at the 
school level will depend in no small measure on the enthusiasm 
skill and vision of the Inspectorate. By pioneering this new 
idea in the schools under their jurisdiction, by their encourage- 
ment and guidance, by carrying the fruits of experience from 
one school to another, by being a stimulus rather than 4 drag 
on the Heads of the schools, by acting as guidance missionaries 
and as resource persons, the members of the Inspectorate can 
play a very real and positive role in making guidance a reality 
in the schools under their jurisdiction, У 
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most Ínspectors lack sufficient knowledge of guidance to enal 
them to play the significant role outlined above. 


The State Bureau of Educational and Vocational Guidance 


The actual working of guidance service in a State will have 
to be organised at various levels. At the State level, consti- 
tuting the apex, the nerve centre, the energising and co-ordi- 
nating force, should be the State Bureau of Educational and 
Vocational Guidance. Generously staffed and financed it 
should be responsible, under the direct supervision of the 
Directorate, for the overall organisation, co-ordination and 
spread of the guidance movement in the State. Mhe Bureau 
will have a multiplicity 
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Regional Bureaus 


In most States in India, besides the State Bureau, it will also 
be necessary to establish small, efficient regional bureaux of 
eduactional and vocational guidance and counselling, which, 
inspired and directed by the State Bureau, will form an inter- 
mediate link between the State Bureau and the schools them- 
selves, and shoulder at a local level many of the guidance 
responsibilities and functions of the State Bureau. Such 
regional bureaux will co-ordinate guidance work in a small area, 
offer assistance to all schools in the region in their guidance 
work, and carry on research in co-operation with the State 


Bureau. | ; 
Guidance in Schools 


The State Bureau and regional bureaux have an important 
role to play in the planning and running of an effective guid- 
ance service in a State; the ultimate responsibility for making 
the service work, however, rests with the schools themselves. 
The State and regional bureaux will help to plan the work to 
be done, spark the movement, and provide the tools; it will 
be up to the School authorities to finish the job. The touch- 
stone of an eflective guidance service is not, therefore, to be 
sought at the State or regional bureau level, but at the school 
level; it is to be sought in the Secondary schools where the 
Struggle to establish ап adequate guidance service in a State 
will be won or lost. The organisation of the Guidance Service 
in the school should rest with a School Guidance Committee 
of which the Headmaster may be the Chairman, representatives 
of parents-and teachers may be members, and the Teacher- 


Counsellor may be the Secretary. 


The Heads and. Guidance 


The Directorate may plan and provide the means, the Ins- 
pectorate inspire and guide, the State and regional bureaux 
provide training experts and advice, but the key persons in the 
administrative set-up in so far as guidance of а school level is 
concerned are Heads of Schools. The Head of a school must 
shoulder the main burden of establishing the School guidance 
programme, on him at the school level must of necessity fall 
the overriding responsibility of establishing and running the 
School with the co-operation of members of his staff, and the 
Parents and guardians. If the Head is active, knowledgeable 
and enthusiastic, the success of the school guidance programme: 
may be taken for granted; if he is not, it will be still-born, 
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fulfil them ? Do Heads need special training for guidance, and 
Where and how should this specialised training be given? 
These are a few of the questions that are bound to agitate 
sympathetic Heads, and to which tentitive answers are attemp- 
ted below. 


Heads’ Guidance Functions 


1. The Head, in consultation will experts at the State and 
regional bureaux of Vocational Guidance, and in co-operation 
with the Teacher Counsellor, should initiate and chalk out the 
main outlines of his school guidance programme. A sound and 
comprehensive guidance programme will be based on a satisfy- 
ing philosophy of guidance, and lay down the ways and means 
by which this philosophy can be translated into action, Such 
а programme cannot be drawn up in vacuo, or Бу outside 
experts; it must be based on actual conditions, physical and 
human, existing in the school, hence while the Head may and 
indeed should, consult standard works on guidance and seek 
the advice of the Inspectorate and experts from the State 
Guidance Bureau, yet the final shape of the guidance pro- 
gramme in his School must be given by him for only he has 
a reasonably complete picture of all the factors involved, 

2. The broad outlines of the guidance programme having 
been determined, the Head must find ways and means and 
mobilise all possible resources for its implementation. To begin 
with the Head must take steps to provide the personnel to put 
it into operation. If he has not already done so, he should 
depute an able and experienced Senior teacher, preferably of 
the status of an Asstt, Headmaster, to take a suitable course 
in educational and vocational guidance to fit him to be the 
School's Teacher Counsellor. 

3. Together with his chief aide de-camp, the Teacher Coun- 
sellor, the Head should plan and carry out a suitable course 
of in-service training for the other members of his staff to 
enthuse them with the correct guidance outlook and mentality, 
to make them realise their individual and collective responsi. 
bility in this important field, and to indicate to them as Тар 
as possible how they can fulfil this responsibility. Оп the 
manner in which this essential in-service training of teachers 
by the Head and Teacher Counsellor, aided where Possible by 
outside experts, to fit them to shoulder guidance responsi. 
bilities in keeping with their abilities and functions js carried 
out will, in our considered opinion, ultimately depend the 
Success or failure of the School guidance service’ 


4. The Head must co-ordinate all guidance activities то 
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be a good idea if the Teacher Counsellor could be assisted by 
another teacher to do such work; such a practice would help 
to train another member of the staff who would be able to 
carry on the work in an emergency (if the "Teacher Counsellor 
is sick or leaves to take up another job) till such time as a 
new Teacher Counsellor can be trained. ~ 

4. The good labourer is worthy of his hire. No person 
should be considered for the key post of Teacher Counsellor 
who is likely to look upon the job as just a way of making 
some extra money ; still, considering the amount of extra work 
and responsibility involved, it is not fair to expect a teacher 
to undertake it entirely in a purely disinterested spirit of love 
and service. Hence we are strongly of the Opinion that a 
Teacher Counsellor, whether whole time or part-time, should 
be adequately remunerated for his work. If he is a whole time 
Counsellor he should be at least on the same scale of pay as 
trained teachers of like qualifications and experience ; if he is 
а ‘parttime Counsellor, he should get a suitable allowance, 
which will vary with the varying work and responsibility 
shouldered from school to school and the financial circum- 
stances of the school. 

Give the active support and encouragement of the Head, 
and the minimum conditions of service outlined above, the 
Teacher Counsellor will be able to face his difficult and exact- 
ing task with a fair measure of confidence. He will have been 
provided with the proper psychological climate for success and 
the essential tools; it will be up to him to complete the job. 


Should the Head be the Teacher Counsellor 2 


Some writers on guidance, after a consideration of the im- 
portance of the Head’s role in the guidance programme, and 
the crucial importance of the guidance service itself in a school, 
have suggested that the ideal course would be for the Head to 
undertake the work of the T'eacher Counsellor himself. They 
hold that a combination of the two functions in the person of 
the Head will raise the status of guidance in the schoo] in the 
eyes of the staff, parents and the public at large, and make 
the whole programme more real and effective by preventing 
overlapping and wastage, or possible friction. This may appear 
sound theory, but in practice the Head of а modern High 
School of even average size is already so overburdened with 
administrative and other duties that if, in addition to shoulder- 
ing his responsibilities for this new service in the fashion out- 
lined in this chapter, he has to undertake the ада она XOU 
of the Teacher Counsellor, we feel the average Head will either 
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collapse under the strain, or trying to be J: ack-of-all-trades, he 
will be master of none! Hence, while it may be necessary © 
desirable in exceptional cases for the Head to be his OW? 
Teacher Counsellor, we do not recommend it as a genera 
practice. Be | 

It has been said that the essential function of an education® 
administrator, be he a Director of Public Instruction, an 10% 
pector, or a Head is to bring together teachers and pupils 1^ 
such circumstances that the best possible education results 
from the impact of personality on personality, of the adult op 


the child. No better definition could be given of the resp?" 
sibility of the administration so far as the school guidanc? 
service is concerned. р 
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In our definition of guidance, we have seen that guidance, 
to be worth its name must be offered by a specialist. Hence 
every Secondary School, College and University should have 
at least one guidance specialist on the staff. It almost goes 
without saying that all the guidance work in an educational 
institution cannot be carried on by a single person, for the 
whole staff of the college would have to co-operate in the work 
to make it a real success. But, there should be at least one 
Specialist to co-ordinate the work, and ensure that the work 
is conducted along scientific lines. The basic qualifications and 
professional training of the specialist will differ according to 
the sphere of his work (School, College, Regional Bureau) ; the 
organisation of guidance work and the responsibilities of the 
specialist will differ accordingly. 

We may first discuss the work and responsibilities of the 
guidance specialist at the school level. 


SECUN 


Proper Designation for the School-level Specialist 


There has been some difference of opinion in India and 
abroad as to the proper designation for the member of the 
School staff, whole or part-time, who assumes the major active 
responsibility for the guidance programme of the school. In 
the U.K. the term generally used is Career Master or 
Career Mistress; in the U.S.A. and on the Continent the 
terms Guidance Consultant, Counsellor, Student Advisor 
and Teacher Counsellor are more commonly used. The All 
India Association of Educational and Vocational Guidance 
decided that the term Teacher Counsellor should be adopted 
in India. A designation may not always be a real indication of 
the functions the person actually fulfils, yet, rightly chosen and 
understood, it. can be of considerable help in clarifying and 
identifying the precise nature and scope of those functions. 
For this reason the authors consider that the choice of the term 
Teacher Counsellor is a happy one. The expression Career 
Master, at least to the unitiated, might suggest that his only 
function is to advise pupils concerning the choice of careers; 
the terms Counsellor or Student Advisor are somewhat 
vague eil the term Guidance Consultant should be reserved 
ior the experts who should form the link between the State 
and regional Guidance Bureaux and the schools. 
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What the Teacher Counsellor is not 


The Teacher Counsellor is the pivot of the guidance pro" 
gramme in a school. This fact is generally realised, but with 
guidance at the school level in its infancy, there is need for # 
clear understanding of the precise functions of the '"Teache* 
Counsellor among School Administrators, Heads, Teachers, ап 
Parents, | 
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maladjusted or difficult children which need disciplinary action 
of one kind or another for their proper resolution of their con- 
flicts, but he should not be made responsible for taking such 
disciplinary action himself or he Will never be able to attain 
the proper rapport with the pupils which is essential for the 
Success of his work. 

Another temptation the Teacher Counsellor should guard 
against is the temptation to regard himself as a. semi-profession- 
al pychiatrist-cum-social worker. In the course of his work, 
every "Teacher Counsellor is bound to encounter minor and 
major psychological difficulties and abnormalities of all kinds, 
and he will be tempted frequently to dabble in the fascinating 
work of the Psychoanalyst, the Psychiatrist or the Social 
Worker. While a Teacher Counsellor may have, to a very 
limited extent, at times, to undertake some of the minor func- 
tions of these co-workers in the field of human relations, he 
should clearly realise his limitations, and not attempt more 
than he can safely handle. A pupil’s psyche is a sacred posse- 
Ssion, and when it is diseased or upset, only the specialist, who 
has the necessary background of professional knowledge and 
skill, has the right and duty to endeavour to cure it, for while 
the specialist, (be he a Psychoanalyst, a Psychiatrist or a 
Social Service Case Worker) may not be able to cure the 
malady completely, at least he will not, unless he is totally in- 
Competent, aggravate it, as the Teacher Counsellor is quite 
likely to do if he encroaches on fields which are on the 
periphery of his own, and which are closely interrelated with 
it, but which are not strictly co-equal with it. ) 

Finally, the Teacher Counsellor, especially if he is a full 
time Counsellor, must on no account be regarded as a supernu- 
Шегагу ог a casual member of the school staff. He must ђе a 
full member of the teaching body in every Sense of the word ; 
he should, as far as possible, be engaged in actual teaching, 
€ven if it be for only part of the school day, and should, in so 
far as is consistent with his entire load of School work, be 
responsible for his fair share of the sponsorship and guidance 
Of co-curricular activities of all kinds, but more especially 
those which will help him to identify the pupils’ special interests 
and aptitudes, or which have a therapeutic value. 


What the Teacher Counsellor is—His Functions 


In the early stages of the establishment of guidance program- 
Mes in schools in this country there is bound to be confusion 
and ignorance concerning the proper scope and function of the 
Teacher Counsellors work. But as. the Teorganisation of the 
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workable. He should gradually work for the incor; i 
> sh ог; 
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6. He should supply fellow-teachers wit i i 
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7. The Teacher Counsellor should gather an i 
able to pupils, parents and teachers Mte p nds 
information about courses and careers in as simple. intelli ible 
and attractive a form as lies within his power. 3 Eos 
_ 8. The Teacher Counsellor should take the lead in organis- 
ing Hobby Clubs to develop the varied interests and activities 
of the pupils, in relation to the diversified courses available in 
the school or the locality, and in giving or arranging for suit- 
able guidance talks or visits for orientation purposes. 

9. He should also be responsible for collecting suitable 
literature for use in guidance in the shape of books, pamphlets 
and audio-visual material of all kinds and for the arranging 
and setting up of guidance exhibitions, either independently, 
ог as a section of the annual school Exhibitions which are held. 
in most schools. } 

10. The Teacher Counsellor will be responsible for making 
proper contacts and establishing proper relations with parents, 
either through individual interviews and exchange of visits, or 
the starting of Parent-Teacher associations. 

11. After consulting parents and fellow teachers, and giving 
expert interpretation to test results, school records, and other 
relevant information about the pupils, he will be responsible 
for the guidance of pupils into the appropriate streams in 
Multipurpose Schools, or appropriate subject-choices in ап 
Ordinary school, In this connection, he shall have to counsell 
both the pupils and their parents. 

19. The Teacher Counsellor should endeavour to plan and 
Operate a minimum placement service, in co-operation with 
Youth Employment Bureaux and interested employers. 

19. He should endeavour to provide, as far as lies in his 
power, an adequate.follow-up programme. 


Specific Activities of the Teacher Counsellor 


Besides the above general functions which he has to under- 
take in co-operation with the Head teacher and other teachers, 
the Teacher-Counsellor shall be individually responsible for the 


following specific activities :— ү 
(1) Setting up and maintenance of the Guidance Corner. 
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is essential that the teacher counsellor should be popular 
with them. 

(e) Тће Teacher Counsellor's personality should be such so 
as to be able to inspire confidence in others. His 
behaviour should conform to certain standards and his 
knowledge in the subject and in the field of counselling 
Should be adequate to inspire confidence in others. 

(f) The Teacher-Counsellor should have a democratic rather 
than automatic temperament. He should have a regard 
to the individuality of every pupil—he should give him 
а patient hearing and try to understand him as an indivi- 
dual He should respect his views and opinions and 
should not try to thrust his own opinions on him. 

(а) The Teacher-Counsellors personality should be such as 
to enable him to win and retain the trust and confidence 
of others. Much confidential information will be re- 
vealed by the counselee to the counsellor during counsell- 
ing sessions. The Teacher Counsellor should be able to 
keep this information completely secret. 

The Teacher Counsellor should have flexibility of mind. He 
should be able to change his views, when objective facts de- 
mand it; he may even have to accept the counsellee’s view- 
point, in place of his own. By no means should he rigidly 
adhere to any dogma. 

It is not expected that the above personality traits will be 
developed in the short training course offered for the profes- 
sional preparation of Teacher-Counsellors. But Teacher-Coun- 
sellors are, in such courses being provided with an insight into 
the necessity of developing these traits with the expectation that 
they may be able to achieve them to some extent as a result 
of self effort, Moreover, the above criteria should help those 
concerned in the selection of Teacher-Counsellor, to select the 


right type of teachers for the work. 


Academic Qualifications of the Teacher-Counsellor 


To inspire confidence in pupils, colleagues and outsiders, the 
Teacher-Counsellor should possess the best possible academic 
qualifications available in the subject he teaches—it is desirable 
that he should hold both the Honours and the Master’s Degree, 
in the subject. But in case of a teacher who has established 
а reputation for scholarship in the school and the neighbour- 
hood, the above academic degree need not be insisted upon. 
The Teacher Counsellor should be а person of highest academic 
qualifications in order to derive benefit from his professional 
iraining course, which is of a post-graduate standard. Hence, in 
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cation in the school, no teacher can develop а proper under- 
Standing of guidance methods and techniques. Accordingly it 
is felt that after the B.T. or B. Ed. degree, the teacher should 
Serve in a school for some time, before he undertakes profe- 
ssional training for becoming a Teacher Counsellor. What 
should be the period of that practice can only be roughly 
determined. It is suggested that three years may be the 


minimum period for such experience. 


Professional Training for Teacher Counsellors 
, 

With the above background, personality, academic and ех- 
periential, the "Teacher Counsellor should undergo training for 
the specific jobs, which they have to perform. 

It seems that a course running for at least the duration of 
academic year is necessary for equipping the Teacher Counsellor 
with the minimum theory and skill necessary for success in 
his work. But, considering the fact that, it is necessary to 
train a large number of "Teacher Counsellors for our numerous 
secondary schools within a short period of time, with our 
limited facilities for training, we may be satisfied with a three 
months or six months initial training which may be followed 
by inservice training of different kinds. There may be syste- 
matic refresher courses, Teacher Counsellors may also learn 
while in their jobs in schools, from the collaboration of the 
Staff of the State Bureaux, who are greater specialists by train- 
ing in their work. 

Suggested Contents for a Short-term Training Course 

An examination of the various short intensive training 
courses, that have been organised by Central and State Bureaux 
of Educational and Vocational Guidance, reveal broad simi- 
larities in outline. While the theoretical basis of educational 
and vocational guidance is not neglected, their contents reveal 
a welcome emphasis on the more practical aspects of guidance. 
The trainees have to actually undertake important guidance 
activities, such as administration of psychological tests, main- 
tenance of cumulative Record Cards, preparation of guidance 
profiles for pupils etc. This is a happy sign in a country, which 
in its Teacher Education institutions unfortunately overem- 
Phasise theory at the cost of practice. | 

Details of what is actually covered in such courses is best 
seen from the outline given below which indicates the work 
Covered by the short training courses т Educational and Voca- 
tional Guidance provided by the State Bureau of Educational 
and Psychological Research, West Bengal. 
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tional and vocational guidance is highly skilled work, and a 
really adequately equipped Teacher Counsellor will need at 
least a complete year's preparation, such as is being provided 
by the Central Bureau of Educational and Vocational Gui- 
dance, after he has completed his basic teacher training course, 
if he is to be fully effective in his difficult and exacting field 
of guidance. It is hoped that soon such specialised intensive 
One Year Courses in guidance will be freely available through- 
9ut the country, and that future 'Teacher Counsellors will be 
drawn from among the skilled ranks of those who have com- 
pleted such a course. 

Meanwhile the need for guidance daily becomes more evid- 
ent and pressing, and we cannot afford to wait for ideal con- 
ditions before we start. Given Heads, Teacher Counsellors and 
Class teachers of enthusiasm and vision, the work of guidance 
counselling сап be immediately started and carried out in our 
schools with a reasonable degree of success, even though some 
of the technical know-how may be wanting. For it is ulti- 
mately the calibre of men and women behind a movement that 
counts, and, if the infant guidance movement in India can 
produce the right type of men, the right type of Teacher 
Counsellor, and, the right type of educational and vocational 
guidance will inevitably follow. 


College and University level Guidance Specialist 


Counsellor, (instead of Teacher-Counsellor), may be the 
designation given to College and University level guidance 
specialists. This should not be taken to mean that the coun- 
sellor should not be a member of the teaching staff of the 
college or the university. The term “teacher” is dropped, 
because it is not usually used in our country, in case of the 
teaching members of our colleges and universities, In point 

ons advanced in case of Teacher Coun- 


of fact for the same reas of Т 
sellors, the Counsellor in а college or a university should ђе 


a member of its teaching staff. —. : 4 
The discussions made and principles established in regard to 


the personality, academic background, professional experience, 
training ete. of Teacher Counsellor should also broadly apply 


in regard to the Counsellor. 
Parents and Guidance at College and University levels 
. The role of the parent is for many reasons not as important 


in guidance work at college and university levels as it is at the 
school level. Many of the students reading in colleges and 
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universities do not stay with the parents. Moreover students 
at this stage of education acquire a sense of maturity and self- 
importance and do not like to be under the guidance of the 
parents. Besides, in India, the majority of the parents have 


not кее college or university education, themeselves, hence 
they are reluctant to play any important role in the guidance 
of their children. ү ARIES 


CHAPTER FIVE 
THE CLASSROOM TEACHER AND GUIDANCE 
Teachers and. Guidance 


The Teacher Counsellor, under the overriding supervision of 
the Head, will, as we have stressed in the previous Chapter, be 
chiefly responsible for guidance in a Secondary school. ‘The 
primary responsibility for the success or failure of the school 
guidance programme will rest with the Head and the Teacher 
Counsellor, but not the entire responsibility, for part of the 
responsibility must be shared by the other persons involved in 
the guidance set-up. "Guidance", to quote the Secondary 
Education Commission, “involves the difficult art helping boys 
and girls to plan their future wisely in the full light of all the 
factors that can be mastered about themselves and about the 
world in which they are to live and work. Naturally, there- 
fore, it is not the work of a few specialists, but rather a service 
in which the entire school staff must co-operate under the 
guidance of some person with special knowledge and skill in 
this field”. 

The active and wholehearted support and co-operation of 
every member of the staff of a school is therefore essential if 
the school guidance programme is to be a real success. No 
teacher can shirk his responsibility in this respect, for guidance 
15 an integral part of good teaching and an intrinsic part of 
classroom procedure. The Head and Teacher Counsellor may 
be regarded as the Manager and Captain of a team; unless all 
other teachers, who constitute the remaining members of the 
guidance team, are prepared to pull together, under the super- 
vision and leadership of the former, the guidance programme 
of the school is likely to be at best an “extra-curricular 
activity” instead of being, as it should be, an integral part of 
the life and working of the school. 


Every Teacher not a Teacher Counsellor 


Every classroom teacher, whether he likes it or not, is by 
the very nature of his vocation called upon to shoulder certain 
guidance responsibilities and certain guidance functions. The 
choice is not between accepting these responsibilities and func- 
tions or rejecting them ; rather it is between PAR them 
consciously and effectively, or blindly and ineffectively. Indeed 
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teacher should regard themselves as solely responsible for the 
Success of the guidance programme; they are jointly respon- 
Sible, and must co-operate closely and wholeheartedly if it is 
io bea success. The parts to be played by Head and Teacher- 
Counsellor have been outlined in previous Chapters. What is 
the specific contribution the ordinary members of the school 
Staff can be expected to make to the guidance programme ? 
How can they best make this contribution? What sort of 
training will they need to be able to make an effective indi- 
vidual contribution to the guidance programme of the school ? 


Teachers’ Contribution to the Guidance Programme 


The guidance programme of the school cannot make much 
headway unless every teacher co-operates in making it a 
success. In what ways can this co-operation be most effective ? 

1. No guidance is possible unless those attempting to sup. 
ply such guidance have in their possession a fairly completed 
and comprehensive picture of the child as he is, of his abilities, 
aptitudes and interests, his strength and his weakness, his 
physical, intellectual, emotional, moral and spritual make-up. 
In building up this composite picture of the child the special 
tole of the classroom teacher is of fundamental importance. 
Whatever form the guidance programme of a school May take 
the teacher holds a strategic place in it. It is he who from 
his frequent daily contacts with the pupils, inside and outside 
the classroom, has the best opportunity of making a deep рег- 
sonal study of them as individuals and as members of groups, 
and the knowledge he gains will be invaluable to the Teacher- 
Counsellor. And when several teachers pool their opinions 
and experiences about an individual child, a much better 
picture will emerge than any single expert, however skilful, 
will be able to paint. No test, rating scale or other instru- 
ment is a substitute for the wisdom, intuition and sympathy 
of good teachers. Hence it is the guidance responsibility of 
every teacher to try and understand his pupils as individuals, 
through observation, interpretation of the Janguage of pupil 
behaviour, study or test results, and, if possible, visits to their 
homes, and to record his observations in an intelligible manner 
for use by the Teacher Counsellor or other teachers, 
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Special Needs of 
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Teacher Relationship. 


51 


Teacher Counsellor 
Relationship. 


2. Selection of appro- 
priate curriculum in a 
High School or right 
bias in a Multipurpose 
school, 
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tion to individual needs. 
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Teacher Counsellor be- 
comes resource person for 
teacher, eg. Provides 
teachers with special 
aids, and works with 
teacher for pupils need- 
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ship and captaincy of the Head Teacher and Counsellor, and 
the team can no more do without its leaders than the leaders 
can do without their team. 


Training Teachers for Guidance 


If every member of a school staff is inevitably called upon 
to shoulder certain specific guidance responsibilities, it follows, 
logically that they should possess the minimum knowledge and 
skill necessary to carry this responsibility effectively. Unfor- 
tunately in the average High School in India only a small 
proportion of the teaching staff is likley to be trained, and, 
even among the trained members of the staff, very few have 
а broad and deep enough professional background of training 
and experience to make them capable of adapting the general 
educational and. psychological principles acquired during their 
period of training to the needs of the guidance programme. 
ТЕ may be safely stated that until and unless a specific basic 
course in the theory and practice of vocational guidance is in- 
troduced into the present programme for the education and 
training of intending teachers, very few teachers, even from 
among the ranks of trained teachers, will be ready, willing, 
and able to shoulder successfully the guidance responsibilities 
and undertake the guidance functions forced upon them as 
members of the school guidance team. Fortunately, under the 
stimulus and advocacy of the All India Association of Educa- 
tional and Vocational Guidance, the need for incorporating 
such a basic course in guidance principles and practices ha: 
been fairly generally accepted, and the Expert Committee 
appointed by the Central Ministry of Education to reorient 
and refashion existing schemes of teacher training to fit the 
needs of the time has recommended that such a basic course 
in guidance should form an integral part of the education and 
training of all future teachers. 

Meanwhile the guidance movement has already started, and 
Progressive schools all over the country are setting up guidance 
programmes of various types and degree of efficiency. Some 
method has to be found, therefore, immediately of educating 
at least the staff members of such schools in which guidance 
programmes have been started in the essentials of guidance 
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CHAPTER SIX 
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PARENTS AND GUIDANC 
Disappointments of Parents 


All of us have our ambitions in regard to our children, but 
most of us are disappointed in them. Their educational attain- 
ments fall below our expectations; our long-cherished desires 
about their vocations and social positions remain unfulfilled ; 
even their conduct fails to satisfy us. In our frustration we 
blame everybody involved (save ourselves) —the school, the 
teachers, society, and the child! But does it help in any way? 


Guidance Helps Parents 


"This frustration of parents necessitates the development of 
the School Guidance Service for it aspires to make а scientific 
attempt to remedy the unsatisfactory situation to the mutual 
benefit of all involved, the child, the parents, the school, and 
society. The School Guidance Service endeavours to achieve 
its objectives by making a scientific appraisal of the innate 
potentialities and present achievements of the child on the one 
hand, and an objective assessment of available social oppor- 
tunities on the other, with a view to helping parents to plan 
wisely the future of their children and to formulate their hopes 
and aspirations about them on a more dependable and realistic 
basis. The School Guidance Service also tries to use the latest 
Scientific knowledge and techniques to help the child if his 
School achievements do not measure up to his innate poten- 
tialities or if he develops undesirable behaviour traits so that 

e may experience à feeling of self-realisation. 1 

Many heart-breaks Coni be aod Бугати AES were 

i i . For instance a University Professor in 
аш ы ашы so determined to' turn his son into 


he Arts Department was п 
а scientist, being convinced that an arts course would never 
lead to a good career for his boy, that against the wishes of 


the boy and the advice of the school authorities, he forced him 
to take additional mathematics on promotion to Class IX. 
The inevitable result was the boys failure in the next promo- | 
tion examination. Further, his inability to, cope with addi- 
tional mathematies also began to affect his attainments in 
other subjects, and his inattentiveness and hostility towards 
Mathematics began to develop into a general personality trait 
which manifested itself in other classes as well. By the end 
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thematics 
ma 

the year he even began to play truant Е Ке! lost 
кы zn to keep undesira| + ie His home adjust 
ige | lass, and with the teachers. the fa 
Nt в ca and he was often at b В ed | 
who supervised his Studies, зо ER x ЧҮЙ race) 


: father 
pert was able to dent wore ot. 28 
Social o Portunities for ап arts stu en у, the оу 
а they had been in his time; on his асое ие a 
Was allowed to drop pe tional mathematics, ре shoul 
months appeared to ђе rehabilitated, This нем for à 
convince Teaders that a guidance Service hern 
enuine needs of parents, teg 


‚а 107 
t competition, parents sadly ne 
or Comparatively little known M 
Vocational avenues, which might, areal f their 
y their: legitimat ; in regard. (after 
pprenticeships 


me 
Firm may ђе bind: 
аз failed ancure the admission of В thei 
in an Е (песма Colle en therefore Чеаре | 
Provision of liberal ueationa] facilities and the m Пагеп. 
coaching Neourage t, parents nd that their ides i 
are not 8 as well Expected, they s ould consi and 
Necessary e a ntific appraisal of the abilities ал! 
interests f the childr to k 
best, т i 


heir 
now where they may score t 

| 5 15 doubly necessary to-day as it 

ingly Tealised that in the pr i 


а rea] ta] 

Career, unthinkable in this countrY 

Я Enlighten d 

clearly, and act Upon t Stablisheq fact, that undes) 

{ple behaviour Problems. in childre an only be remedi ol 

through “pert handlin : One or е many tasks of the Schoo! 

Guidance Service: wil © to deal wi Such problems, Дей 
the parents should be the most “nthusiastie Supporters of + 
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School Guidance Service and should work in closest co-opera- 
tion with it. 


Whole-hearted Parental Co-operation is Needed 


There is no doubt that guidance work, at least in this coun- 
try, can never be a real success unless the parents whole- 
heartedly co-operate with it, since, because of the very close 
emotional tics between. them and their children, Indian parents 
exert a considerable formative influence in the development of 
the future hopes and aspirations of their children (one of the 
authors was surprised to overhear his eleven-year old daughter 
expressing her desire to a friend to become a psychologist 
when she grew up), for in most cases the children accept their 
parents’ wishes and desires about them. Again in this country, 
the responsibility of educating children and setting them in 
life also rests almost entirely with the parents, and the future 
of their children largely depends upon parental efforts and 
self-sacrifice. Hence, guidance work cannot hope to have the 
slightest chance of success in India unless the parents whole- 
heartedly co-operate with it. 


How Parents Can Co-operate in Guidance Work 


Parents can contribute a great deal to, the success of the 
guidance programme by detecting the aptitudes and interests 
Of their children, and, whenever possible, developing them 
along the right lines. Teacher's efforts in this direction must 
be supplemented by those of parents who can and should play 
in the home the role played by the teachers of the school. 
Attempts should therefore be made to appa? me abilities 
and interests of children, and opportunities should e provided 
9r the development of those abilities and. уе through 
арргортаје home activities, family excursions e Parents 
San also help the children in fighting educational ed 
and problem behaviour by giving them educa ional help, 
motional support ete, They сап make available to their 
children information about courses and careers, Pid grácually 
сусјор in them hopes and aspirations suited to their abilities 
and interests, In short, the work 


Ust ђе uately by Parents at home, 
ПУН шр ше А the above work will place any # 


extra burden on them; with 4 little forethought it can be done 


її the course of normal family li 


K 
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Parents can also activel 


y help the teachers in their guidance 
activities. Individual pa 


rents serving as members of ш 
School Guidance Committees, and presenting the parents рохи 
of view on them can exert а healthy influence in the dere EL 
nation of guidance Pilicies; indeed School Guidance ane 
mittees cannot function efficiently without adequate and ас 35d 
parental representation. Again, parents drawn from Mer. zi 
walks of life command many more social ressources fot 
the teachers; these resources should be made м: A 
guidance purposes. Parents for instance can be helning 
arranging excursions, giving career talks, and other E 
guidance activities. Their influence may be effectively uti ils. 
for the proper educational and vocational placement of И the 
Special Committees of parents, with representatives oll {п 
teachers, may work for such а purpose. In short верес d 
the guidance field, teachers cannot work effectively wi Aid 
elp from parents who must form an important and ac 
element of the guidance services in any school. 


Parents’ Negative Attitude Towards Quidance 


t 
Essentia] though their Co-operation is, it is not unlikely ша 
€ majority of parents in our country will consider guidar 
a hindrance rather than a help, and regard it with susplC! 
hostility as an undue interference with their right to educa 
their children and place them in 


ven in the case of such sim 


5 
< mment ] exam 
MM and other selection tests wer Reo te ele EA 
or the favouritism and nepotism in whi 106 
А 1 thor 
commonly indulge. As the scope of шоо: is muc 
Wider, it is very essential for parents to be taken into full co! 
fidence from the very start, EL 


Reorientation of Attitude of Both Pare 
equired 


should be directed 
oth teachers АЛ 
the education 
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m can this be accomplished? An objective analysis of 
tant attitudes of parents and teachers in the promotion 
cum ion, а typical guidance issue, should throw light on ways 
means of developing co-operation between these two 
parents in guidance work. 
P ин Side: (1) Teachers consider educational guidance 
vum e matter of promotion their exclusive concern and 
| unis E lay interferance in the field, they are sure, will be 
ON ul to the pupil and the school. КО) Teachers have 
io Ка faith in their assessment of pupils, though they sel- 
chen bother to ascertain its reliability ог. validity. (3) Tea- 
ds fend to consider the issue of promotion from a relatively 
fal ched and impersonal point of view; they are not always 
By conscious of its implications to the pupils and the parents. 
arents Side: (1) It is very difficult for parents to accept 


EC fact of educational backwardness of their children—it 
pells disillusionment and great frustration to them. (2) Тћеу 
child is backward, he will 


med think that even if the а 
insigh up, if needs be, with some extra help. Having no great 
Bom Ano the processes of education, they fail to realise that 
тва otion to a higher grade, if the child i5 below average; 
uces this chances of improvement. (3) They do not have 


much faith in examinations ; they consider them to be a matter 
sed the failure of the 


пыл An unfavourable chance cau i 
(4) Мо; favourable one would have resulted in success ! 
nati ost parents seem to be concerned more with the exami- 
option success of the children than their real welfare. Denial 

promotion, therefore, is considered by them as directly 


Against their interests, and the interests of their children. 


Give and Take 


e that both the parties should res- 
o some extent. 
arents as partners in the task of 
ghts and responsibilities and 
be imposed on parents when 


e seems needless to stat 
each others view point t 
га) ‘Teachers must accept рабо: 
зорла the children, with full ri 
responsibilities should not only 
Не children reveal апр educational Or behavioural p obleni 
пез they should not only be urged to provide more а 
ts assistance to the children, but should also be taken into 
confidence in any issue of guidance. 
(2) Teachers would do well to remember that they are not 
Tea]; Н ат, t of their pupils ; they should clearly 
alise that their metho ment have their limitations, 
individual can never be adequately 


that 
Measured, a human 


/ORK 
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d that 
* side, i be remembere ^ 
he parents Side, it should "e 
thee аце aid those of the school are not opposed 


1 School 
in parallel lines. (2) Parents should realise that 
examinations, though not 100% 


of ability, particularly when a 


k to co 
ing. Parents may see Айу 
hool in POSSE the reliability and Meer 
a ld not be in their per 
j i t - (3) Parents should 1 8 
to reject their results out of Бара; оа Е ch i dren, 
gh it is unpleasant, and to try to find ° фу Parents 
€ in а fool's paradise na d ak variety 
aware that modern life o. ers а grea cien 

dim Hed success of the child, provided he is effi 


о 
Schools usually fail BERG. 
interest in them. This оаа of 

[dn 
Necessities of life; there cannot be such division of labour 
Tegard to the education of children, for: 
е a joint responsibili 


f Parents ang How Each may be 
Utilised 


in. Guidance Work 

Tt may be helpful to try ‘to make an estimate of the с 

Operation in guidance Work which may be expected from ice: 

parents by any School Starting а Schoo] Guidance Servi 

Parents may be Classified аз follows fro he poi 

the co-operation which may be expect, 
(1) Educationally and Econ 


ed from them 
; “CONomically 
These constitute the majority of our 


1 
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E no direct interest in the education of their children 
5 cause of their lack of self-confidence. The teachers also 
sually ignore them, and scorn to seek their co-operation in 
guidance work. ‘But such parents can make as valuable a 
contribution to guidance work as any other group of parents, 
provided they are initiated into the fundamental principles of 


M This should not be considered an impossible task, 
if we remember that through efficient methods of adult educa- 
lliterate people well acquainted 


Hen this country has made even i 
ы the most abstruse metaphysical thoughts. We should 
also remember on the positive side that these parents are often 


п in experience of life, have the deepest love for their 
с ildren, and are ready to make any sacrifice for them. 
ence if they approached in the right way these parents may 


€ the easiest to win over. 
(2) Lower Middle Class Parents: The second group of 
Parents consists of these who expect too much of children, and 
at the same time leave the entire responsibility for their educa- 
tion to others. Such parents, W ho usually belong to the lower 
cerning the future of their 

desire to realise their frustrated 
ambitions through them. Such parents are ready to incur 
expenditure beyond their means by sending their children to 
rivate tutors for them. But 

ion from them; they 

ave по time to discuss | of their children with 
the teachers, and if they have any ree-time, they seek forms 
of relaxation other than the company of their children. Such 
Parents do not seem to be at all conscious of their educative 
lole in the life of the children. Very often, their own actions 
is to become critical of 


efeat their ends, and their reaction is 1 г 
е teachers and hard upon their children. Theirs also is an 


educatio ough of a different kind; such parents 
Should Se ua Шы bility for the education 


that the respons} 

Of their children cannot be completely passed on to others, and 
at they themselves have а direct and positive role to play in 
this feld, They must be brought to realise. that not only 

Must their hopes and aspirations for their children be realis- 

tically based upon their abilities and interests and the social 

Opportunities available to them, ut that they must be prepared 
© actively help them towards their achievement, 

4,8), Upper Middle Class Pare This group of parents has 
he highest ambitions for their children, whom they naturally 
esire to he better placed than themselves. At the same time 

€y are usually more enlightened and feel the necessity both 
а scientific appraisal of the abilities сш interests of the 
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5 re of their 

i ir ideas and hopes concerning the future o E 

uds ена int ith the teachers. They А8 

Вауе very Strong convicti essity for Му 

degrees, and the presti, kind of wor Sd 

cannot be supported by difficulty exper а 

with this g though conscious o dy 

children, fathers ha iA 

their responsibility, leaving it entire У E 

the mothers. But Participati oth the parents Е 

1 because of the limitations u Е 
Clety, cannot be as effective 

m guidance work i i 


© education of their children. 
У аге also Jess purposive ab. 
children and Senerally are not consci 
undesirable ideals 


onstantly influencing th 
uch Parents into the рше 
10n and guidance should go long Way to solve 
-Operation from such nts 


society are generally deeply 
neerning the future of t eir children and ready 

Ost any sacrifice for this py Se. Hence if they 

Could be mad i ficance of their role m 

7 igs Would be no lack of dE 

Б 15 wel now at xnowIng!y» 

Darents often defeat their о $ by пе TOME but 

i made to realise their mistakes they can and 

Will be the greatest educative force in the life ‘of children. It 

is only education of the right king Which Сап secure the effec- 

i on of Parents in guidance Work, E 

Blunders Commit 


ted by Parents 


Very often Parents am itious į 

У. nts. терага оты. and 
à noe 0 abilities and interests are ни «ш, АҢ 
prental.e vitale make th Че serve E bridges between. 
уо Mevitably Tesult in breakdown and failure fo, them- 
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cular st. D 
Standard of life parents, only too often, for get. the 
n born 


were not enough when 
articularly since his 


fath 

er 1 1 ‹ 1 
aged drilled into him the idea that unless he secured а 
һег on, it was по use his passing the examination. In 
er case an Engineer father forced his son to take the 


tech 
SOROR је s while the boy himself wante 
Psycholog} become a journalist, and his school attainments and 
р gical test results also showed that he could be expected 
well in the humanities course. о cut a long story 
ansferred to humanities after six 
Made ; because of poor work in science. Parents should be 
that 916 of the principle of *non-d » 
ideas eir children should be permitted to develop their own 
best ud ambitions and have & large say in 
this к them. Parents and teache 
Sk ter, and even this help mus c 
8 y, otherwise it may have the opposite results. 

a 
"ente may have their own Way with the Children with best 
Results, if they proceed Scientifically 
and man: ce children indirectly by suggestion 
late ч anipulation of the environment. For example, to stimu- 
Heat the child the desire to become а scientist, he шау be 
Riven ‘aged to read inspiring piographies of famous scientists, 
Opportunities at home to carry out simple scientific 
"E 


Pa 
Те 
145 сап best influen 
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How may we Reorient the Parents 


Most Heads and teachers, after a little consideration, von 
agree that parents have a vitally important guidance role 
play in the guidance programme. They would agree, рег gee 
even, more wholeheartedly, that the majority of parents Ak 
quite incapable of playing their guidance role properly X зд 
out adequate reorientation. The task of reorienting th Г 
parents by helping them to gain in sight into the problems О 

i ge for shouldering their 


co-operation from the 
Successful, i 
How can the education of parents in guidance be best accomp- 
lished? Tt is not likely that many parents would be prepared 
to attend a regular course on guidance such. as Паз been 
suggested for teachers and Teacher-Counsellors, Most parents 
would neither be able to spare the ti 
show much enthusiasm for su 


К me, nor are they likely 5 
j €^ а course, 7 st approach. 

therefore, to producing the хе. The best арр 

and to providing the 


пе, desired Modification of attitudes 
desired knowledge i 
will probably be through the 
Propaganda of the rj 


ordinary process of social living: 
vity can be carried on 


ght type about Scientifi i 927 
МУ с guidance 

) with parents by the effective use of the 
mass media of communication which h come a necessary 
part of modern living. Meetings and conferences. exhibitions 
books and leaflets, cinemas and Tadios аге so 'of the mass 
media for communication in India, The foll "це thods © 

communication will also ђе found es СИВЕ me 

1. Pamphlets, book 


lets, ] Pecially us 
nical language should be caflets writ 


. е h- 
en in simple nontec 
rod 
Bureaux of Education: Produced b, 


te 
1 „У the Central and Sta 
Club, the Directorate p. ‘nd Vocational Guidance, the Rotary 


j TRE esettlem te 
and widely distributed through the nd i ша b 
guardians. Such pamphlets should dea] b. ` раа + 
essentials of guidance theory and Ld Di i fid be 
towards guidance 80 дз (о creata io them a right attitude 
of d Ud conse osDply Varied oen knowledge 
9 Е 
qualifications, academie, + leavers and the specia" 
success in them, Professional and personal, needed {0 
2. Newspapers should be ai 
dance Corners in which there C Waged to start special Gui 
п е popular articles ар 


Ih parents, at large 


eful : 
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various aspects of guidance. This Corner may also provide 
forums for discussion of guidance problems, and should supply 
authoritative answers to specific guidance difficulties of readers. 

3. Short documentary films exhibited in public Cinemas in 
Which guidance procedures are illustrated, and guidance pro- 
blems are brought vividly into focus, and a well planned pro- 
gramme of radio talks, discussions and short playlets on various 
aspects and problems of guidance will help. considerably to 
make parents and the community at large guidance conscious. 


The Schools and Parental Guidance Education 


The mass media for communication though effective up to 
a point, tend to be somewhat impersonal, which limits their 
Tange, effectiveness and personal appeal. This “personal 
factor”, which is so important in the education of parents, can 
and must be supplied by the schools themselves. We outline 

elow some of the methods by which the schools can make 
effective contact with the parents and educate them to play 


er guidance role effectively : 


l. Career Conferences 
Such UM should be arranged for groups of parenie 
(especially of children in the Senior Classes), ап ps 
Children, from time to time by the School аш. ae 
*eynotes for such conferences Should be interest, vi aw аз 
Variety, for nothing is more deadly than boredom. 1 еШ | 
15 to impart occupational information to parents red uc E 
m а ‘live? manner by bringing them in contact m pearls 
Tepresentative of all types of professions. Some P the activitie 
at can be used at such Conference ате аз fo Ivo" pan 
(® Short, lively Career Talks could Ра a КҮ, рай 
Successful in various walks of life. Lee d зс 
be given by parents then aira so much the better, 
„у the more effective thoy T. Yi h outside experts, 
(ii) Symposia and Brains Trusts in whic Т с СС, of 


icipate 1n 
teachers, and рш NE of guidance can be 


. Various aspects and 

‚ү Organised. -co visual mean of stirring up 
(85) Exhibiti n effective visual mes У: 

) АВИ E EL Charts, diagrams, models and 

E Te in 5; о modify wrong attitudes and 

d B Es can nd des towards guidance; information 

velop right a be effectively presented, 


ourses can 2 S 
it бшгше au and techniques can be vividly 


illustrated through models, charts and "live" demons- 
trations, 
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i or taken to scientific exhibitions etc. Where 
aie le голе emotional affinity between parents and children, 
direct suggestions must be in line with the basic facts about 
the child ; his abilities, his level of achievements, his developed 
interests and personality traits must be given due considera- 
tion. For example, a child with less than ау 
or very poor achievement in mathematics ca 
to become a successful scientist, Forcing resistant children to 
do things rarely produces good results, 
done, what do all parents really want fo: i 
should think a happy and contented life, arisi 
realisation of their potentialities. 
convince parents that their ambiti 
be on a par with their abilities. 


acceptance is not always easy for parents, but it is best for 
everybody concerned, 


Other Blunders of Parents 


of their parents, 
he answer to her query is as 


follows ;— 
Parents, no doubt, think unselfishly of i 1 
can they think objectively as well? и pore ase 


children bias them ? re the not their love for 
c nem г -aey sure that i 
issues from their children's point of vid p hey m e d 
ence (however rich and varied this may ђ Dey 
Own abilities, persona] : 


; А У De) biased by their 
ity trait y 
from those of their children ? "Res, ich 


judgment of childre 
of themselves. Ар; 


of parents 25 1905 as children 
cannot be motivated to realise th? s in th 
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The parents' idea that they kn 5 1 
more than teachers, the uds en M their children, 
is also not borne out by facts. Loving the DRY else 
necessarily mean knowing them best. Parente Se оез not 
closer associations with children, but they ы ачу ave had 
confidantes, particularly after adolescence. 2 ош m 
dom make any attempt at an objective appr: nts also sel- 
children. There are many cases recorded of cM of their 
mate of the child, and the child's own recorded Sel es P 
and follow-up studies have testified to the correctness ОРО 
latter. This may be a disillusionment, but it has to be accented, 
in the best interests of the child. 

„Parents, in their excessive love for children, almost always 
pitch targets for them at the highest. But a modest ambition 
realised is better than a high ambition given up midway. 
However painful it may be, it is wise to accept realities in: life. 
Targets for children should only be fixed after a very careful 
examination of the entire pros and cons of the situation. 
Again because of the uncertain prospects in the extremely 
competitive society in which we live, parents like to have more 
than one target for their children at the same time; for 
example many a boy is trying to do his Inter Science and a 
Shorthand course at the same time. It may be wise for 
parents to remember that trying to paddle two boats simul- 
taneously may be dangerous. In these days of specialisation 
it may not also be good to have too general a goal for the 
child ; one who aims to fit into everything, may not be a good 


fit in anything. 
Moving with the Times 


Ours is a dynamic society. Tremendous changes have taken 
and many more are 


place in the course of the last ten years, an i 
оп the way. Тће value system and educational and employ- 
Ment opportunities have changed and are changing us 
тару. То guide the students to best advantage бе 3 an 
hot only be abreast with the time, put should also ae E У 
look into the future. Unfortunately out-of-date concepts abou 


о i de is not for gentlemen, and 
Job prestiges (e.g. the shoe tra pei erin ад 


nursing i dies) and t 1 ) ] 
certain, eee en (врв University Degree is better 
than training as а technician) handicap our parents as reliable 
guidance to Я аке. Parents should strive to get rid of ud 
Wrong notions for the sake of their children. 
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(iv) Short playlets, dramatising various aspects and pro- 
blems of guidance, are an exċellent means of spotlight- 
ing such themes in an interesting and arresting manner. 

A properly planned Career Conference will accomplish 
several objectives, It will stimulate parents and children to 
think seriously about the future careers of the latter, and 
provide them with a background of knowledge to enable them 
to make a realistic and informed choice. It will also enable 
the school to establish vital rapport not only with parents but 

With the community at large, and make local employers aware 

of their obligations to school-leavers and about the problems 

of young people about to leave school, 


2. Individual Contacts 

Group contacts with parents and Buardians are necessary 
and desirable; personal contacts with individual parents and 
guardians are still more Necessary and desirable. Since the 
time and energy at the disposal of the Head and Teacher- 
Counsellor, who are the best Persons on the staff of a school 
to make such personal contacts, js limited, th t with 
parents in general, especially, in a arge scho | т bably 
have to be mainly by correspondence SATT UPTO > 
pondence becomes песеззаг сат i 
as un-official and human doi оша be taken to make it 
that personal bond which ew fficialese will destroy 
establish with his correspondent S 

But while contacts through j 
sary with the general Tun of pa 
certain categories of Parents [оцы Е у 
unavoidable, indeed indispensable ertain Individual parents i$ 
School career of the child, in the m 
the child, has to choose the co £ Important delta class when 
final year when the Choice of RE he is 
Heads and Teacher-Counsellorg EOD begins to loom large: 
parent at least one persona] itta find the time to give each 
Which should be as friendly аз ов Such an interview 

ounsellor will exchange with the le, th ead or Teacher- 
experience of the ch © Parent thej 


1 ild, and the; r knowledge an 
le idea behind such а persona] 0065 and fears in his regard: 
dictate to the parent what h 


5 ~ ее у. ћ to 
is € should be t 
should Бе to place before him SES Should do, or should be ; 1 
о make а 151 SAN i 
o ОА Ыб, Tsona] x ine facts, and help [шр 
$ and individua] arents op el Views between schoo 
a necessary in the case o More delicate type are 
char, for most са РБ diete type a 
Е faulty relationship ја Es d 
een the р 
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3. Parent-Teacher Associations 

Finally, а more formal and continuous type of education of 
pats with regard to guidance can be made possible by the 
ormation of a Parent-Teacher Association in every school 
through which staff and parents meet together fairly regularly 
to discuss mutual problems and pool their knowledge and expe- 
Mences concerning the children who are their common respon- 
sibility. Such P.T.A's which do excellent work in England and 
America, if conducted along the right lines, can be a very 
effective force in the education of both the parents and of the 


teachers, 

These, then, are some of the ways by which the education 
9f parents in their guidance duties and responsibilities can be 
accomplished. Effectively used and co-ordinated they will do 
much towards making the publie at large, and especially that 
Vitally important section of it which consists of parents and 
guardians, guidance conscious, thus enabling them, in close co- 
Operation, with the school, to play ап effective and healthy role 


in shaping the future of their children. 


The Guidance Committee 


(а) Composition of the Guidance Committee 


It is necessary to set up in every educational institution a 


SPecial administrative organisation or structure to which will 
of organising guidance activities 


pe entrusted the responsibility 

m the institution. This may be called the School, College or 

niversity Guidance Committee. Since. this organisation 

Should form part of the general administrative structure of the 

educational institution in which it has pee up, p 
the instituti function as its chairman. rther, 

mapu О all members of the 


5 5 
guidance involves team work among £ t 
Staff of the institution, there should be suitable representation 


9f the teaching staff on the Committee. Again, parents have 
© pay a very important role in guidance, even m the case of 
College and University students. Parents indeed represent а 
Specia] view-point which should receive due consideration in 
planning guidance activities, and as many, of the parents may 
old key positions in society they will be in a position to help 
Suidance in different ways, (other than as parents), if they 
Сап be made to be sufficiently interested in it. Hence 


adequat : arents is a must, not only on 
Ѕер ete representation of р, 25 on СоЛере and TAME: 


chool Gui ittees - 

sity Gui [еше Com a Representatives of the leading 
industries of the neighbourhood and professional training ins- 
g 
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itutions should also find a place in the Guidance Committees 
ышы will have to work in close co-operation with them. 
der esentation for industries and professional training insti- 
Шр is more important in case of Colleges and Universities 
than in case of Schools as the former have to work in closer 
co-operation with them than the latter, 


S NS In accordance with 
sound democratic principles it is felt that representative of the 
ommittee for even 


А irectly participate 
m regard to them. This is 


d udents in colle es and univer- 
sities. Student-membership of the Guidance Canes ili 


certainly generate more trust and confidence tudents 
regarding their teachers and guardian е among s 


2 М ] 5 and greater enthusiasm 
SEIS studenta, tte Guidance Comites eriam 
Nothing can be categorically sai 
sentatives ee of the ca 
teachers, students ete.) o 5 У 
This dicision may ђе taken by the Cy Guidance Committee. 
Guidance Committee in view of the s zn ecc pis 
institution and in the locality, For "ation existing in xS 
professional training institution or по i ТЫР, if there is 


educational institution, the question Industry near about the 
may not arise, 


members (parents; 


(b) Composition of the College o 


T Univers; i 
Ommittee Wersity Guidance 
The composition of a College " N j 
mittee may ђе slightly different, "sy Guidance com 
Diversity, the Proctor, the Cans of Хашр, ее ОШ 
КТЫН z 


of the University uid Faculties should E 
he heads of the qip dance Committee. Е 
members, © differen epartments may 


r Up lvi 
For 


(c) Runetions of the Guidance d r 

ка, ommittee 

The principal function of the Guida с 
псе 


ommittee js to plan 
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ce activities in the institution. 
ding guidance activities in the 
Committee which will 


be responsible for their implementation. The Guidance Com- 
a ittee may meet before the beginning of the academic session, 
nd plan guidance activities for the ensuing term or semester. 
Се Guidance specialist аз the Secretary of the Guidance 
расе should present а detailed plan of guidance work to 
E carried on during the quarter for the approval of the Com- 
тысе. The plan should be detailed enough to include the 
а time for which an activity is to be carried on and 

€ names of the persons responsible for carrying on the 
activity. "The acceptance of this plan by the Committee will 
ie the guidance specialist the necessary authority to execute 

е planned activities in co-operation with the other persons 
an have been and directly responsible for the execution. 

Or example, if Cumulative Record Cards of pupils are to be 
maintained by the different Class teachers it 15 ony y 


Virtue of the authority of the Guidance Committee that the 
i assistance that the 


Ounsellor can ensure b supervision ап а 
Work is done properly. Au controversial decisions on guidance 
matters should be considered by the Guidance ommittee. 
Viss example, the Guidance Commit 14 directly super 

‘ol the selection of subjects by students after ad i 

све | 1 ils t treams on promo 
Class IX. the allocation of pupils to $ re 

9 Frequency of the meetings of the Guidance Committee 
besides meeting at the beginning 
itte should meet where- 


To do to work effectively, 
to be taken by the ins- 


of € 
every quarter, the Guidance 


Ever im ea 

i рог decisio й ^ 

titution. m Кым ollege the Guidance Committee 
xa у { 


should $ Ше of subjects, after the 
mi ; the selection OF r 
LRL TEN d г. b ised; the Guidance боп 
Should also meet at the time of class promotion, heme five *: 
m е that the Guidance Com 

* ümes in a ademic session: М lloc id. 
Contro] of nan id mmittee the following gul 

ance 3 : 5 

апсе re бео, Tieveloped in every educational 
Institution. £ 


У 
9 
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Services to be offered by the guidance service in an 
1 educational institution 


1. Record Maintenance Service 


It is necessary that proper individual records (баши) 
concerning ај aspects of the development of the pupil shou 


2. Information Service 


Every educational institution hay; 


а guidance service 
Should offer accurate 


and up-to-date information On courses 


The students? educational апа voca- 
based on such i 


B information. At the 

100 of vocational information from 
original sources should be the responsibility of the Directorate 
of National Employment Service, 


tabulating educational information from орі inal sources. 
The Information Service functionins ; г Я 

tution should undertake t isseminat; zoca- 
у б 2 minat such vo! 
tional and educational info i fee 0с 
among the students and their Parents а 


9. Interest ang Ability Development Service 
The Special in 


terest iliti 
guide-lines in fferi maand 


E e Students provide 

. tering educational and cations "'uidance. 

Fy une dd abilities and interests USE EA in 

fie thee denn educational institution Offer specia] facilities 

Should provig, ment. Ас ordingly educationa] institutions 

ial science.” diversified activities through hobby clubs, 
socia е, wi experience ang th А 

and develop : Other w, 


Specia] Interests 


ays as to stimulate 
their students, 


lying dormant in 


Individual 
Such help is MUN оша Ђе Offered to every student when 
by students Suffering» them. 5 P is specially required 
psychological Proble from education ackwardness or from 
students will not be ар] Unless such help is Offered in time, such 
и € best use of their attain- 
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ments and abilities for success in their education or their 
Chosen vocation. 


5. Placement Service 


The Guidance Service should not only provide counselling 
to students in regard to the educational cources: and the voca- 
tions, best suited to them, but should also try to place them 
їп such courses of vocation. In order to discharge this func- 
tion Guidance Service may co-operate with the Employment 

gencies and the Professional Training Institutions etc. 


6. Evaluation and Follow-up Service 

Evaluation and follow up work is also a major responsibility 
a every good guidance service. It should try to keep in con- 
Act with the students at least for some time after they have 
eft the educational institution. Ву maintaining such active 
contacts a guidance service will be able to evaluate the effec- 
lveness of the guidance offered and to help the students 10 
ШАКЕ the difficult transition from school or college to work as 
mooth as possible. 


T. Co-ordinate Service 

Successful guidance is possible only through Pih ^. а 
к Моң of the services of different agencies, suc 7 d 
im munity and other guidance aene tae educations 
; eaux et the guidance service ш ап =, Я 
Institution AME Un devote itself to co-ordination work. 


B. Research and In-Service Training Service 
ie esearch and in-service training 97 ied dn that 
у р ; rice. n 
E the efficiency of а guidance pec the State and Regional 


е E: ibility of ME ~. 
ieee the special respons!) rvice in an educational 
так еп. : the guidance 567. mm zith- 
institution peris een them in the work i 

should со-орега mation they wil not be able to 


Such { -оре! 

а h grass roots СО p! 

сотр] eti. 

9. Service for Arranging Residence and. Financial. Assistance 
о 

to students. 

. Thi CS 5 - portant in Colleges and Univer- 

sities A TUE m пре И Пјера in these institutions who 
ge пише 
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Mofussil and rural areas 5 
duce E eius suitable accomm жс 
students are also poor ang may have to earn through {шш 
and other work in order to meet their expenses and pay, Е. 
way through College, € guidance service Should help the 
to do so. 


adly need help and guid- 
odation. Many of the 


10. Foreign Study Service 


This is a service whi 


after th 


and assistance 50 
‚ may be really fruitful, 


m the point of view of the 
which it seeks to solve, 


Guidance and Personal Counselling 


tional retard 


a ation : 
ment falls short of h 


EN If а pupil achieve- 
15 potentialities, the guidance service 
5 лер. Special attenti 


ted. For example, when 
h, when he has marke 
and when hi arks ; 


IS marks in general science are 
also good, he should be given specia] i ia ТЕБЕДЕН 
rithmetic or Algebra sd th Pecial help if he is retar 


527 16 May not be precluded from 

; ог technica] course in future, Educational 

] guidance cannot be effective without treatment 
ardation, 


и ће guidance service of а 
the bn child in partially or totally 
pro ems and in A fs himsel 
properly to the school КЫ family, This Ung sui 
8 m any field. : i nd 
spi а о зе case дна 
та miter, lt is Possible that a pupil 
t be able to pema cular course study or vocation. 
Fea, Nd њу (Case of the development of 
certain undesirable Personalit ED nob 
succeed in a medica] course beca зе of ae а pupil ae г 
because of a phobia against his dead) ЕЧ о 9 
tional guidance should therefore wher, ЕЗУНЕ, А 
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Our to suppr В К 
sonality t И puc traits and develop desirable per- 
с 5 A Е b 
dios Em of Developing the Right image of Оле self. 
А ПЕЊЕ o rvice must assist every pupil to have better ideas 
ENS: oF at ies abilities and achievements, in terms of the 
tend to ha E or vocation he wishes to take. We generally 
па Ав imate or underestimate our own abilities and 
dci Та Mur tests are therefore necessary to 
of the „Егет e a more precise appraisal of ourselves in terms 
of the Eger о which we belong. Moreover objective analysis 
bes des courses of studies and vocations has been made 
oneself es (ын and achievements. Scientific appraisal of 
courses Ж е опе hand, and of the requirements of different 
MINIS ie 1 vocations on the other, is а necessity for making 
To M саре and should constitute an essential pre-requisite 
(d) RT unes and vocational guidance. —— 
ке roblem of getting up-to-date Information in regard to 
every st us Career the school guidance service must help 
Choices udent to acquire necessary information for making 
courses in regard to courses and careers. In modern times 
On and careers are so numerous that it 15 extremely difficult 
ow about them all. Information about various courses 


and Е А i 
careers must therefore be systematically disseminated to 
they cannot be 


the x 
аы through different methods, for / 
Scha, „to learn much about them from the ordinary course 
matio ooling and living in the society, and, without such infor- 
n, it will not be possible for them to choose courses an 


Careers wisely 


Problem of Placem ent 


Wit} ance service should, in co-operation 
as m parents, training institutions, employers and others, assist 
of папу pupils as possible 10 be admitted to their chosen line 
im Study or work, ‘The guidance workers should discuss this 
puportant matter with the parents, and he should also try to 
бр the pupil into contact with proper institutions or proper 

Sanisations for the realization 0 his ambition. 


Манна @ї Cumulative Record Card 
ауа delineated the services to be developed and discussed 
ion Problems which guidance service Ш an educational institu- 
+n should attempt to solve: W^ will list the activities which 
шау ТЫЙСЫН achieve its ends. The most important 
Service is to maintam а 


асу 
tivity of the Record Maintenance 


(е) Finally а school guid 
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; the day of 
i Card for every student from [ 
Cumbre Е А institution till the day he leaves it, p. 
us ең, This has to ђе а comprehensive record of 
even : f E 


and the p 
ith in a separa 


of the Record Maintenance 
ect relevant Home Information of us 
Students. Information about the income and educational 
background of the Parents of the students js required for offer 
ing guidance to them ; Spirations regarding the 
future education and уос; are also very 
i : x . Manifestations of the students 
personality traits and Interests jn the home also have to be 
considered as these may ifferent from those manifested at 
school. The home relationships and the home environment 0 
the student also make si 


É gnificant contributi to his menta 
health and social performance, 1015 to 


a B jon 
3 ОТеоуег vital informati 
about the Student's Companions outs a 


MEI A RD 

a 

gathered through the home ide the School may 
ome information i 


у S DO less į о ; and 
niversity students are concerned 20 апі Where College 
appear to be less depen 


ugh such students may 
REMO. dent on the ho tual fact, 
especially in our Country, the greater majority 8 е pr 
to be economically an | emotionally dependent on their homes 
though they may be liyi ar away from them 
Collecting Home Information by Post 
It would be desirable to colle ] 
эу i et hom i $ 7 actua 
home visits, but this does not appear formation by Br ake 
existing — circumstances, Collega «^ SE US ersity 
nivers 
кыин may come fr places: this AS го рекао 
9f some Students in Schools, OPeover even, i uh parents 
8и үре Aung Ма fr 1 the Cducational snos in 
will fing the ta for в Ges в hardly ikely that teachers 
venient to + 5, Particularly at a time co 
visits. Hence attempts will have 7 JA mae Ea ааи 
mtormation from the Parents thro nd е to collect те ay 
develop a Parental Inventor, throu nthe post. We m y 
from parents, Serving рпа У. hough Which written answer 
апсе Tequirements, may be collected 


A second important activity 
Service would be to coll 
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оту which may be developed 


from parents. The type of Invent 
hapter. 


f : З 
or this purpose will be discussed in а later c 


Making personal contact with parents 


It 
the E dun however be emphasised here that it is essential for 
НОНО Mo RA in educational institutions to make every 
Ista Cay es ish personal contact with parents or guardians. 
Pond ISTA s will be meaningful only if they are preceded 
о а ир by personal contacts; even parents living at 

Е ИН suitably motivated to take the trouble to visit 

arents C ur once or twice in a year on. special occasions. 
make fac onferences should be organised on such occasions to 
ever a, ae to face contacts with the parents. Further, when- 
ance ous comes to the College, for any reason, the guid- 
personall ialist should take the opportunity of meeting him 

is y, not so much for any specific business but to make 

quaintance and establish a face to face relationship. 


on—different methods 


Information 


and careers 
The 


Dissemination of informati 


о - 

etvice of the important tasks of the Guidance 

апа to vil be to collect information on courses 4 

details develop an “Occupational Information Library - 
Е of this work will be discussed in a later chapter. — , 

tion dU service should be concerned with the dissemina- 

On of such information among parents and students. This 


ISsemi B D 
emination of information should reorient the parents and 
desirable attitudes 


Stu 
е by endeavouring to CUM 
able at Scientific guidance work and developing in them desir- 
2 &ttitudes towards this n For this purpose 
uid uidance Service should 016 er conferences an 
also WP Exhibitions for bot parents and students, shou 
хепе, Башвей with the 92 п view. Guidance 
dato? debate, symposia, 
guidances are some of the other те 
given ce information. Further details 
in a subsequent chapter. 


methods for diss 
of these methods will be 


Necessity for developing Interest and special abilities 

"The n n 

undamental task of the and Ability Develop- 

opp Service is Е at y Clubs. . Through these clubs 

Ortunities should be provided for discovering the abilities 
a students. 

rests and special 


abilities ]ie dormant in human beings 
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А ту 

ortunities for development. ‚ The discove Д 

шире пуш БЕКА interests апа abilities of xo 

and nur Special significance in Multipurpose Schools as MS 

cu and special abilities have to be located fairly d i 

interes order that students can be offered aptitude guidan IX. 
n med of their elective Stream on promotion to Class 


What is a Hobby ? 


2 JN me у 
ТЕ is the responsibility of the Guidance Service шу even 
school to run Hobby Clubs. A Hobby is an Асу У ELS 
undertaken for sheer pleasure, Such ап activity is und еп P 
without expectation of any tangible reward nor to avoid г 
punishment. Work undertaken j 


m it; in case о, 
en. With the desire for Pn 
to avoid Punishment from the teac the 

Бу to some individual or ing, 
be games or Sports, music: ог drawi 
experimentation ete. 


Curricular hobbies 


From the Point of view 
classify hobbies ; 


Curricular h 


e; 
titution. For exam 
), Quotations from lite 


FE si- 
: activities may be consi 

: „aS curricular hobbies. Where s 

1s desirab] 


t te 
Tricular subjects so as to facilita 
motion to Class СХ, 
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stre a : 

the Е in the Multipurpose Schools. It means that 

КЕ е. 0! д may start Literary, Scientific, Commercial, 

of a Muli gricultural and other such hobby clubs. In case 

c ERR ОЕ school, if it is not practicable to start hobby 

Iro all the seven streams, it should start hobby clubs at 
r the streams available in it. 


Time for hobby club work 


AN о 
he organisation and running of hobby clubs in schools 
iew of the diffi- 


er ZEAN) 
ee certain administrative problems. In vi . dif 
ey ЖЗ sparing time in the Time-Table for such activities 
is "de usually. assigned a time outside the Time-Table. But 
ey c not desirable. When student are hungry and tired, 
физи} sanot develop a living interest in the work involved in 
e want the hobbies of their choice and will only willingly do 
in it ie if they have already developed a very great interest 
of th gain, teachers who are expected to serve as the leaders 
tional, hobby clubs cannot be expected to shoulder the addi- 
it out responsibility with pleasure if they have to undertake 
Tele Side school hours. Besides the attitude underlying, the 
gation of hobby club work to an ior position 15 neither 


RAD i ] inferi 
that p e nor justifiable on principle. 
^ obby clubs should function within the school Time- 


ab club 
ce Considering the demands on 2 
Us quarters, it is suggested, that two consecutive periods 

ri ay be devoted to hobby club 


а 
So on any convenient day may ^ і 
is ex This allocation of time is Obviously in 1 
the Xpected that hobby club work will also be carried on by 
eve Students at home during their leisure hours, and perhaps 
n. on the school weekly holiday. 


hobby clubs 


aj Accommodation for the eye habs e. T by 
© present the school. i YADES 

€ class ro such meetings may 
Almirahs и materials for the hobby clubs con- 
es may be stored; the wa 15 of the rooms may have runn- 
hob Wooden panels so that the necessary „atmosphere for the 
ы РУ ania saad be reating by appropriate and stimulating 

all displays, y 


Accommodation for the 


K 
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Organisation of the hobby clubs 


aat subject teachers in th 
Са the hobby clubs. Every 
sections one for student from Cla: 
for those of IX to XI. This d 


е school may serve as spor 
hobby club should have tw 


lor section (Classes VI to 
of the science hobby club of th, - 18 
with 40 members ; udents may be permitted it 
lub or clubs they wish to join. If it is fe к 
king а Very wrong choice, they 
may be counselled, but should i 
their choice. Students m 


Types of Activities for the Hobby Clubs 
The activities of the hobby Clubs should be conducted !n 
accordance with the Spontaneous interests of the members 
which will be different in different hobby clubs. There is how- 
ever a broad Pattern о important activities which may ђе 
Bard developed in 
elow, 


almost all hobby clubs. This is outline 


Scrap Book 


enance of Scrap Books is regarded as one of the 
types of activi 


The maint 


X “ОЕ may be done at home, outside the school hours: 
But In the wee ly period for the hob 
Supervise Whether i 


Be ње и by club, the cu bet 
тау be encouraged i work is being done properly. Stude g 

maintain good Se llowin 
them io Tead from and display the Boal PS br 
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стена ane 
cn. пау be exhibitions of these Scrap Books from time to 


Question Вог 


All ; 

« cone clubs may also carry on what may be termed the 
with a bo ох Activity ^ The hobby room may be provided 
Mene in which written questions in regard to the hobby 
from th Ec be placed. А different group of members 
Bolléetine hobby club may be placed weekly in charge of 
nd ‚ша editing the questions. This group should also 
Sani ска answers to the questions. This work would also 

ied on outside school hours. The group for the week 


Sho 

at ШЧ 238 out the edited questions along with their answers 
ing MES ly meetings of the hobby clubs. The most interest- 
members ions and their answers may be taken down by the 
Section. - in their scrap book, which may contain a separate 
у , called the “Question-Answer Section”. 


Library reading 
obby 


activity for all В у 
1 wit! 


Libr: E. 
ibrary reading is another suggested 


clubs, p 

а ES Every club should have a small library of its own, 

cient number of books to go round the members. Books 
he General 


Tele 
“evant to the hobby may be taken out from t 
club. It would be permis- 


ibr; 
sible 15, and placed in the hobby | 
club м books during the weekly session of the hobby 
У, member of the club should maintain a Library 
the be Exercise book in which he writes down the name of 
not ook and that of the author; whether he enjoyed or did 
writes Oy the book, and the reasons thereof may also be 
сга en down. Не may preserve either in this book or in the 
P Book, any quotation which interests him. S piy 
ook. In 


also n H . 
the p o mmarise апу thing found interesting in the 
| he hobby club, members may read out 


fr veekly session of t З 
i their Library Reading Exercise, book. ТЕ is expected 
most а Library reading will be carried on at home for the 


Projects 
Besides the above activities, every hobby club should have 
proje co" "Project" on han or а related group of minor 
sport These projects should be selected on the basis of the 
aneous interest of the members. It may be preparation 
бош models. undertaking of certain scenes, excursions 

> 


2 SCHOO NCE 7 VORK 
HOOL GUIDANCE SERVICE AT WO. 
62 


; bby club 
j i lanned in the hobb у 

ike. The project will be р to its exe 

and the ns. om may also be parsed to E 

PARA "But members should be expected to do 

Cuban ET with it, outside school hours. 

WO: 


Individual Counselling 


i t impor- 

ivi lling should be considered the mos орох 

К маш Educational Guidance Service, Every 
individual student should be 


may be able to make 
ong them. уел 
make any crucial decision "n 
regard to the choice ОЁ courses or careers they should be T 
and counselled individually, In. Schools, the delta ES 
(Class VIII) and the school leaving class (Class X or EX 
i т the students in general us А 
п colleges and universities, e. 
admission and leaving years are equally important for gudan 
students of these years shou 
Бе counselled individually, 


ing Service. For example, 

pecial abiliti, р to administer tests of Id 
ilities, if jt 

ecording Service, 88 not been done by 


Guidance Schedule 

The Guidance Service should Summarise al] collected dat? 
about the counsellee ina Convenient for Guid » : Schedule 
30 that this Suitability for a Particulay cours Мея сай 
© gauged at a glance, How this ay be do Hu been dis- 
i bsequent chapter, DES i 


= e techni selling 
bject matter of another eha rique of coun: 


Counselling of Parents 


Counselling of stud 
nts may also have ae 


The individual ids 
enough, their рате may not be ауа; 2 
ii p e counselled, In th 
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Case o 
Ы f students at school, the counselling of parents is more 
e parents 


impor 2 
a pats тоа at this stage it is generally th 
ate the choice of course or vocation. Generally 


stud. Дд 
ents and his parents may Бе counselled together. It may 
special efforts should 


not = 

Е {ре possible to meet every parent, but 

Special Hn meet the parents and students who present any 

the par ifficulty in regard to guidance. This also applies to 
ents of College students. 


Keeping contact with Employing Agencies 


nt Service should be to 
encies and the profes- 


Sional training inst; à 1 
training institutions in the neighbourhood. 'This may 


e S 
done mainly through correspondence. But if possible, 
pful. Contact should also 


Occasi tra 

e олат visits would be very hel 

ment. ntained with the nearest Unit of the National Employ- 
Service. 


НЕ тусте 
LERRA principal task of the Placeme 
ontact with the employment a8 


Keeping contact with the ex-Counsellor 

Service may also be 
ith proper heads 
be filled in by 
n after availing 
i Occa- 


T 
he follow-up work of a Guidance 
A form У 


carri 

iss i on through correspondence. 

those s developed for the purpose; this may 

t emseh о have left the educational institutio 

Siona] Ves of services offered by its Guidance Section. 
conferences with them may not also be ruled out. 


Keeping contact with the Regional a 
aay „co-ordination work of the Guidance Service in educa- 
ai institutions should be carried on through correspondence 
ecial problems of guidance 


and a t 
Pros, Обсазюпа! visits. The SPA iti 
the ated by the educational institution should be referred to 
in whose jurisdiction it may be 
d by the 


pl egional Bureau withi i | 

vide: The special types of test materials require 
dire 0ее Service m be borrowed from the State Bureau 
E га 1 Bureau. Occasional visits by 


nd State Bureau 


rect] у 
ће „У, OT thro опа : 
Stats dance И er ‘the Service to, the fee es 
про еи would provide inservice training ап eep them 
plying Guidance data 


Service, should gene- 
ing data concerning 


Keeping and sup 

T i 
he Research Service of the Guidance 
€ concerned with more than supply 
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i wreau, 
the educational institution to the Regional m ud 
such data are accumulated in the e pM Ans 
course of its usual activities, But, if require ier 
Service may administer special tests to the students a 


Е r research 
the results to the Bureau concerned to be used for resea 
purposes. 


Work with the Backward and. problem. students 


Я vith 
i vice should be especially concerned wi 
as E of the educational institution. At b 
Ше Sn the year, on the basis of the examinations help in d 
Ге tional institution, it should draw up a list of Баска 
students and should hold consultation With the teachers сора 
cerned with regard to their remedia] education. Tt may M 
try to run remedial education Classes for groups of speci à 
backward students 11 co-operation with the other wer 
the staff of the institution, The Guidance Service should a У 
be concerned with students manifesting "undesirable" bens 
our. They may be locatéd in Consultation with the teachers 
and on the basis of Suitable tests. emedial measures 10: 
them may be planned in consultation with the Regional or the 
State Bureau. Students who present Very special difficulties 
and maladjustment 


joa Vobeureferdd | to^ expert. avencics TOE 
remedial treatment, P 8 


In- 


training of the s i institution 

having a Guidance а m be а 

meetings, Every activity in which the co 

€ other members of the staff is required may Рё 

.xample, the staff may have In- 

Stration of Group Tests of Inte- 

Students for siling 
i is c 

# will ђе RE majo? 

d to be carried on in an educa 


Operation of th 
considered as 


Service trainin 
д . Tf 18 
Sometime the sta k 


Maintenance of Register for Boar, 


ding houses and tuition ett- 
The Sery 


ice for arranging resi 1 | } 
should maintain an up-to-date Пепе and ‘financial assistanc 
-houses etc, along with deta; gister of 


ls of seat approved boarding 
i imi ea n 
ture in them, Similarly the eTvice I dere up 
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to-date тер 

f egister of tuiti ni В 
stipend е uitions, required part-time employment 
S etc. which may be available to students. Ў у 


Collect; А : 
s and dissemination of information in regard to 
oreign studies—Also individual counselling 


Th vis 
(o late Foreign Study Service should collect detailed and up- 
о РЕ in the field which should be disseminated 
Personal] $ in different ways. There is also the necessity of 
у counselling the students who are desirous of going 


abr 
oad for their studies. 


Guidance a continuous process 


Fro; 
| m the above, it should be evident that guidance js a con- 
he day a student enters 


tinuo & 
е сев it should begin from t 

left the cational institution and not cease even after he has 

Teceive Institution. Different kinds of guidance activities may 

Mee, ee in different “classes” of the educational 
Ot со On, but there would not be a single class which would 

ther we Within the scope of some guidance activity or the 


о 
ег, 
› at some time or the other. 


lasses VI and УП 


T "n 
schon? for example the different classes of a Multipurpose 
апа утоа the point of view of guidance activities, Classes 
les foy VII may be considered as а unit. Hobby club activi- 
sh ча the development of interest and abilities of the pupils 
be Specially carried On in these classes. The main- 
mn ically f Cumulative Record Card, should proceed Boe 
Ы T 1 о е рир 
SES eee i orientation to the educational 
ld be carried on 


Guidance activities in-c 


Cours i 

thro, > 28d careers available in the society shou г 
цо “Career to ауана thods of disseminating m- 
areer talks” and other 9 Service should also 


Ога 
be gation, deseri The Guidance 
i sete Ало is backward and the “problem” 


© Spe 
Pu „ресла, ly со А t 
Misi 9 Sf јави К аге the classes, when remedial 
Breates S іп regard to them shou be carried on with the 
culi t Seriousness. so that they Шаў be freed from their diffi- 
» at least towards the end of their study in Class 
Guidance activities in Class VIII 
ҮШ, i i is called the “Delta class”. 
, uage Шеш 
the UL pe des e fnd the diversified streams 


Class 
5 


1t 
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i be compared to а 
i rses; so this class may р 
9 er opm ДЕНИ it in geography. 'The delta class i 
Ы the most important class in а sec 
un 


hem. Scientific screening of the 
ils and skillful guidance 

у problems in this class. Е Me 
begun in Classes VI and VII should be continued Шш а! 
УШ. Over and above such activities Suitable psycholog 
tests should be administered to Ў 
mation collected {о Supplement the information alrea 
gathered about them in Cumulati 


à e 
dent ld at a glance in аы 4 

5 ents would ђ he bås 
these guidance studies. © counselled on the 


Guidance activities. in Class IX 
The Guidance problems of th X, aM 
slightly different. The Selection thee е 


been 
made. The task of the Guidance Ced has already 


i 7 rry 00 
a close follow up. ТЕ any Specia] Hels NO 
Student in order to establish 


ien elp is required by E. 
а mself į i а 
should be offered with delay; if any vit his chosen stre 
by уу Student becomes evident 
rectified. For this purpose, jp is uen 
examinations in this class, Givi oed to polg Ta 
on hobby club activities аге ess шро ed ta ond 5 But 
Special individual Counselling of Е denn in this c а help 
15 very necessary in this class, 5 requiring specia 
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Guidance activities in Classes X and XI 
Students of C 
оно S Class X have to be gradually prepared for the 
ОО c. ey have to take at the end of their secondary 
Same t areer; this preparation would be done through the 
à ape ct activities as those undertaken in classes VI and 
Class VIL ance work in Class XI will be similar to that ot 
Guidance activities in the Pre-University stage 
University stage, should princi- 
lling the students in regard 10 
: the College. Students 
ance servi e from schools having guid- 
for cu Ein many join College with full data necessary 
ave \ "ance purposes ; but mos r schools, as yet do not 
entra торе guidance services. o treat all the new 
ENDS s on an equal footing, the first task of the Guidance 
est. cee be to administer а compre 
Bence, Speci test should include 
1 ре pecial Abilities, Interests, 
лы 1 scholastic fields. x 
or gui 
guidance purposes may be Е Lue EEG 


uesti : 
Stionnaire from the pupils thems ves. | ] 
student seeking adm may 


e 
be depen thus collected every 
Sitios) епу counselled. Though they may 
e Final Examination, some of them may I 
Som general higher studies, they may be counselled to take up 
cons; cational course of study or of training. Those students 
e Sidered fit for admission to the College w 
реа in regard to the selection, of qun 
w entrants to Colleges also face тап} 
i miim s have to live away from 
rst time i ir li ig may create \ 
Ре ы ҮҮ Р у school to college dis- 
ове Ђу itself a nus source of Ет 
mer lems. The ех Tence of receiving со SCA 
op bers ОГНЕ 0 Dum sex for the st time In ie in ае 
One АЛУ stud n also стей roblems of adjustment. 
is ü 9f the Sos importar roblems facing our young people 
are problem of evolving satisfying 
of life Society at the momert oes not 0 M 
ЕСТЕ which appeal to youn hearts. of out Pend 
th ple drift into acce en political philosophies ог terra 
су do not MEUS а clear understanding of such phi 


Guidance work in the Pre- 


jll have to be 


SCHOOL GUIDANCE SERVICE AT WORK 
88 


1 ] kinds in our 
ies. This leads to maladjustment of many 
COSS students, The College Guidance Service тоша ney 
the students in the Pre-University class with their problem 


adjustment, and should also help them in evolving a healthy 
il hy of life, 

У those Pre-University Students who need them to 

find suitable lodgings, tuitions and other 


kinds of part-time 
employment is also an important duty of the College Guidanc 
Service. 


The prospect of facing a University examination in the 
course of their first academic year, may also create хау 

Pre-University students and th 
College Guidance Service should come to their help. 


Guidance activities in the First Year Class 


More or less, the same kind of guidance work needs to Бе 
carried on with the first year students admitted to a degre 
Course in the college. Аз st year students in the degre 
Class have two years before them before appearing in ЈЕ 

iversi i се in regard to scholastic back- 
wardness is not so important With them as im case of Pre- 


But careful follow up of these students 


be 
started for the students ; which E ud ve 
the three years of their 


Record Cards should be 
‘ance at the end of the de, 
also be valuable docum 
tight type of Persons for 


gree course. These 

very valuable in offering them guid- 

enu у fd he Record Cards should 

Stor the emp] А the 
their jobs. Ployers to select 


Guidance activities in the Second 


and Third Year Classes 
The work of maintainj . 
that of giving career talks eres awe Record Cards ang 
continued during the Second year of Ud уо ДОШ 
Greater attention шау be раја io remedial е шее e 4 
Suffering from Scholastic backyy Tdness, MEE wi i аша Я 
Work, to be carried on In the third year s oor 


= < 
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be like those carried on in Class VIII or XI of a higher 
Secondary school. Necessary information about the students 
ате to ђе collected with a view to give them guidance for 
Selection of vocations or higher courses of study after Eugen 
lion. If considered necessary psychological tests may 9e 
administered to the students. Career talks have to be inten- 
Siled and home information are to be collected. Every 
Student should be met individually for counselling purposes: 


э “САЛО 
pe 


Шу) 


TOWARDS AN р 


IN 
ПСЕ 
РРЕСЦУЕ GUIDANCE SERV 

OUR ED NSTITUTIONS: 


ANCE ACTIVITIES 
“a tor 
$ т Guidance; The “G” fac 


dly 
Among the menta] ро еп а: $ e undoubtee? 
; alities, T telligence и ho 
Carries the greatest Prestige, Tt A Binet the French psy к t 
logist, who first deviseq and ц for uidance purposes и A 
We now call Intelligence tests, The cu ose of his tests W cio 
mentally ad pils а rimary schools in Paris bis wns 
ally eicients or who ойі DY р 
а АО. 
psyc. ol 515 esta is ed 2: dn he 
аи MEM S Я ee of Intelligence with inistered 
а number Of tests in а: erent зз Scores, He a 
after analysis of Tesults he ру Scho 
was a common 


ай! 
o ol subjects to studere 

; menta] f; at in all these tes 
fact if one did Well in 2801 work а 


orki h d by E. 
i Ng; this was prove 18 
did fairly well in ue the test for one 5 1 


i he 
i е: сһоо] subject, . the 
Opposite of this Statement M à other school subjects је 
1 > а АА 
common or “Gs Ave that СЫП mental це, ТВ ded e. 
ili а S , Та 
d requiro Шу. уран js ОШЕЋЕ jt to be the ШП 
acüvit Tea Е 5 unction Mental po Cative of success Jev 
This is ca ed the Thtelligence pnctioning at a high 
а different Schoo] Subjecte t thoug 
СНУ НЕ ien dn WC largely, they do 2 
ing the existence of Specific facto eS wy А 
along with the general factor, Aft 
the general factor, which ; Popul 
to be Te E а the greatest т 
ance. It was felt t at the а ў с t 
Sed by an individua] is indicative opf inteli; e offering g 
requiring mental functionin а n 
few activities in civilised Societies high 
functioning at a fairly h 


el. 


еге are vel 


течи ге ment? 
Importance ој the Intelligence in. Guig,, 
'The importance of intelligence test-sco тсе 
guidance work was further ensureq Буз К те 


elier in al kinds of 
Constancy 
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of these 
of Int Је It was Terman, who developed t 
elligence quotient (Mental age Х 100). Не it 


Menta] 1 Chronological age 
Ogical аре. шеш develops in proportion to Chrono- 
Quotient of a b is means that И we find the Intelligence 
Same (100) "A E as 100 at the age of 9, it would remain the 
lve significa the age of 16 as well. This belief gave predic- 
of an uc intelligence test-scores. As the intelligence 

owing his lual would remain the same throughout life, by 
uture EIE lligence now, we should be able to product his 
Careers (Engi m specific types of vocations and educational 
"owing th gineering, Medicine etc). This being the case. 
tial for all e intelligence of an individual was considered essen- 

all guidance activities. 


Use . 

A of Intelligence Tests in the Army and Industry 
the right meantime big employers felt that they could recruit 
idates genta, for the right job if the intelligence of the can- 

istorical f ing recruitment could be ascertained. In point of 

oost duri act however intelligence testing recieved a great 
Widely us TE the two World Wars. Intelligence tests Were 
Bories of ed for the selection of recruits for the various cate- 
Utilising į military posts. Educators did not lag behind in 
in p 28 intelligence tests for their own purposes. For example, 
aaa eRe ee test scores ith other in- 
n) for the allocation of pupils to 
d Modern) at the 


Ney in 5 
m intelligente Intelligence. тау | c 
eadin failure of pupils to à just to their environment, 
g to undesirable behaviour. Hence a knowledge of in- 
dered necessary for the 


consi: 
d and maladjusted pupils. 


es began to play а rominent 


lon j 
that serious attempts еге made to : 
n different vocations. For 


Intellige, r 
exa ce required for success i 
rene According to one opinion (Harnell and Harnell), the 
each =. intelligence of successful accountants, engineers ап 
avera, s should be 195, 125 a” 121 respectively, whereas the 
as id intelligence of successful painters, barbers and peasants 
à , 95 and 91 respectively: Fryer classified the vocations 
ing to the intelligence. required 


into t 
ree groups according 
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em = gineer. 1 ап. ccountant В = Doctors, 

th in A= Engi Clarical а А со ntant : 

Teachers and iim Ge Cooks, industrial workers and others 
X 


Limitation of Intelligence Tests in Guidance Work 


: : Б idance 
In recent times, the importance of inteligence. in аша 
matters has been devalued а little because of Eus i 
given to special mental abilities. American рус T eaters 
particular are emphasising the importance of ее, 
(Special abilities) in place of the General Factor (In pe 
in mental functioning. It is believed that instead of a г 
factor (the G) running through all the mental activities vi of 
are group factors (Special abilities) which are at the ЕТ 
specialised activities. For examples, it is the mec ttes 
ability and the verbal ability respectively, rather than js 
ligence, which are responsible for the success of individue her 
Engineering and Law. As educational courses (in n a 
Stages) and vocations are Specialised, it is felt that meas 


SPec д “onal 
Ment of special abilities is vital educational and vocationa 
guidance and selection, 


Most psychologists neverth 
special abilities may exist intelli 


; for guidance and sel 


cores in guidance. This 


ing guidance, Further i 
mation about th 
individual is only one 9f many kinds 
mation about atta i 


errors of construction. 
testees, for different 
to the best of their ability ; hence menta] t 
in all cases present the true pi he ntia- 
lities of the testees. j rof, eer te te 
sively shown that coachi 


ng can appreciably effect 
results so that the results may not present 9 rea 
mental potentiality. Finally, guidane ee Шеше of 


tion that mental test scores of an individual wil in cons 
tant throughout life. For example, if we fing КЕ hee 
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Bence i 
to Eon s a boy at the age of 13 is 100, we would have 
D etes xu remain the same at the age of 17 and even 
IM PA Mise, we cannot predict his seucces or failure in a 
ьа E Muy on the basis of Intelligence test score 
по Ь Жк: age of 13. But many psychologists have 
always Sue r more reasons than one, mental ability may not 
for ao as constant as we would like them to remain 
that аза Инет, Accordingly we should never presume 
бе curd БЕ can be given merely on the basis of menta] tests. 
family b је effect of environment, as exemplified by the 
tional pac ground; economic and social status and the voca- 
dum mbitions of parents and children are as important 
s in educational and vocational guidance as mental 


abilities (including intelligence). 


Allowing a Margin of Error in Interpretation of Intelligence 
Test Results 


ыр ite the limitations of mental tests outlined above, we 
ance not minimise the importance of mental testing in guid- 
still ME Inspite of all their limitations, mental tests are 
A nee dered the best single method of appraising the mental 
mar les of individuals. Provided we allow for a reasonable 
or gm of probable error which may creep in, We may not be 
Wrong in our predictions. 
Construction of Intelligence Tests 
t brief discussion concerning the actual construction of In- 
gence test may be helpful to guidance workers to enable 
em to understand their nature; this understanding will help 
€m in the selection of proPer types of tests for their work. 


Nature of Intelligence 
It should have been evident from the discussion above that 
te 57 ћоЈорівіз are not agreed аз 10 the precise nature of in- 
` Bence; in actual fact intelligence Ваз been defined in 
Jeren ways by different pschologists. Иш tins pes 
а Мо а ractical difficulty for ап m e- 
Ree n s definitions do 


ence tes ecause the variou 
is 8 test, constrüs ш, concepts but rather diffe- 
i Сез of emphasis and approaches. Some. well known defini- 
ons of intelligence are quoted below for illustration. 
_ Intelligence is relational thinking” (Spearman). | 
oportion as ће is abl 


п individual is intelligent in pr 


e to 


WORK 
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Их а 
= ciation an 
carry on abstract thinking (Terman)—the appre 


i "е of intelli- 
management of relations is a very important feature о 
gence” (Thorndike). 


z 5 е” Deat- 

“Intelligence is the capacity to profit by experienc ( | 
born). э. 5 scious 

Дацов is general capacity of an асо , 
to adjust his thinking to new requirements" ( 1 abilities № 

"Intelligence is the application of nd Woodworth 
handling a situation or accomplishing any task ht proces? 

"Intelligence has three characteristics of the thong a definite 
namely, that it, (i) tends to maintain and аксу for the 
direction, (i) has a capacity to make adaptation: ower 0 
purpose of attaining a desired end, and (iii) has the P : 
autocriticism” (Binet). intelli- 

Considering the various definitions given above the 1 
gence test constructor should a Ро ©: 
the conclusion th ctical purposes. Intelligen Hence 
g or the capacity to learn. i 


4 suc! 
ent kinds of relationships, 
analogy ete. for their Solution 


set j i ге give? 
below to serve as illustration, = Intelligence = 
(1) Classification : Underline 
the others (a) Man, onkey, Snake 
Beauty, Truthfulness, Tance, D 3 
(2) Analogy: Fill in the blank . ( ignity. 
non is to... (bullet), * у 
(b) Father is to so 


;an- 

a) Bow is to arrow, C? 
n, teacher is 

(8) Inference: Ату tois 


лат 10 
d which is dissimila? ,... 
Cow, Tiger (b) Hones" 


swer th ~- - (pupil) , d 

provided. T Guestions at ‘the blank зрас 
(а) Maya has a brother nam 

Tripti and а пер 


hew named Ned. Pas 


Nhupati, а sister named 
т A me Tripti’s brother. «- 
b) 'Three boys are Sitting in ү 
к? of Ram, Ram at right of ue SAC Tow. Jadu at ma 
Shyam who is at the centre 2... m). f Jadu Ram an 
Such problems in relational thinking d 
through the media of works, number дү, d can be presente 
(i) Classification (in number): Underin aram; ри 
is dissimilar to others (а) 10. 300. 50, 200, 85 тег which 
BS Classification (т diagram): Underline E ( 4, 16, 32, 14. 
- Паг to others: (а) Four Tight-angles, di figure which 75 
ae “Wn in different 


(Pashupati) . 
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ud and an acute angle. (b) "Triangle, circle, square, one 
(d) а and an incomplete triangle. 
T k "ied (n number): ЕШ in the blank: (a) $ is to 
(b) 3 is to 27, 6 is to... 
Кос беоне (im number); (а) Ram finished half of a 
chee i ore, Hari did half of the remainder. How much of 
table i s left to be done ? (b) The price of a chair and а 
chair Ww . 28. The price of the table three times that of the 
It h hat is the price of the chair? Г 
thinki as been found that the capacity to carry out relational 
Ра ing in one or the other of these media significantly differs 
m individual to individual. In a balanced intelligence test, 
Реге all three media are utilised for presenting the 
i lems, In America, questions on each are considered tests 
а Independent factors, verbal, numerical and special. In the 
Se of non-verbal tests (pictorial), all the different types of 


Problems are presented through pictures. In the case of per- 
erent kinds of relational 


formance tests, the sampling of diff i i 
а cannot be so clear-cut, whatever kinds of relational 
ор are intended to be presented have to be involved in 

€ same performance (e.g. making of a design with the help 


of wooden coloured blocks). ; 

iva ntelligence tests may be of different kinds. They may be 
ministered either to individuals separately ог to a group to- 
већег. The tests may require answers that take the form of 
actual performance or of written replies. Again, the problems 
Ш the test may be presented through word, number, picture 
and diagram symbols. Different names are given to tests of 
different kinds. 


Verbal Tests 


When Intelli test problems are presented through word 
Symbols, the prs calles a Verbal Test of Intelligence. For 
example, we may ask testees to find which of the following 
Words is dissimilar to the others: Honesty, Perseverance, 
Truthfulness and Beauty. This is à classification test express- 
ed in word symbols. The relationship of similarity has to be 
found out to answer the question. | It iS believed that Verbal 
tests of Intelligence can predict educability better than non- 
Verbal tests. But Verbal tests cannot be applied with advan- 
tage to subjects who have not developed sufficient skills in 
Yeading and writing, and they cannot be applied at all to 
children and adults who are not literate. Moreover the inte- 
ligence of subjects speaking different languages cannot be 
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measured by the same test; hence they cannot be compared 
in regard to intelligence. Inspite of these defects verbal a 
of intelligence are preferred in educational institutions W. КЕ, 
the same language is the medium of instructions, as they 
considered good measures of educability. 


Міхей Tests 


: ге 

There are some psychologists today who believe that the 
are at least three group factors involved in what we 
General Intelligence. They are the Verbal, Number aay 
Spatial factors. As such, a test of General Intelligence Ek 
consist of problems, presentated in verbal, number and spa Пе 
symbols (ie. words, numbers and diagrams). For ехатр 
the classification test may be presented in verbal, number an 
spatial symbols. 

But it has not been 


n proved that mixed tests are better tha” 
other types of Intelligence tests. 


Non-Verbal Tests 


Non-Verbal tests ll icture- 
Symbols. But tests which сс а а 


саппо write. 
Attempts have been made to develop ава uns Bn 
gence of children from the age of 9. SE |: es also 
be administered to adult illeterates. I l-verbal] tests са 


* Е s tests 
are culture-free but this claim cann 5 claimed these 2 
ever intelligence tests may present ареала је НУП 
are to a large extent familiar to People P picture-sym. udi 
(horses, cows etc.). ey can therefore X different соон 
the intelligence of one natura] group with ned in compar! I 
India, where we speak so many langua d at of another. Зи 
develop non-verbal tests which Can be ды | lt is necessary. 

scale. But, it is seriously doubteq к Ped Оп a nation-wide 
(particularly pictorial tests) сап test intel Non-verbal tests 
as is done by verbal tests, Bence as effectively 


Performance Tests 


There are intelligence tests in whi the | 
to actually perform a task, instead of А aretasked 
through paper and pencil. For example, the E heir responses 
may be cut into pieces and the children реште 9f а horse 


© asked to 


y ___- 


то 
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asse 
Ee шш {о шаке а horse. Again a few coloured blocks 
decies а en to the subjects and they may be asked to make 
ug ME given) with their help. Performance tests have а 
writing peal to children, who prefer activity, to reading and 
enlace, ее these tests are more suitable for younger 
Eq i an paper and pencil tests. They can also be admi- 
nn к subjects speaking different languages. But their 
E predict academic success 1s questioned by many 
useful im sts, and hence performance tests are considered more 
ИВ predicting success in practical activities. Again per- 
Juss ests cannot be administered to а large group at the 
small те they have to be administered individually or in 
E speciale i The administrator of the test also requires to 
аре is у trained for the purpose, as the administration by 
P etation of the results of performance tests present special 


ficulties. 


Individual Tests 
at o dividual tests are usually administered orally to Опе child 
OT a ban The child responds orally or by making an answer 
of Int ресе The Binet-Siman test 15 ап Individual Test 
children igence, Individual tests are specially suitable to 
ut the and persons suffering from mental abnormalities, 
ey ca administration of these tests is so time-consuming that 
We Вах nnot be utilised in our educational institutions where 
€ to deal with large numbers. 


Group Tests 
cil tests—the test is pre- 
y writing or ticking. 


Gr 
Опр tests are usually paper-Pen 
pictures or diagrams. 


Sent 
ed е 
in paper and answer is given b 


TO 
They” tests may be presented in words, 0 
У are called group tests as they can be administered to а 


lar, 
ates group at а time. Group tests are specially suitable for 
tes ional institutions because of the large numbers to De 


ested at а ЫЫ 

Criteria for Selection of Tests for Use in Schools 
A 5 

whi pE дапсе worker ds nob expected. to construct the test 

е may have to use. ‘Test construction is the job of a 

Wo dh and it requires muc ime and labour. | The guidance 

availab "ll have: to select © r administration from those 

Select: е to him. In India, be тау not have much scope for 
On, as the number of tests available to the guidance 


98 SCHOOL GUIDANCE SERVICE АТ WORK 


; -ofitabl 
worker may not be many. None-the-less, it may be pois 
to discuss some of the criteria for the selection of tests 
guidance workers :— 


$ А c 
1. The test should have been tried out previously on repr 


эы Rs For 
Sentative samples of the group for which it is me M 
example, a test which is meant to be applied to pupils о 1 out 
УШ. in West Bengal schools, should be previously tried 
Оп a cross section of pupils representative of e 3 
Pupils, (both boys and girls) in the State. It shou with 
specially noted that, a test which may yield good ns wal 
a certain group of pupils in one country, may not wor Е the 
with similar groups of pupils in another country because о E 
differences in socio-economic and cultural conditions. m A 
a foreign test should not be applied without trying it out Jie d 
representative sample of the group to which it is to be аррпео» 


even, a test standardised in one State in India should be 

cautiously used in another State. the 
2. 'The try-out of the test should. yield evidence about К 

reliability. А measuring instrument (e.g. 

considered reliable when it yields the за: 

the same object at different times. In Case of a mental test 

if the same result is arrived at by testi 

short intervals, we c: 


ШЫ Беш а ош 
3. Since the object measured by mental “teats о b 
en x in 
direct. We measure the object cone. oper ways is 
considered to be its outward manifestatio aviour w id 
important to ensure that the ђе ~ uon. Hence, 
object is being measured is truly its к 

Tn short it is necessary that the test d m tit 
professes to measure, this is called the уара Measure aed 
example, if a test professes to measure mL. the test. " 
not include items (behaviour) whic nibus ence, it shows 
the language. This means that the ] uage of knowledge " 
be so simple that it can be followeq easi] 9f the test. shoul 
Е to whom the test is to be administs, almost the entire 
rans test should also be establisheq Sted: The validity 
of the There are different ways by which E the try-out 
Bienal t st may be established. Foy exam the Validity of a 
E b Марата to the test аз а Whole, mcs Every test item 
Gut Koup in the test as a whole is Core of the try- 


compared 
Е Н t those who to ї 5 in 
ery item. It is found tha Who: have score i 
the test as a whole have EAE high In an meee high in 
t 4 jf the opposite of this is 2 found true, th idual item, 
СЭР тау pe вон етан па кеј 1 measures ега ate 
what i 


anifestations. 
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profe да E 
Sses to measure. If the validity of every item in the test 


can Е аспа 
be proved in this manner, the test battery as а whole may 
n behind this 


be " 

а as valid. The basie assumptio 

pr ED the validity. of a test is that the test 

ай the Ole is testing what it professes to test though 

ENS ‚ individual items in it may not be doing so. 
ce of the validity of a mental test may also be gathered 


с re : 
У comparing its results with those of other mental tests of 
$ statistical techniques 


тоуе me 
Ee validity in the field. Different sta 
hrou йе developed to find out the validity of mental tests 
os the above processes. 

del mental test intended for general use, contains 
ане giving information in regard to the reliability and 
un of the test, established by irying-out the test on 
D те samples. The guidance, worker should closely 
Worth i literature and make up his mind, whether it 1s 
Seed hile to use the test. He may also have in mind the 
Use_ ing additional considerations while selecting а test, for 
(i) The test should be easy to administer—with little 
dminister it. 


Man 
Gi ТЕ almost any body should be able to à 
ХО йе test should be short—it should not take a long time 
han swer the test. A mental test should not be usually more 
cae hour’s duration. (iii) Last of all the test should be 
ane and quick to score. Many mental tests, now а бау 
their mechanical scoring devices provided with them. Wit 
ir help almost any body can score them quickly. 
Administration. ој Tests 
s guidance worker is directly involved in the administra- 
ERN of tests. To ensure the best results a test should be 
оу Munistered satisfactorily. Each type of test presents | its 
wn difficulty of presentation. In guidance ш educational ins- 
‘tutions, we are most conc i inistration 0 
Paper-pencil group tests. Othe are not nor- 
] institutions, because of their diffi- 
e same time. 


m ; 
ce i. in Reed ib groups at "n 
e administered tO 
а4ре-репећ Н are easiest of all types of A to x 
puBuistered. "The following hints шау be remembered at the 
үе of the administration © paper-pencil group tests of inte- 
TE Пу self-administeri 
B Der 5 а зе ваша ering 
fests TR ae Eve S testees complete with all ins- 
Yuctions. ‘The testees have simply to read the instructions 
and to proceed to answer the questions ; nothing has to be 
explained by the test-administrator- This is done to ensure 
Breater objectivity to the test. ‚ Instructions for answering are 
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included within the try-out procedure, Any change in the 
instructions is likely to affect the reliability, validity and norms 
for the test; accordingly the test administrator should avoid 
making any explanation of the instructions—even though ће 
may sometimes feel that they are defective or not too clear. 
The administration should be done more or less mechanically, 
following the instructions given in the test. | 

2. Most tests have general instructions (besides specific 
instructions for answering the different items) for the testees. 
‘hese instructions should be read out loudly and slowly by 
the administrator, once or twice (according to instructions) » 
the pupils following with the instructions before them. The 
object is that the general instructions should be brought home 
to every testee. They may be given opportunities to ask 
questions at this stage. 

3. In answering to questions put by 
trator should only re-read the relevant lines in the instructions, 
refraining from any explanations or comments (instructions in 
tests are framed in such a manner that they leave no question 
unanswered). Explanations of instruction by AERE trator 
may destroy the objectivity in the administration of t] un st 

4. The administrator should give special attenti де do 
sitting arrangements of the testees. They should sit lon to 1 
apart so as to obviate any chance of copyin nation y 
time, they should have fairly comfortable seats, ( iuo сын 
on floor without any writing stand should Бе ane squatting 

5. The administrator must ensure that the у, 1 
requisite writing materials. After the tes ces һауе the 
not unusual to find that some have forgotten Started, it is 
materials, while others may run short of Тар т рле writing 
the test; these situations must be avoideg à the middle of 

6. At the time of the distribution of the 4 \ 
testees should again be warned not to ОРЕН the wsctipts, {Ве 
instructed to do so. Some amount of зирегу 2015 before 
compliance with the direction may also be пес TA to ensure 

7. Supervision while the pupils are filling in th - 
the script left for writing their name ete, is ДҮҮ Spaces in 
that they may not leave out or wrongly fill in an eded, so 

8. When the testees are asked to begin answer, E 
the administrator should arrange for Supervision to cud € test, 
everybody has opened the right page and is Working on the 
right test. —. test should be yw: 

9. The time allotted to the tes зе Tigidly adh 
to with the help of a stop watch. Supervision о 
to ensure that the testees stop Immediately when they ar 
asked to do so. are 


the testees the adminis- 
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10. Fro 5 
апа college Ap experience it can be said that in school 
esting a single administrator may effectively 


Supervi 
15е a maximum of 20 testees. 


Scoring and Interpreting Test Results 


i 


Scori 
; n ч 
ing should be done strictly according to О 


8lven in 

n the ‘ т T : 
tion of Das Scoring Кеу’. There is no scope for the discre- 
the test: an corer in scoring. The scoring key is also part of 
i validity 7 ron irom it may affect the reliability and 
АЯ ; " ep = 
mainly dus in any test do not indicate much; scores are 
Tegard to ols to indicate the: position of the individual 1n 
example, t} a particular thing ір а particular group. For 
is place hd Score of a child in an intelligence test indicates 
regard to intelligence in the age-group to which he 


һе о 
ngs E 
ete.) ib Whether he is average, above average, below average 
r example, merely knowing that a child has scored 
not tell us much about 


80 Mark, 


the st 
ers араа of his intelligence as comp: 
15 age-group (most 0 idren of his age may 


elli 
average) may be just average 0 
Пет реја Hence every mental test mus ts n 
ace коп of the test scores which would indicate the 
Of the testees in the group in regar 


abili 1 
Шу being ва ен" 
Interpretation of Intelligence Tests through the concept 

of the 10. 

үне place of an individual among other members of his age 

the 1, may be determined with the help of a concept LC 

utili Intelligence Quotient ог 11% Intelligence Tests whic 
nae’ the concept of the IQ. for the pabesi a duet 
pent sst scores, are tri to different age 87 : 

of its test scores, are tried out to HS RM 


о 
Пе time of standardising it- а в 
which can be 


Histered to representative 5a 
duy y years. of НА etc. The, test items 
diet correctly by the majority 
peni age groups are о 
Hence Tes i à Cou item: 

can ae и = о 70 percent of the children 
representative sample) of the age group SIX; these are consi- 
егей suitable items for Intelligence Test attery for the 


after admin 
s Nos. 1 to 6, 10, 15, 20 and 


an 
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six years olds. After the try-out, the test items are arranged 
on the basis of the age groups. This means that test items 
which can be answered by the majority of the children belong- 
ing to the five year age group would be placed first followed 
by those the for six years olds and so on. After the adminis- 
tration of the Intelligence Test, the Mental Age (M.A.) of 
every testee is determined first. This is done by reference tO 
the age group, the tests meant for whome could be answered 
by the testee. For example, the Mental Age of a child may 
be determined as 10, if he succeeds in answering the test items 
which had been found suitable to the 10 year olds. After 
determining the Mental Age of the testees, his Intelligence 
Quotient is determined with the help of the following formula : 


CA. X 100. Hence М.А. stands for Mental Age and С.А: 


stands for Chronological Age and 100 stands for the amount 
of intelligence which could be expected of an individual who 
15 regarded as “Average” in intelligence in his age group- 
ake for example, the following cases of children — 
© МА.—12, СА.—10; то = IP x10 (19. 
of the average child) — 190 
у у ; 8 
6) МА.=в, CA.=10;1Q.= 8 уду s0 


In the above example, the Intelligence mona ELE 
20 points above the average, while that of the rates fet cs nts 
below the average. Е ims is 90 p 

The basic assumption underlying the ij, ; ^ 
telligence test scores through the Concept eg pretation of be 
Intelligence increases proportionately to the SLE LQ. is that 
that inspite of the increase in age, гае of age pa 
remains constant. For example, in case б прасе Quotient 
(refer to the example given before), his x e first chi 


when he becomes 15 years old, so that his 15 Should be 18 
MAE TO — 190 * Would remain 
120 i.e. adu : 


Interpretation through Percentile 
es 


But the latest studies in the field of the Ооу 
ment have convinced us that though аен and develop- 
with age, the growth may not be Proportion at се may Brow 
LQ. may not always remain constant, ER and that the 
is almost impossible to develop Intelligence MN in India. it 
of age groups, as the correct age of the children on the ants 
not avail- 


diii. 
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able ; А : 

"a ipee birth registration is made compulsory). In India, 
mie grades E Intelligence tests on the basis of the acade- 
DI 5 the children and Intelligence Test scores may 
would e БИ on the basis of the percentile ranks. This 
the pupils si that after try-out оп a representative sample of 
à rank in E a particular grade, every score would be assigned 
40 in the Lita of percentage. For example, if a pupil scores 
pupils of di elligence test and if it is found that 50 p.c. of the 
0 would og grade have also scored 40 in the test, the score 
hat th е given the percentile rank of 50. This would mean 
T е pupils who have scored 40 in the test, may be con- 


sid 
ered of average intelligence. 


Interpretation through normal curve 


` Intelli à 
elligence test scores may also be interpreted by reducing 
be done by the reference to 


le 
the “pr standard scores. This may 
administer Probability Curve". It has been found by the 
ies, tr tration of different kinds of tests that all human abili- 

m ана and attainments are usually “normally distributed”. 
Popul eans that the majority of any presentative sample of 
ulation would receive the middle score (average) in regard 


o е 
> intelligence and a few would get low and a few would get 
es in a normal probability 


i 
eive ceres; the distribution of scor r | 
ein ould be from the poorest to the best, with the majority 
gives &Verage. The distribution of the scores m the curve 15 
en below. 

е scores i test may be reduced to 
St s of an Intelligence y ђе 
no dard Scores with the һер of a formula derived from the 
the al probability сигуе. The standard score would indicate 
тоа се of а raw score in the normal probability curve an 
Who thus indicate whether the intelligence of the individual 
has scored the score is average, above average below 


Average in i ү 

й int а 4 
, Knowing весе: e place of an individual in regard 
Vo Paula mental abi ret t aii needed 
for Suce e must also know the am а TN 
z ess i Е т job, before he is m a post 
ССА 
inten; For example, by administering an 
elligence test SE Wis determine that a child possesses 
n erage intelligence ; but У we know whether average inte- 
gence is adequate for success Tn the science course, we can- 
sein У anythin, g about the advisability of his taking the 
псе course. The more advanced countries, through follow- 
ne criteria necessary for success (in 


р 
Work, have developed the © 
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Norman Curve 


iliti in different 
l abilities) in н 
зе па p> runs out such id ў ог 
рата iteri nnot be useful in oy, 
P Fawn and as the courses ang D 28-the fest 
E. ay similar. Before such criteria 
exac 


nity as well. 
r Country У аз у 


аге not also 
аге evel 23 
Buidaneg ROLE Intelli 


to their 


test results cannot be used in 
fullest advantage. 
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Aptitude Tests in Guidance Work 


al ability we need to test 
other mental abilities in- 
al courses and vocations. 


nis pne is not the only ment 
volved Les purposes. There are 
hese I Our success in educational | 
heir есы abilities are also called *group mental factors". 
nigue ik istence have been statistically proved through a tech; 
nown as Factorial Analysis. ‘There is, as yet, difference 


of opini = 

05 ЕЦ in regard to their names, number and nature. The 

‘A. is one of the pioneers in the effort to identify these 
ntal abilities are some times 


m one 
м abilities. "These special me J 1 
Арі, ee the Aptitudes. The General and Differential 
vacation, Test Batteries are widely used in the USA. for 
E ала and educational guidance. These test batteries try 
à mmy Intelligence and the different special mental 
guid es, considered relevant to educational and vocational 

ance, The special abilities which are tested through the 


eneral and Differential Aptitude Test Batteries are, 5 
ical ability, Special ability, Form 


e 

ES Verbal ability, Numerical | 1 

AN eee ability, Clerical perception а iiy, Finger dexterity 
у, Manual dexterity ability. 

ptitude 


a ae are psychologists who use ^. Aptitude p 
and capacities. We should distinguish between an а ili y у 
so hs aptitude. Ah aptitude is defined аз а condition ог se 
abilit aracteristics regarded as sympto 
Sem tou 2691006 with education, Som йб Eum 
e Or set of responses. From the above definition, it show! 
күс that aptitude has always 2 future referenc 
abili to predict success in future in specified course or job. 
о "y does not necessarily have any such reference. More- 
E er an ability is а single capacity; while an aptitude may in- 
YOlve more than опе capacity- Last of all an aptitude may 
Include such characteristics which may not be purely innate. 
ake for example, the aptitude for the teaching profession. 
here is no аре ability guaranteeing success in the teaching 
Profession Ne than one ability js required for success in the 
Profession, А teacher, irrespective of his field of specialisa- 
lon, certainly req uires high intelligence and high verbal ability 
Or success in Lis ‘ob; cer in personality traits are also 
essential for bordel aa е . In the term ‘aptitude” 
applied to the teaching profession therefore at least two abilities 
(intelligence and verbal ability) аге involved. Besides the 
Personality traits required for success Ш the teaching profes- 


Difference between Ability and А 
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sion are mixed products of her 


edity and environment, hence 
they cannot be called abilities, 


The criterion for the Aptitude Test 


Naturally an aptitude test cannot take the form of a p 
test, it is а battery of tests, which may measure more the 
оце ability and one characteristic of the individual ОН; 
Offered guidance. Unlike intelligence tests there is ЧЕ 
theory behind aptitude tests, the criterion for an ари t is 
lest is actual Success in the course or job for which the ue 
being constructed—the basis for an aptitude test is the ау > 
and characteristics of Persons who have proved successfu 1 


À c 
the course or the job in question. For example, for a scientifi 
aptitude test 


"istics 
we may analyse the abilities and characteristic 
of the famous Scientists, They шау even ђе interviews he 
The abilities and characteristics to be tested through The 
attery may ђе determined on the basis of the above. 

8 aptitude test batte; 


we Science course in Class tis 
lon of these pupils, if 1 


x i ho have 

Scored low marks in the aptit bated those w те 
low marks in Science Subjects е Me battery have ры Aitude 
test battery may ђе considered дз CXamination, the Зр tifica- 
tion for the development of an ae validated. The justi те- 
fore lies in Из Capacity to predic. тиде test battery, ud 
least concerned with the present he uture, it is not kr 

develop aptitude tests for all the у, 1S possible for из t 
lateral schools and also for ll con YD. Streams of our multi- 
and Universities. Similarly w res 91 study of our colleges 
all the important vocations available Pare aptitude tests for 

Our soci у. 
Aptitude Test Batteries я ety 
"dance in Ug 4 
оен, ар Bate? to the a | 

eneral Aptitude Test Ва ery Velo; f the 
Gal Aptitude Test Battery ААВ) and the DifereD: 
The former analysis the abilities апд developed in the U.S.A- 
in different vocation and also Provides ата ан required 
ment and the latter does the same mes fi EN ERES 
courses. From the scores in the GATE "вата to different 
| а DA ТВ, the 
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От à course e gets an idea of the suitability of a vocation. 
; Tespectively to the individual counselee. 


Limitati 
atio 
ns to the use of Psychological Tests for guidance 
in our couniry 


Unfo 
rtunately similar tests hav 


County 
У as yet . So the guidance 


ific study as yet to tell 
levant to which 


ilable to our 


mi 

that in 
Us whi 

ich abiliti Sen 

Courses abilities and characteristics are Te 
Er DNE Саона 

hence коке are not also y standardised and 

very dependable. "Under the circumstances, We 

]ts in our guidance 


Shoulq 
Work, not depend too much on test тези 


АМ 2 


“Wee T NT 
FUALCUTUS 


CHAPTER EIGHT 


THE STUDY OF THE INDIVIDUAL 


Guidance consists in t 
а particular course 

naturally depends и 
tion about both th 


2 ogy) 
cerned. The National Institute of Industrial Psycholog: 
London, after 


-poin 
much experiment has developéd a Seven-P 
Plan for the stud indivi 


eben Језа ith 
he attempt to match the individual У 


ре 

any special physical disability for the ри 

ОЁ work under Consideration or Special impressiveness Kr 
nce, bearing, health ay be € 

sidered under this head. CHE UE 


2. Attainments 


The type of education undergone b 
extent to which he has b m ji idere 
under this head. Though curricular s i ould be cons 
most significant under this T 


e 
head, cocu 1901 attainments m 
even those acquired outside the urricular attainment, 27, 
dered, particularly when th 


j- 
van 10Ша also ђе cons 
с вени су аге relevant to the course or th? 
job under consideration, cou 


3. General Intelligence 


Though emphasis upon intelli ence in 
ds US in the past, psy agrees thai c Work is Jes 
mum of intelligence y ce us for спора а. certain mi i- 
Courses and jobs have den Classified ccording F any, work. 
lligence requirements, an "m is necessary NOU 
the individual possesses the minimy 


e m amo ne Чер whether 
= ourse or job under : | inte] ce 
for success in the c consideration. elligen 


ТНЕ 2 
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4. Special Abilities 


Greater emphasis is now being placed on е пи ae n 

© special abilities required for success 1 a course or 25 oe 
should be noted that this is the age of specialisation. pe У 
lised Skill is needed in almost every job for today: пас 
по unskilled jobs, there are only unskilled men. Ea ati ny 
ustitute of Tadastrial Psychology, London, considers 


“Pecial abilities in its gui 3 isti 
ilities in its guidance WOK: | 4. (to be distin- 
Pus ability to understand mechanical ings dexterity, 


Shed {то al dexterity), ( х in 
(©) facility i words, (d) facility with figures, (е) Фахр 
ility, (f musical ability. 


5. Interests 


5 to success 
ti Proper motivation is regarded as an important кеу pnan = 
m any activity, hence the interests of the 107 i 


nsiders 
*Pecially considered in guidance ог ae Nast td 
interests in the following types 0 physical 
8)  practical/constructional (й) PAY 


artistic, as having importance from the 
Int, 


(iv socia 
guidance view 


9. Disposition 
li No guidance can be given without, consid 

Њу traits, individually and collec S dut whether the indi- 
Need to ђе specially considered to. st to 
vidual is likely to satisfactory ce 
lon. Moreover, the contribu! Х 
Success in the course or vocation ог 
Much functional success unless suppo 


traits, 


7. Circumstances indi 
f of the indi- 
: circumstances k 
Both the social and economic Сегед in guidance work, 
vidual have speial realistically consid Бой Plan is to pods 
à теа е ‚ол. ана! in order to have 
а Wege И ОП for the auteur to project 
а working profile of him, i ара situations to find 2j 
in different curricular or Y? 
Which suits him best. 
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Coliection of Information about Pupils 


: 3 ‘ont and 
ап given above provides a conveniet. 
comprehensive framework for the collection and systema 


ils 
1. Information about the Mental Potentialities of the РИР 


An appraisal of the inna 


5 105 
considered essential in guidance Work, for, without deny 
the value of education, it 


d Я С 
is humanly Possible, the innate potentialities of pupils a” 
guiding them to courses and care, 

tialities best. Tt 


Intelligence) for the appraisal of the 
individuals, 


The Importance of Personality Traits 
Accurate information about the menta] abilit; titu- 
les of pupils is, as we have Stressed in the ties and ар ters 
des of р 4 n the prey; us chapte! 
of vital importance Tor guidance Work ; an aDppray, 1 of еп 
а а ERU te арома of ha 
individual are rarely e is on Ut Proper рег, itv traits 
гө чаи бш ма functions noes Ha de У Uo ep шу 
innate abilities an DU is 1268 (the latte; Being depen- 
ity traits of ап ад being dep 
dent upon the persona ise in У дају. та the 
f the majority of people, success in life jg ; re 
duel хо personality traits than to innate abiligj, Probably mo 
Again, (as in case of mental abilities). | ctent d 
ers demand different types of Personality pt Courses ал 
ее Кт ES i» the teaching. Profession. and Mis, eg dove 
for hinist’s job. Further it is believed that а in а 
тас » 


> Ч 
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abilities 
x » pers С à 
Ü 15 possible i as traits are more amenable to education. 
at by a desireble ective education to replace an undesirable 
е опе; again necessary personality traits may 


also be а 
4 eve, К 
5 z гов by deliberate efforts. In order to be in а 
us Concerned ие guidance, а Teacher-Counsellor has to 
ential for hi the personality traits of pupils, hence, it is 
im, to collect dependable information about 


€m in reg; 
regard to the pupils he has to guide. 


What is Personality ? 


€ term d I S 
1. speech personality is used in more than one sense in com- 
d to ‘aft, his authoritative work on personality Alport 

y such uses. For clarification of ideas it is 


etter 
to star e 
tart with some of the uses of the term which may 
the proper under- 


Create » у 

standing of d? rather than contribute to 

lil; n descrip, 4 concepts underlying the term. | Personality 15 

6, indicatin, by adjective like ‘great’, “insignificant? and the 

dividual ing that personality stands for the capacity of an 

Ave great to influence others. Indeed, certain individu 

а trait of er social stimulus value, and others less; but this is 

With the the personality ; and cannot be taken as synonymous 

term itself, Again, personality should not be identi- 
iling type of 


fied w; 

Wit 

With temperament which indicates the preva 
g. melancholy, 


d 15 а normative term, 
like DEED: Бека Ge | 
аНас he term personality has no e 1 
Patten’ to it is amoral in ЖАШЫ; and includes behaviour 
о ns for which no ethical ju 

alit get a working idea а the term, we may ¢ 

A (following Alport) 25 the dynamic f traits 
and 1 individual, the term ‘trait? 

form ау stable behaviour patterns. Such b 
hality gestalt’ or configuration which is d 
chan’, The traits in а personality ато 
alg $5 i? one mecessarilytbringS VOU? а 
trait in the complex of relationships p a as t 
Be themselves are dynamic, 180 E e Organisation 
сем, Сеп them. Take for example, 21. indivi ual is born with 
eain physical and mental potentialities. „Аз а result of his 
eaction to environment, he develops certain generalised ways 
Tesponsing to the problems and situations faced in life; 
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gm 
у sample, if m 
Í personality. For examp А 
ips = contact with friends an } 


te 
i be, 076 
ersonality traits. It may Sable im 
Sharon: Е though Menon t 
are fairly stable. Again, 


: indi- 
У traits of an ne 
Sociabilit ^, Self-confide™ 
etc.). We may also be able to Some extent to measure (in. 
rganisation of traits within à personality ~ 
other words the amount of conflict Within the personality? 
But we do not know as yet, how to Measure that personali 
a. whole. 4 
> are not even sure of the exact Dumber of traits which 
be found in human, beings, In + ictionary 
шау Је Mord Фебовату 
there are about 3000 to 5000 Yords which indicate variou 
ralised realty Lee ды ould all of them 
[окп as personality Mag There is Over! apping betwee? 
е d many о em are not A та“ 
of them an v Sufficient] gene 
Md us behaviour pare ен jund in al] dA beings 
Mo the exact patterns AVID “noted by many 
Moreover, Н for traits аге Not 5 Б е; У f 
f the terms standing > and “Ind сіе ру ет. FO! 
aes if ao eee be diel? Л Те regarded ы 
ersonality, traits, there ; © distinguish on 
Mini other, paa ие «тае ч а, Considerable overlaP 
М two traits. . ip? i: [ a 
Mo anali trait. But we are not Sure of Oisidered 
е а - 


€ specific 
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behayio 
lour d 
agn „denot 
ш Б md by term. Should a person who manifests 
What members of 0038 situations and tries to dominate the 
шау not nec e groups be regarded as the leader, or one 
essarily be agressive, but who is followed by. 


the 
© Bloup 
1 , Whe Д 
n a lead is offered. Under the circumstances, 
e two different 


i 
hin, Possible th; 
5 that two assessors would measur 
trait (leader- 


ings Е 
ВА > whil 
lp). e professing to measure that same 


mit 5 i i 
ma. Specifi en with a view to 
o be rep the number of personality traits which 
human beings, and attempts have been made 

These attempts have 


Despite these 


limi 

Itatio 

Шоп 

Ану ку have о шегу ды 

пайы Mentions | ce as it js considered vital to the success in 

моу asses course or vocation. The usefulness of perso- 

m We eS depend upon the ex 

Ad y to develop *Working Validity" for personality 

S 5 

ша. Suldance у Е з ска: 

К is to P workers in educational institutions, OUT first. 

б Ich are с out the generalised behaviour patterns (traits) 

Way success 'ssential for success in educational work and also 
as a member of the soci ch the students 


| Ша live. For i ety in whi d 
live. For illustrative purpose f such traits 18 


s, a list 0 


Q) т 

k ndustry (2) Perseverance (8) Creativity 

Iona] stabil; ing (5) Self confidence о 

1 ability (7) Co-operativeness (8 Sociability (9) Ini- 
integrity: 


latiy, 
| Пека T) 
also "ns bove list is not co d exhaustive ; 

aim to have avoided overlap i The list is illustrative 

of ersonality аѕзеѕэшеп the 

e 


in th 
e 
Sense that in every case 
{о be made by reference to 
be separately 


list 

Pinus to be assessed 15 5 

Assess Ану Every trait in the list should 

ed with the help of suitable tools. After these separate 
a whole from 


абвод 
sments, the personality Шау be assessed as : 
ecific objective for which the perso- 


ite 
nality it of view of the sp 
eing is being assessed. 10 the above саге the personality is 
fu Бвезазхеа to find out its suitability to becoming а success- 
that udent; the individual traits have been assessed with 
end in view. 50 ersonality шау iven a single 
uitability 25 = whole to become & 


assess 
m C MS 
Successful © considering its 8 
ul student. 
“оС NTION FOR 
* LN 


it does not 


y 
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Methods of Personality Assessment : 


1. Rating 


Rating is the traditional method of personality assessment 
All of us have our own opinion in regard to the personality 
traits of individuals with whom we have intimate contacts. 


What is rating 


On the basis of their manifest behaviour, we form our OW? 
opinion with regard to their honesty and integrity, perseve 
rance, sociability and the like. Percieving our students pu 
Work, we frame an opinion that some of them are very шаша 
irious, some others not at all industrious etc. This kind E 
framing of subjective opinions on the basis of adequate от. № 
adequate facts is called Rating. Needless to say such opinions 
are not dependable; two persons may very widely differ 18 
regard to the rating of the same trait in the same personality 


Sources of errors in the rating method 


The following facts are usually responsible for errors commit- 
ted in rating : 

(а) We are often too hasty in our jy 7 tempt 
to size up an individual at sight on Марте а and 
inadequate guidance because of our own Еви: irre e Meno 
trait or the individual to be rateq Fo шева i5 pase 
judgement on the honesty or dishone. т example, to 


i Ў d ID m 
his looks 15 to rate him on irrelevant су an individual, ps 
an individual high in honesty, because h ence, Again to I? 


once come, is to pass judgem 
dequate facts. Hence one of 
method is to rate on the b 
S а тера. 
gain, e rater himself ma 
б; He may judge ап individual some a party to the 
behaviour and his own notions. Foy exam ws. of his own 
ous man and if he finds that an individual ©, if he is а relig 
to his type of behaviour (ie. he is not religi oes not confor 
our), he may rate him low in honesty „181045 in his pehavi- 


е has spoken the trut. 
m On the basis of ina- 
es of error in the rating 
rrelevant or inadequate 


ent on hj 
the sourc 
а515 of i 


the individual may have high honesty a integrity, though 
being religious. Integrity without 
(c) The rater is also influenced by the 


dividual to be rated towards him: This haviour of the in- 
weakness. For example, if the rater jg hurt pe baie КЫЛЫП 


€ behaviou* 
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of the ratee in some way or other, he may have an NEAN 
Jendency to rate him low—even failure to wish me ER 
a been found responsible for low ratings of ‘the perse: 
y traits of pupils. dist s 

m esearches have revealed that there is a halo eee a 
°st of our ratings—if an individual deserves high rating . 


$ Particular trait, we have a tendency to rate Ыш Y: 
Вата, to all the traits and vice versa. For examp'e. ^ pe 
Indiviqu kp AE ency to think that је 


al is very honest, we have а tend р dl 
se eat Beit fidence as well, though the two are hardly 


(е ; E in res 
trate) The behaviour of an individual in } рев же шау 
a wrong ini ‚ observing 
Ван: g opinion by observing 
ae For example, a pupil w. 
аңы dustry in language classes, may с 
emo, 1 Mathematics classes, and this MAY 7" rating him in 
b " Оп the part of the teachers concerned in 
Severance, , f the types 
of hep The rater may not have a very clear, поо of а par- 
lieu] AVIOur which are the necessary manifes ie in the field. 
Por a Personality trait—he may commit ues C 
first саре, while judging leadership, а Pets у а 
айе] d is not so important as the person w Yi her than the 
Beco, Y accepted. A rater who rates the first A 
Necegs, Ау commits a mistake. Agam, dual is 7 
in the У relationship to honesty; if an indiv ју wrong: 
° trait for indulging in smoking, it is села 


ећ 


rate 


How to Make Rating More Accu | 
assessment is defective, 


Ey, 
and цш though rating as a means of 


it wil defects can be remedied only to 2. 
dalit, ¿main probably the best method 


Са с 
Ној Y traits w ortunities 107 
on where there are Opp stions may jersonality 


Чеге E ehaviour. The following suger од for 
“valuation improving rating as а т P 
q 5 p E 
Њу Tt must b 5 ва crude сата t 
е at rating 15, теб“. 
Posset в trae of пауза маја 1 ^^i. method 
With оп of а trait may be made with t dit detecting. Ty scale 
differen Sonable correctness, but attempts “ach, : 
Зоја °S are sure to lead ‘to errors- А pupdred point Poea 
pale in m Short one. We are use ta tiny ДОШ all the 
u . E: ores 
A d ied сиыры Пе ct 
a are groupe 
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Extra- Definite Average Lacking Ap 
ordinary Possession but not ас 
Possession Absolutely 
Approx. Approx. Approx. Approx. uo 
9 or 4% 11-12 22-94 11-19 2 or 

or 23% or 4607; or 98% E 


(6) A distribution of this nature is likely to occur amona 
your pupils too, and unless it is an exceptional group your г 
ings are expected to conform to this pattern of distributis a 

(7) Assess the entire group of pupils only on one trait oe 
time. You may judge all your pupils, for example, on Ре те 
tence first; record your ratings on that trait for the enti a 
group ; close it up and then proceed to judge them all on 


Second trait, say boastfulness, without referring to the ratings 
made on the first, 


ck in the trait, but not absolutely 


5 
- јаз and to jectively 2 
possible, basing your judgements rate as objective 
pupils’ behaviour, еге is every Possibility that a pupil 192 
саа Very low on S, in spite of the fact that P 
18 outstanding in some ФЕ СР е ) 
(11) While rating, com E К г verag 
child of the same аде. Pare each Pupil with the а # 
(12) Make your ratin E à ulti 
other judges, 8% independently without cons 


Self Rating and Rating by Boers 
Psychologists have found it usef Perry PLA 
himself according to the etul to ask the subject © 


è раз 
Е Scale proy с imes it ig 
yielded more dependable results Ui шер TUM 
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also beli ч 

to EU that friends and equals are in a better position 

Wig of on out the personality traits of people. Аз such, rat- 

E LE: another by the pupils of a class may prove more 
e than rating by the teacher or the self. 


11. т 
ОВЈЕСТІҮЕ QUESTIONNAIRE APPROACH TO 
PERSONALITY ASSESSMENT 


Questionnaires 


уе it is not possible to observe behaviour, information 
tes Pens to be tested is gathered with the help of 
en А to be filled in by themselves. Methods have 
Iso т to score such questionnaires objectively and 
of Piu samine their validity. А few of the different types 
(a) прашу questionnaires are being discussed below. — . 
personal: questionnaire may be drafted for evaluating & specific 
AA ality trait, for example, & ‘Neurotic Questionnaire’ may 
Y to collect information fro. j to whether he 


Suffers ш the subject as 
from certain neurotic symptoms—a list may 
rror dreams, 


о 

each, symptoms (e.g. ho i 

аргал. cts may Бе asked to tick those from. which 
arge n c mark is alloted (оп the та 
diction eee of known. neurotics) to every 
intelli naire may be scored in term 
once and other psychological tests norms Jor "o te 
in ref, ire may be established, and the scores may be interpre 

erence to the norms. 
(b) Interest Blanks and Personality Inventories 


ре Blanks and Personality 
Meth of personality assessments based on 
EU p In the former deer à 
Meg, ОГ а work are tabulated (68 
and d writing for journals © с. in case of МЕРА Pn 
or the subjects are asked to indicate tes iere n. LiKe 
в activities, 11811 Пу on ? three cl ere e 
ore, Dia). ta Пе MHEN A Ng поћи од and 
бш, зере). ШШШ М Т ЛШ 
beha ojects O specific person ity We they gut ЧИ) 
Avion, 5, ате asked to indicate whether A i 
Ometimes - Sy may also be ¢ three-poin d 
, no. 


5 lone in а 
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4 scale 
points in the scale are not used. Shortening or Ш о 
means sacrifice of accuracy, and lengthening it а ч тайр 
greater error in evaluation ; the optimum level for a seven- 
scale has to be found. In personality ratings a five or 


ree 
as to be properly described, and p 
sented in a graphic form. In evaluation, what y ax 
he place of an individual in reg je, in 
& partieular group. For paa e 

of a pupil we endeavour te rage) 
ove average, much above 5 68069 
уегаре etc. in regard to P Hence 
th pupils of his own age. rms of 
to be clearly defined in te using 
п. the group it indicates. We may do this ру Ч 
adjectives 


may 


tion of a five 


-Point graphic rati 
adjectives an 


d marks is given 


RATING SCALE 
Much above Above 


ш 
Bel h belo 
Average Average Average Average RUE 
80 and above 79-60 59-40 39-30 99 and below 
Unless the scale is graphical] i p des- 
criptions, a rater may not be ful рхезеціей with proper lica" 
tions of awarding а particular mark кс би бше imp an 
individual. "Symbol (А,В,С, to 
(c) Confusion may also develo 
traits to be rated. For example, ео the 
different Беше p. rate EY 
scribe traits precisely in terms Э 
СА they are expected to be manifesteq € be aviour throug, 
Assessment of Persorality Traits ina Cumuj Buidance to le 
n being given at the end of the Chapter is moe Record саго 
may ђе defined in Iw of manifestation of аре [ек traits 
3 ting objective. € behayiou 
yc ities of error in rating arises + 
Hut bidividuns behave негата да аа pour fact 
ersonality trait. р, ltuations in 
regard to the same p y or example, Е 


i e 

meaning of ш 
nesty may eA 
of concrete” therefore best 
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Vi 
dual, who is 


е trait 
Sdl-confidencal 


y not manifest 
one who has 
this trait in 
to have the 


Served |i 
in diff Е 
different situations by different persons. 


т » after i 
award е Penn dependent ташу t 
fing] , SlVen b award to the ratee h 
al aw y the indivi atee, or | 
ү (е) ind: ndividual raters may b 
ew minimi. « 
teag Bee group па the ‘Halo effect,” it is necessary to rate 
Same +, "ting an n nice trait at a particular time ins- 
опао Ког ех ividual in all the traits at once and the 
Class) ce and bc a Por rating a class in honesty, self 
eg, Had rating dership, instead ОЁ taking ^X^ (a pupil in the 
to the Onesty) and m in all the traits, we should take а trait 
A. Class again f rate the whole class in it and then return 
Бао S aphie ratin or rating of the next trait and so on. 
аз ап Suivi. with instructions for rating is given 


Instructions to Raters: 


(1) 
Sey, You у 
sheet personalit requested to rate the pupils of your class ОП 
trait S, each "E y traits. You are provided with seven rating 
o be used in assessing the clase а one single 
trait only 


@) Б time. 
S i ` : 5 5 
mes light НЕ uniformity in rating, consider each 
along wi e descriptive phrases given on 
le (3) You ith the name of the trait. 
* you are to give your 
т are to divi 
ауе буе c ivide the group f 
di 16, (5) ategories are: 1) Extraodinary posse TAA. 
mary Definite possession of the, trait, put mot ext mit 
s L Possession. (iij) Average possession the hie 
Utely нЕ in the trait, but not absolutely and (?) 
ing in the trait. f E 
buteq Note that usually а personality-trait js normally GP 
Taxi in the population ie. а partiet es from 
суа ssi hrough а e 
О. egree of possession 
in possession of Std And the number of people 15 much larger 
ТЫ middle (average) of the range t 
es 
5 s iv rtions expected to fall under 
9 E e des. proP proxim: te distribution 2: a 
e five с Я а ite, ев, below da 
RS p of fifty pupils 00 пу particular trait is E! 
ence. 


the top of each 


category-scale 


n a five- 
ted, 
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to become anything else than 


Е З an Аер епї 
jects are asked to indicate their pinion, ticking the statem 
Which comes nearest to thei ini 


А 5 

© questionnaire is that information 25 

Sought directly from the Subject, who is in the best ровова 

ile 1 isadvantage lies in the fact that the ш 

s oreover young people Idi 

© Judge themselves correctly; as 5 ith 
ough questionnaires » Conclusions reached У 

i €rpreted with caution, 


(d) Verbal Situational Tests 


Ë personality evaluation. also fall 

questionnaire method. In su T- 
l to manifest a specific C 

ality are presented jn the form of questions. а 

Subject is asked to indicate his ehaviour in the situation by 

ticking one of the probable responses, 

ing sociability, t lowi 


For example, evaluo 
eeu Considered an item in 
verbal Situational test . Our class jg БОД to а cinema show: 
ould you like to go? р 


) answers (1 . (2) Yes 
t before and if it į A US 


naires, аз Well, there a 
е 


те methods to fine 
и Uy-outs; s Cifie scores co 
also be given to the testees, interpretable аа оро to esta- 
blished norms, 


TII. OBJECTIVE TESTS IN PE 
EVALUATION МАУ 


: jective tests haye also been devised for 
personality measurements. 


NES ГУ Cannot ђе used by persons 
without a good Psychologica] 


background and shen ining 
x Specific trai 
they are only tabulated below with one ор two illustrations for 


Different kinds of ob 
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Ern (а) Association tests: For example, in the Word Asso- 
ЖОК О est certain words are tabulated, and the subject is 
ied Epod to each word which comes immediately to 
BEDS се Gy believed that in doing this he will associate the 
ен ord with his mental working. This would reveal 
nality. 
8 Psychophysical tests : 
ав to measure physical trai 
records i asked to respond to a situation, 
(с) | 1728 physical reaction. J у 
tations isperception Tests: Certain undefined visual presen- 
a made, and the subjects are asked to make specific 
ferred ae them from which the personality traits are m- 
chach T s Thematic Appreception Test (T.À.T.) and Rors- 
mer can are the most reputed in the field. In the for- 
in pictures are presented and the subjects are asked 


to e asl 
make out a story from each. In the latter certain ink- 
ked to say what 


blo 

es d presented and the subjects are as ] 
e гоя ТЕ is believed that in the work they would project 
working of their mind from which the personality would 

e inferred. 
to e Miniature Situation. Test : Actual situations supposed 
created ide opportunities for manifestation of specific traits are 
testin and the subjects are placed in them. For example, Ш 
Place leadership in the army, а group of subjects may be 
articl before a fairly wide ditch with торе and some other 
examin They are asked to cross the itch. The tester 
trait. ines their behaviour and evaluates them im respect of the 
у; leadership. 
( плод, attention may 1р Е. 
. the construction, standardisa i І 
120јесуе tests should be left to the specialists though they 
thee. administered by non-specialists ; and further, even 1 
thay, are constructed by specia 
On be too-sure of what we ate testing. x da ee 
e questionnaire type tests may, E У 
ШУ standardised) by teachers in evaluating personality traits 
thee pils, but the evaluation should be taken 
су раз made by them. xu 
ating ma idered аз pen: 
evaluation er qd traits for school pupils if im scale 
foe objective, and if there are adequate р e үш? 
the manifestation of different personality traits of pups: 


they are mostly apparatus tests 
ts e.g. steadiness. The 
and the apparatus 


he following : 


e most dependable form 


фе 


Pp SCHOOL GUIDANCE SERVICE AT WO: 


The Cumutative Record Card 


В ; traits, it is М 
sides intelligence, aptitudes and personality traits 1 “is 
ee to collect information about the interests, ae 
tional attainments, family circumstances etc. of О 
Dependable information about these may be ed ae i 
the systematic maintenance of Cumulative Record different 
fact, all the information collected about the pupil from difi Eo 
sources should be recorded in such Record Cards. As it is dis- 
of the most important guidance tools, a more detailed ST 
cussion of the Cumulative Record Card would not be ou 
lace, 
У Practice of making periodical progr 
reports on their pupils, but, unfortunately, very few кысы (5 
1 umulative Record Cards about E A 
An investigation into the practice of keeping pupils’ Tecords 
Secondary schools in West Bengal revealed the following : 56 
Progress reports ате kept, and sent to parents a 
different frequencies in different schools, varying from two 


twelve in a year, (2) Contents of the reports also vary from 
School to school. Mostly it 


1 ; evel 
15 а report on scholastic E. 
nduct. In certain schools the 


в 
В onduct is elaborated by naming 
few specific Personality trai 


: е 
aits, and few schools also ind 
Teports on health and physique, attendance, and co-curricu 
activities of pupils, he 
(3) the field of Scholastic achievement most of t 
Sc ools give т i 


nae criptions) on the rating scale, Ps E 
meaningless (o, th jective "Fair" aga 
the word conduct) , с. adjective Еш 


assessments during the 
Only a few schools та у D Du dne Deus fl 
reports made of the pupil during the 
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pose For Maintaining the Cumulative Record Card 


IN 4 
roni aes Meu Card should be clearly distinguished 
Иле for Dun Report ; both are necessary and one is no sub- 
Јане Ber o Ir The main purpose of keeping of Cumu- 
Ороз ГЕ, ards is for the guidance of pupils, while that 
кї RR uo. is to give information to parents and guar- 
оу Becord 2 work of the pupils in the school. The Cumu- 
MESE GP Неве ard is a confidential document mainly for the 
DUNS cor c Ор; on no account should it be sent to the 
Reed а as а matter of course. Parts of the 
ес owever may be shown to parents or guardians, 
Headed Й ае „Кееп о see it, ог when their co-operation is 
iu Table E out remedial measures in regard to pupils. 
Should. also "x iwe aspect of the entries in the Record Card 
pupils in th е emphasized. in order to effectively guide the 
нараста: of e education it is necessary to keep records of all 
Muss. Yid development, physical, mental (innate and ac- 
Kecdrds el s social moral and spiritual. Moreover, such 
tenia И d cover the school life of the pupil from entrance 
Vence b of his career in school. But ior the sake of con- 
ree oth from the point of view of keeping records and 
ЕН d them, more than one Record Card may be шаш- 
iod ring the period, e.g. one each for the Primary, Junior 
and Secondary school years, though, in each case, each 


Suc i 5 
successive Record Card should start with a consolidated entry 
Record Card. Entries in 


m 
Mie aspect from the previous Јата. л 
ecord о a particular item (during the period in which the 
bns Card is maintained) should be placed side by side, or 
pitty pon the other (graph form), 30 as to present a cumulative 
БЕН, of the pupil in regard to that item. There is no real 
mai itute for a well-planned Cumulative Record Card properly 
e ntained and interpreted ; school progress report, even 1 
die contain monthly reports he pupils for a year in the 
Cum роо, cannot be considered to be kept according to 
devel ative principles. They do not cover all aspects of the 
DM opment of the school life of the pupil; further the records 
ae to the particular items ате not placed side by side or 
upon the other so as to give & clear developmental picture 


Of the chi 
ild. 
of Cumulative Records 


for School guidance work 
aintaining the Cumulative 
e assessment of pupils 


The Utility 


el 

E d pek the supply of vital data 

Riese important purpose for m 
Card, it may be utilised ™ th 


124 SCHOOL GUIDANCE SERVIGE AT WORK 


for guidance to higher educational and training institutions; 
and by Youth Employment agencies in the country. At the 


of employers or authorities in charge of admission to higher 
educational institutions, A Cumulative Record Card gives a 
much more complete picture of the pupil than any external 

ire to give. "Even in the field of in- 


assessments ; a time May even es 
€ to substitute externa 


ments (1 i 

indices d ше School Subject), (iv) Personality traits 

(vital to all kinds of шр tual development). (v) Interests 

vities (supplementary. pance work), (vi) Co-curricular acti- 

(vi) Ноте information ( personality traits. and interests)» 

for remedia] Measures) . на Suldanee, and -spesally 
Under present conditions ; 


m 
Dot ha: 
Such 
игроз 


may have to be contented with 
physique as are relevant to our p 
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able information. Under 


teacher may be able to gather depend 
formation for the record 


CONUM conditions dependable home in 
шу also be difficult to collect. 
Eua perica during which the 1 т ‹ 
should e maintained, may also be considered. Obviously, it 

cover the whole school life of the pupil, but it may not 


be conven; 
onvenient to cover the whole period by a single record. 
he record card may 


it wil differ in 
tage of education to 


Cumulative Record Card 


4 Eum ; we may even hav 
maintain, entries in a Record Card W 
Pupil "i and interpret. In the deve 
Tecords, x monthly periods should be a 

ШОВ сате s the reliability and 

idi are should taken to ensure (ле. à 
EU of the о. оп Ше ђаз ОЁ which ku 
should | the Record Card. Each entry Ш the Recor А 5 
Pupil be derived from more than one measurement ^ Е 

aken made on the aspect in question ; сате 5 m 
eu to make each of the теазитетен = as reliable and уа 

Possible, Different methods and different scales may ave 

о in ШЧ for measuring differen pects of the ФП 
com аКе the scores of different pupils ! same 5008 Ee 
to parable, there should be some sort of uniformity DUE 
реет, means of arriving at Ше Standardise à 
Шке when available, and it 1 
tests M aptitudes and scholastic att 
take p soon be available. In other fi 
tatin О rating as the method for mea 
асері Should be made as objective 25 
ша ed for the purpose (3, 5, 01 oint) о 
Organised a group. Moreover, school activ! 
in саа to allow sufficient scope {ог d 

Sis and personality traits of pups; 


But this 
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allow sufficient opportunities for rating them through obvious 
manifestations. 


Collection of Home Information 


А. special word is ne 
tion is essential for a 
plays the most import 
this country, inf 


Record Card ca 


is home. His personality traits and interests may be 
differently manifested at home (because of the different envi- 


к г evaluation of them would be 
out information from home about them. The 


aS to the future of the pupil. 
the home circumstances of the 


оп E ааа Re It may also be possible to collect ns 
mation about the companions of i ide schoo}; 
through the home. ‘He pupil, outsic 
t is desirable to collect the above information by actual 
ome visits. In case this is considered impracticable, the pat: 
ents may be educated to supply the information, with care ап 
к ciation meetings ; the informs 
ma : 
а. У pe collected afterwards through 


: : Parents, A dj est of the vocationa 
uidanc | g 
5 € given by the sch the pupil is due to leave, 
JAS available as to whether 
relevant matters. Sven, with what results, and other 


АШ, drawn up and maintained oe 
: | ; 15 an indi 3 ool ; 
no real guidance will be possible mien ii је 

Card is appended below for the pur- 


N Ж =: 
> "5921215 
| -WMI 1$ош ләрип 
‘aatsuoyoidde рив ООН '892U £18 5481 aye} ој Bur 
SNOAION ‘Jas ЧР spoou pue ѕзашә] | -WNP avem ur 'Soniqe 514 | им pur SINTE > 
oouopguoo [үе 3807 | -æ зпорцтр SABI) Wopyuod Аүешло\ү | 53501) 3 зиоруциој | jo juopguoo ÁA19A|  ouopguoo 1195 `9 
| | m5 кад 
| 
'poour oq) ur пәцм | 'O2UP]SISSP додо 
"ратуелодо | зојелодо-об — "osuos 'uodn рој» ')An?eiodo | 03 Ам ayy jo ssou 
-UN АПОЧМ | dnoid  ojenbopeup| uəym  $23е4940-09 | -09 з пчарн | 100 soos А]аецелит -эл 24940-07) 'q 
—_____цЬо-—ц—к—ЫЙЙЫЙЙ——АэЭЗ”ЭЗАЗА e ———————————— —— 
'uonedsnij pue | 'eosde | 
ходшој јо sy 9 "[Euorjour)| |еи015е920 YUM po "робом | 'suonexsnij jo әзер. Áyiqeis 


рәлош Á[rseo ooL! -лоло әд 03 Spuo[| -[oguoo Аешлом | -иоо әм Аүлед | ur [oruoo jensnun Іечоцошя ‘p 
| 


| 


АСИ ТШШ ааа а А On ae ae 


| | 

© | | '822uonb 
ч | | -ƏSU0d eJ рив 'SIDUVISUMNIITI 
5 этат | ‘Эа? Nez jupe oj Зш| Це iopun Алом 
Fi -ysouoystp Á[pAnisoq | -рәлип о -puadap Affexeuag a TEM — 'e[qepuadoqq| та — Арзојашођ Кзопон “¢ 
аг | 
5 LU ОЗДЕР 0 мы Я ЕЕ М ыу а. МЖА 
2 'SUOI 
53 -еоцаде — o1enbope 'son[nongip jo 22vj 
= ‘Ayisea dn $9419 | -u ‘aTqvasuryy ‘Apeajs Ápure4q| 'poddois Á[prsvo JON | ut Juazsistad ÁA DULIDAIIIG 'Z 
n —— l See a qq a eS Чез 
© 

'2ип "uiseIsni 
5 "пилоте pue "e[nd| -nor jo лош в -ud jo пу pue 
> YOM 01 зпопјодом | -эллр :ў зцәлә}трир! Se SƏN Sowv, | '1091515002 у Џоом [NJI síeMIV | opninjy Гедэцэю “I 
> · l = 
5 я а | D | я | Y | Wei 
~ $7124} Пуриозагат JO Jualussassp 02 IPN) 


SCHOOL GUIDANCE SERVICE AT WORK 


"10841422 
-u09 jo ломод ом 


‘suosiod jo əd 
-501 ON ‘apni Алод 


— -— — MÀ. — — —— —— 


Tenosnuy 


“рәј 
-Yp Аре = “syuout | 
-ош zənq 20у Ајџо | 
21211199405 чег) | 


| 


а ыл ОЛ бы аа о ЖШ. Шш „- „шты == 


apni oq чег) ‘Asaq 
-1102 ш Забрет 


\ 
| 


\ 


“poyensip 'pouod Зоо] e 


10113192002 8011 од мез mq Цэм| ло} ухом UI родхов 
-wnnp o ]enieqd| э3е3492405 цео | -qe 2383492402 че? "101492109 “ST 
| А 
"поојлподтр лои "8920215 
"үпузоә4ѕә181р рив | ѕпоәјлпоә әда 0} '$noojino2| -WNA Пе ш [nj 
dune [rods ом | Áp[e1ouo8 рив | -32э45э1 рив snoo] 
"орпапаг тезаэм | Аумопе 1do» y | -anod Адол ЗАВмМУ "Аѕәзлпоо) `1] 
"га пола 'Áueduroo jo опат | 
'ponuo2[ss 10| pews ur xnu Аррү| puoj pue $19430 zl -те Ápguons pur} 
рәлләѕәл ло  АЦ5| 'poou əanısod ом | әзеләріѕиоә АПеп$ | ләхш poog Азад | "Ата 005 `0] 
| = 
| 
| „пола 
'зпошоделпозио 'А1олпооцо | Ад лок 19108 
"peal „51000 | SPIN 'suonenjs | 452 ѕшлојләа ров 'digsiopeo[ әрім 


“атцѕләрвә 


toy | Апредео ом 


ESHIGIE 


-uodsoi Aired 0} 


әјавип — Ајојојашођ 
| 


'S191[10 
uo juopuodop Алод 


Я 


элец 0) paysnes 


'sosdv[ 
quonbary 'отаер 
-uodopun Ајешлом| Sus jo 


"Вита ла ој по 


-un ојоцм оф UO 


| 


а 


| 


iourur ш peal чво | 'peo[ әзе} 01 Крвәм | рив әлир ЕД 


'sosdv[ 


[24015920 sey Mq 
saniiqisuodsat 07| -UMIT 


-inds 
-IUI 


əjqedep | ш 


"по дил 


ЦИМ JANEN 


Dye} 


9 


ој оу Anen 


агуѕләрғәт '6 


MNA тола ЕЗ ES SS T ш с=с RE 


| ‘[01]U09 әр 


'so»urjs! -jno №481 $$ә]ип 


Алештрло 
əjqepuədəq 


'Á[[puriou 
50 ЕТ, 


| 


| 


'Әлпеит jo Пил 


Пе} ләләч  'o[qvp Ата виоа 
-подор АјәшәцхЯ | -ѕәл jo 025496 '8 


"1810143 322044 
5255 рив  Алјешта 
-HO рожеш $м04$ 


— MÀ es == 
—— 


элпептиї */ 


У | зтеї Т, 


<a. ы 


12 


CHAPTER NINE 


COLLECTION AND DISSEMINATION OF 
INFORMATION ABOUT SOCIAL OPPORTUNITIES 


Importance of Information її regard. to courses and careers 


дасе consists in relating the abilities, interests, attain- 
п enis etc. of students to available educational and vocational 
Pportunities. Knowing the students is only one side of 


ы Job of the guidance worker ; he must also acquaint himself 
ith educational and vocational opportunities available in the 


M · А guidance worker is not only to help the students 
h evelop in them insight in regard to their abilities etc. but 
е should also help them to know about the courses an 
Careers with which they may be well matched. It is not 
rugh for him to tell a student that һе is fit for particular 
по he should also inform him, where the course 15 avail- 
p le, how long it takes to complete it, what are Its economic 
coo spects etc. Unless the students and their um ue 
с nvinced of the availability and econome prospects 0 т 
р course, guidance will only remain theoretical and Wee 
е effective. A guidance worker, therefore, should be 
Possession of information in regard to courts and careers 


available in the society. 


Who should collect the Information 
The dir ; : cn is. however, not the 
| ect l h information 15, , HOt 
Job of the Пеле Even the State and лева 
fe eaux of Educational and Vocational Guidance k ) x 
"POnsible for providing tools to the T eacher- Count i | 
rectly undertake the work. The task 15 4 


Wr ae 
wig eX one, and should be undertaken by маре da dt 
effec Adequate personel, means, status ап К be collected 


tivel 5 $ : 
5 У. То {фе ш 4 : . 
vould be E т it should be № diversified fields, 
: at It should cover the whole е employers) » 
beca Ssession of such information, to divulge it. 
Ran of mis-apprehensions are О en Govt Authority, 
Wi we ошу а directly concerne Central и prestige, can 
do tho equate resources and sufficient power а í 
~ Work satisfactorily. ы bour, 
Де ао that the MIT, Ting to. do 
. ^ Of India, has undertaken the task. Jt 
9 


try. The people 
(particularly th 
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jonal 

State Nations, 

directly, and also through the 3 

тоа Па ы. The Ministry of Tabor attri 

only collecting information, but is also preparing the Employ- 

tive leaflets on Specific vocations DUET Mi op the 

ment Exchanges at 7 np. each). But t С} others in the 

Ministry should be supplemented by those o Every Govt 
field, especially the following agencies: (1) 


Е ations 
Department should publish information about МИ ва 
available under it and the educational and traini g 
Provided by it (e 


culture, Public Health, Fisheries, Education, Railway, 
and Steel, Defence Service 
9f Commerce should 


res- 
Y and West Bengal), under Р 


e 
Е ша 
» have also taken up the work, and 


butions, 


The Work of the ‘State Bureaux 


The Tesponsibilities of the 
be the following : (1) 


Р itable 
F P Collected by it, (2) The preparation of sui 
digests of these 1 


important fiel 


re- 
3 У not have been covered, and 
paration of appropriate literature about them. (4) The i 
taining of the closest i i 
the field апа collecting their m 
(eg. State National Employm; 
Commerce ete.) 


ork 
Every educational engaged їп guidance W ra 
should develop a Guidance Library a nie d A the аш 
staff members and parents and guardians. The SOULCES ane 
which the materials for the library may be collected ee ja 
following : (a) The Ministry of Labour, Government of 


institution 
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Educational Institution 


for j 5 
information on all India level, the 
f the nearest Employ- 


Shou 4 
Јер itself in the mailing list o 
of India. АЙ” under the Ministry of Labour, Government 
Courses and the priced and non-priced publications on 
necessities aane should be secured. In case of special 
may ђе died Vocational Guidance Section of the Ministry 
Institutions y mi contacted, It may be noted that educational 
in all India will have many elements who would be interested 
other St. jobs and in jobs and apprenticeships available in 

(b) The | than his own. 

formation Бот Government is another source from which in- 
The Guidan regard to courses and careers should be available. 
ce should develop contact with each of the State 
n the 


De 

Part 

artments and collect all the published materials 0: 
t publications may be 


Subject 
- Some of the State Governmen 
ut they may not be 


s. 
ker should keep himself 


always 
YS enough. The guidance wor 

Ministry of Labour. On 
ication with the 


Im wit! 5 
апа h special and detailed information in Т 
ment. The 


[d 
from th ation directly 
ploying educa- 


Чопа] 1 i Д 
1 апа profession 
1 n in 


etai 
thus ҮЛ prospectus etc. should be ] 
a ари may ao be utilised for organisin: 
(d) Pri 

оса ate bodios working НИЗА 

laterite. guidance may also be the sources for t pply. 
'S for the Guidance Libraries in © ational institu- 
Universities, YMCA. etc. may 
ay also supply 


1015 , 
k се names of certain 
е) F ned in this connection. 

Materials Sn Embassies in the country m 

Availabje nc Guidance Library in regard to courses ete. 
e in foreign countries. р 

hewspa e “Wanted” "Md «Education" columns of the daily 

Чоу PAPers are also good sources r the supply of informa- 

hong > Tegard to courses and careers. his information 

they sh be clipped from the newspapers, classified and field ; 
ould be replaced after they have become out 


] and 
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Classification. of Guidance Libraries materials 

- in other 

The materials in the Guidance Library, like lae oe 

kinds of library should be classified, indexed ee 5 inciples* 
But these should be done according tor негеп! cp Е 

For example, materials on Occupational informa са НО of 
classified in reference to the accepted LL.D. га ud 

Occupations given below. The information on oe T^ Tt may 

classified in terms of jobs to which they may Sos ror for 

Still take some time to have the principles of classi time We 

Guidance Libraries standardised, but in the. dee readers 

should follow some rational system through which the 


5 ire 
should be able to locate, the materia] which they des! 
consult, 


Problem of keeping the Library up to date 


One of the m 
is to keep it up to date. 


= F s . to 
obsolete very quickly, while new information comes 
field almost daily. So the Gui 


self in constant contact with 


Tt should also haye a recurring budget of fairly good size 
constantly replenish the library, 


Job Analysis 


no 
urse analysis) , The Teacher-Counsellor A ils 
Pupil with Jobs or courses unless he knows unles? 
nd interests ete. of the pupil, and 


: А 1 rpses 
aried requirements of jobs (or cou 


. 3 ‚ыс 100 
[ YSIS of jobs jg Dot enough. А scientific "bis 
analysis should be сонет у experimental evidence. T 
= etul research Ш to 
taken in our country, and has sti 


attainments ete. Sine ‹ ара арав 
sification of jobs, : 
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fication (LL 

у L.D.) m 

alae ‚ may be of som : i 

оп oï jobs is usually Me y: EAE Ири 
Ем Ta and Related occupation; Managerial 

Hunting Pee Jerical and Related occupations ; Farming 

ing Parmin ing and Forestry occupations, Transport Operat- 

Crafts Pros, occupations ; Sales and Related occupations ; 

> uction Processes and Related occupations ; Mining 


Quarryi 
Boe and Well Drilling occupations. 
Specific A the above classifications in terms of some of the 
jobs under each and in terms of the nature of the 


Course Р 
to be pursued in order to prepare for them may also be 


useful. 
Farmi Е 
cond Ed Hunting, Fishing and Forestry Occupations 
PI (да RN E E Es EE 
| 
Technical, 


Sci 

ы сїепсе. Agriculture. 
Farmers in а ach Same as Science, Deep 

specialised — sea-fishing, Fishing in- Farm machinery opera- 

Poultry farmers, 


Crop 
5, Nurse; 
rymen,Gar- land and coastline, tot, 
Poultry machine opera- 


eners, Li 
» Livestock fa 
mers URINE far- Forest product  pro- 
armers, Poultry cessors. Afforestation tOr, Forest product pro- 
workers, Harvestors of  сеззог5, Log-cutters. 
forest products. 
0019 Operating Transport 
МЕ ти. ne 
Scier 
псе, 
Technical—as in science. Д 
Drivers, Firemen, 


Railway Engine 
Tramway drivers, 
vehicles, Railway Trai 


Drivers motor 


Deck 
offic i 
ers, sailors, and related, 
п operators. 


Ship спот 
поа ineers, Firemen and related, 
pilots, Flight Engineers 


Fli 
ight Navigators. 
Tenas Sales and Related Occupations. 
Е: пали id pelate o DM TEN 
e 
Commerce 
Buyers, Brokers and Related. 
Appraisers Auctionists and Related, 
Salesmen 
Ma 2 
_ Мапавенаь Administrative Clerical and Related Occupations 
Uu в i A ИИ 
Humaniti | 2 
niti i Science (Contd.) 
Office 2: E Mfg. bf products of,coal 
Sonne] Manager, Per- Coal Mining, Metal and petroleum, Mfg. of 
anager, Pub- Mining. Crude Petro- non-metalic mineral 


134 


lic-relations Manager, 
Finance Manager, Main- 
tenance Manager, Staff 
functions Manager, 
Manager &  Adminis- 
trator by trades (e.g. 
mining, coal, food manu- 


K 
SCHOOL GUIDANCE SERVICE AT WOR 


leum and Natural Gas, 
Stone quarrying, Non- 
metalic mining & quar- 
tying, Food manufac- 
ture industries, Beve- 
Tage Industries, To- 


i etal 

roducts, Basis m A 

Шашке Mfg. of met i 

products, Manuas У 

of machinery exc ot 

ing clectric, ; Mfg. er 
electric machinery € 


bacco Manufacture In- Mfg. of transport еп в 
facture etc), Office- dustries, Textile Indus- ment, Water an muni- 
clerk, Cashier, Con- tries, Food-wear indus- tary service, com! 
ductors, tries Wood Induction, cation. 

Manufacture of paper 

and paper products, 

Manufacture of furni- 

ture. Printing and pub- 

lishing, Manufacture 

of leather products, 

Mfg. of rubber pro- 

ducts, Mfg. of clinical 

chemical products, 

Professional, Technical and Related Occupations _._ — 

== a e <= Не е г 5. = 

Humanities Science. ivil 
Economist, Accountant, i Engincer, Civ 
Statistician, Political Scientist dee Mechanical Metal 

ronan, Anthropologist, lurgical, Mining, Chemicay 

Sociologist, Psychologist. 1550 Chemist Physicist, Geos! 
guage scientist, Teacher, I у 


brarian, Socia] меа! 


Lawyer, Author, 
etc, 


те worker, 
Journalist 


icist$ 

pher, Geologist Сеорһуѕіс 
Draftsman & 2 
Surveyors, Biologists, ^ 
mists, Horticultural scien 
é Foresters, 
Zoologists, 


her, 

artograpa® t 
с Атопо 
tists. 

Soil scientist 
Botanists, Phys? 


| 
Agriculture, 


Biological  & Agri 
4 gricultu: 
Scientist, „Agronomist, Hon 
culture Scientist, Forester, Soil 
Scientists, Animal Scientists 


cians & Surgeons, Medical i 
Allied Scientists, реп 
Pharmaceutical SPEC 
Veterinarian Теспе 
Statisticians, Anthropolog tg 
Personnel affair, Teacher 
Social worker, 


"Technical, 


Architects, 


Engineers, 
Electrica], 


Mechanical, т 
urgical Mining, chemical 
Draftsman &  CartograP e 
Surveyors, Ortistic Writers 2 
ngtaver, Painter, гам 
and Engraver, Decorator 2 
‘signer, Photographer. 
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Ma i ini i 
nagerial, Administrative, Clerical and Related Occupations 
Science. | Commerce. а 
Punch card 


Humanities, 
the он tabulated under 
ae pressions in Humanities. Whole- 
SE oae trade, Banks and 
апа finance Institutions, Insur- 

nsport, Storage and Wire 


housc— 
usc—Book keeping clerks. Comput-» 


in 

Ug Cashiers: Typists, Tele- 

Stenographe Key-punch operators, 

р ner, Punch card Machine 

ОВЕ Telephone Switch board 
or, Telegraph Key operator. 


Disseminat; 
‘emination of Information: 


Tt i 
ИН enough to collect information 
maticali the information collected must ђе с 
marne y disseminated in an 
mer to pupils, parents and teachers. 


Mon 
*d in the following manner : 
1. н Library 

MS Guidance Library (in 


Session, 


9. 
School Guidance Corner 


The School Guidance Corner sh 
on courses and car 


hools for general gu 


Semi : 
про of information 
tion E are developed in sc 
о pupils and for dissem 


to t 
hem; such a Corner cons 
lic place 1 


er that nothing can 


pn | 
doce size, placed at a pub 
ү ОЧ in such a mann 
oard. Visual material 


Pupils, the writings of pupils on 
be presented in the Guid? 
d for disseminati 


Б псе шау 
о be specially utilise 
Б s and careers. 
extr ashed in the Guidance 
acts from the book or cat 


e : 
flashed to stimulate intere 

Guidance Corner · 
е effective this has to be done 


al 
SO be presented in the 


Picture diagrams etc. 


should be throw: 

in wn open 

у of the pupils in such 
ew supervised library peri 


ination. 
ists only 


5 for emotiona 


Every new а 
Corner; У 


chy rem 
t. Information collected шау 


But to b 


Key push operator, 
machine operator, Telephone Switch 


beard operator. 


about courses and 
arefully and syste- 
attractive and stimulating 
This may be attempt- 


charge of the Teacher-Coun- 
to parents. To develop the 


kinds of literature, there may 
ods from Class VIII-XI every 


also be utilised for dis- 
eers. Guidance 
idance orienta- 
ion of guidance information 
of a Notice board of 
in the school. Tt should 
be taken from 
‘опа! modification of 


ould 


guidance, and even notices on 
e Guidance Corner. But it 
on of information on 
ddition to the library should 
hen considered desirable, 
arks on it may likewise 


er through pictures, 
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ХЭ pe e he 
systematically. For example, if information in regard es 3 
courses in Fine Arts is to be presented as a project cune 
month, it may be presented systematically through sucos the 
‘visual material’ for weeks, Again, special motivation Msn 
pupils on special occasions may be utilised in selecting Dil a 
for the Guidance Corner. For example, when the pupils 


Е 5 Е i ; rain- 
gomg on an excursion to an industry, information apo АИ 
ing facilities in the industry zung occupational opportuniti 

it may be flashed in the Guidance Corner. 


3. Guidance Exhibition 


"ndicate 
-) may be displayed as indica 
For parents coming t the titio of wer ily 
ur e end of class VIT). the occasion should be tu 
utilised foy guidance orientation t| et- 
are be best motivated t the time. (4) At me 
Ings of the Parent-Teacher od hee 
‚а Guidance Ex 


2 ет 

оп (5) At Specially organised Care 8 

ей I fledged Guidance Exhibition. should а ўа 
г hat whenever in exhibition 
TS as well as far the pupils. 


The lay-out of a 


; [ Guidance уља ivided int? 
four sections with the following Б а E Мод“ 
fication of undesirable ideas, attitude S. g. the 
parent best knows the chi "und approaches, е. 
child himself 


t and the 
5 the craze for Universe егп 
to have опе; Clerical jo 3 


bs are p y qp erees—shameful ро, 
factory jobs etc. etter and more dignified + 
(2) The development o 
guidance is a necessit 


f desirable ideas and attitudes €£ 
school in the best in 


У: parents Should со ith th 
-Operate wl 
terests of the child; eee method? 
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Should b RS : Doe 

child M utilised in appraising the potentialitles of the 

BEIM dissemination of information about available social 
les e.g. the different courses available; minimum re- 


штети 
ents for each ; how to get admission ; information about 
loyment after the course etc. 


Such i Dip 
DD matan is utilised for determining 
ild for this or that course etc. 
The Exhibits 
It 

азу be noted that to be effective, the exhibits should be 
least Оп їп attractive media : (1) They should contain the 
SB cat гше writing—ideas and information should be, as far 
End aa le, presented pictorially. (2) Models provide a better 
ore lasting effect than pictures. (3) If there 15 зоше 


Sco А ). 
ре of action for the visitors, ibition becomes more 
Press the button for the 


attint 
Е (eg. A guidance gamer 
ich you like to join and lighting of the Ens 

4) Àn 


electri u l 
exhibit bulb will indicate the course y 
она poud present simple and broad facts only; complica- 
time a non-essential details make it dull. But at the same 
Should roud be self-explanatory and а single glance at № 
The St enough to convey the principal idea to the visitor. 
tional с and regional Bureaux for Educational and Voca- 
Which uidance should build up permanent Exhibition Units 
ing a с be available at least to groups of schools organis- 
Drinted uidance Exhibition. Selected САН may also be 
Sc Wo and distributed to schools. But in any case every 
are ђ should organize its own Guidance Exhibition for there 
ound to be special guidance problems in each school and 


lé State Bureau exhibits ша flect them. Moreover, 
ffect than original ones ; besides 


рїї Tu 
ae exhibits have less effe ; 
о E ibits of the State Bureau in origin [ 
See individuel school at the time, od 
еен the pupils articapate 1n e 8 
ын, it will bs y ве an education, to them. Most 
210015 now provide artistic and creative activities, of different 
a ing compulsory in Higher Secon- 
ary Schools, Preparatio exhibits may be easily 
Arrangements for 


an 
the profitably integrated with such wors- 
f the exhibits are also essential. 


Proper preservation © 


у not те 
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4. Career Talks 


Career talks to 


; inating 
Pupils are another method for dissemina 
information and 


Г > : uc 
the pre-vocational orientation of pupils а 
rt, stimulating and concrete; their p 


End. e talk 
St pérson for delivering еве 
Ve to be related to other guidanec ac 
organised by him (e 


4 an 
Soa, Multipurpose: school with Humanities, Science 9? 
rod „courses. (т) The Guidance Service in your see 
What is it, and ho you?) (2) The Cours xd 


re 101 
nments will you requi ева 
a course, where does it 

a course, whe: 

UTSE, w 


Pupils in gro Here does it lead ? ) Group Discussions 


t : their 
E SIX to ten with iew t aking up 
minds in тера 1 ‚а view to m Bes 
Promotion to Clare a course which they intend to ta 


5. Career Conferences 


Е + ont? 
ing and diss Conference 15 another effective method of orien 
should call ас айар guidance information. Every SC Tbe 
Regional Bor’ Such Conference every year. 
agencies, may ae? іп Co-operation with the sc 
time to time in qin 2 also organise Career Conferences 1" of 
the general public. “The fous of the State for the bred 
S Mes. б © W.: 
ing principles in Organising ane ооа онај 
пос ИО) Бр бена general activities (о g Exhibitions, a 
shows ete. all the LS (eg. прі! 
and teacher), there should be se participating, (parents, Р suit 


ate sessions for each 10 


ol 
and other ho 


1 
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Р о and cater for its specific. problems. (8) Instead 
"S “ње passive listeners, participants should be en- 
A nin to participate as actively as possible. 
EC. ew illustrative suggestions for organising à 

( ce are given below: 
"v Pupils’ Session: The session 
ond by the pupils themselves ; (1) Debates "Every student 
end the School Final Examination should aspire to join the 
lversity" ete. (2) Humorous writings or caricatures On 


e 
Ourses and careers (3) An essay оп «Му Career (4) A Dance- 
ating a few courses, and 


Lum on ‘Lure of the Courses’ illustr: ew. 
abil one may choose the one best suited to his interests and 
ilities, 
E The Teachers’ Session: (Т A Brains Trust in which 
е of the teachers may be the Question Master, while the 
ис may be composed of the following—A representative of 
pus State Education Department, а representative of Head- 
а, a Teacher-Counsellor, а representative of the National 
Sens Employment Service, and a rep 
dion u for Educational and Vocationa 
M ин by teachers: Work load on tea О e 
Speci uction of guidance work, c it can be minm Н 
moe benefits which may be derive е к 
р1 vice; how far it will improve the school work im o је 
o o Of teachers in guidance works ; what difficulties are | S 
pra € encountered in setting up à School Guidance Service à 
ctical measures to overcome them etc. 


(c) Parents’ Session : 


Career Con- 


should consist of activities 


i f a symposium on the 
и ааа work (in 
rticipate); ETOUD- dis- 

specific nde 
Problems; showing of gu tion of guid- 
phle exhibitions ; free distri 
ate р шоу written inus nud 

problems through dramatic 50. ] 
ме Students ; EU. talks on their respective Ux ec 
еу ected parents for the benefit of fellow pare a UE 
Yer such sessions are organised the keynote Бабур edu 
сан ва of the active partnership © arent it ‘ 
ation concerning their guidance responsibilities. 


б. Work Visits and Excursions 
а of work and to 


I i he worl 
ONE Sagal det students ns in different fields of 


81у; К 
е them real experience 0 
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r groups 
Work, progressive schools in U.K. and U.S.A. arrange for gr 

1 ils to visit i | С n 
of senior pup 1 У may get a first-hand impression 0 
conditions of у 


In 
work in various types of employment. 
Countries where Јађоц 


Tecently, little 1 
visits, and litt] 
em. But ther 


d n 
d systematically organised Чоп 
ans of vocational orienta а 
У giving them ап inside, first-hand Bierent 
of the respective advantages and disadvantages of di 
types of occupations. 
Ork experie 


ts 
5 n 
10n or actua] participation by studen‘ 
he work of an 


е 
ut а dob оп the job. In USA wher 


Е: 
Tge offices, for instance а 
1 mmereia] occupations to em- 
Beate ie Ог a week or ten days as full or part-time Pader 
eneral nat. During this Period, the students, u " 
Enel enp vision а from both their teachers ‘ple 
ike real wea’ nS о ге Staff, ате treated as far as рк in 
Ts. Y take dow ients, 
with Пе n letters for clic 


d nd 
› Кеер the same hours ай. 
аз far as possible, one 

the most Valuable of tual 


time rates so that the experience ps 

rack cups conditions, Perhaps 

Е pe at, a cross-section у of apud im и: 
т ыар rU 
E AM eom Б M factories and workshops € 


i ly 
it indi; Organiseq ы arefull; 
meh e oe ee 
varied, and join: E у р О] autho- 

can be ор ; регулзед by scho 


У Sponsored 4 
7 iona 
mense help in vocatio 
а. р 


rities and employers, A 
orientation and guida Be T АИ 
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у be limited in India, 
for future endeavours, 
that while the school is 


Satisfy; ат Е 
ed nr insights into varius careers ma 

Tn hana not be ruled out as a goal 
aaa Па it must be emphasised 

Bennet y, or even the principal agent in the collection. and 
Yet the n of information about occupational opportunities. 
to play m. ds personnel in the school have a definite part 

апаз оз i apting the generalised information they lay their 
their oy o the special and peculiar needs and conditions of 
wn students and their parents and guardians. Only 


thus wi К 
will such information become vital and significant, and 
choice of his future voca- 


ena 
nable the student to make a wise 

ble and most accurate in- 
about the vocation 


tion i д 
RENE the light of, the fullest possil 
nation available both about himself and 


* 15 about to enter. 


СНАРТЕВ ТЕХ 
GUIDANCE SCHEDULE AND COUNSELLING 


: ta 
The different types of information to be collected ns 
Pupil for guidance purposes have been discussed in tion 38 
8&9. It should be noted that the collection of information 


S. : ation 
only a means to an end; mere stock-piling of inlor m E 
about a pupil may not make us wiser about him, in f 
may prevent us from see; 


rman 
mg the wood for the trees. intone 
mmarised so that it may be foe it 
at a glance; it also heeds to be carefully interpreted pe houl 
can yield its Oreover, such information s ling 
Је arranged in such а manner so as to be sufficiently TOv NOT 
Ш regard to the particular Problem of guidance at issue. ities 
‘example, if the i hich of the courses (Humanities 
Science, Technical ete.) best suits the abilities, апаа in- 
ete. of a particular pupil, the 


$ and other 


ted 
4 : the courses а ears, from the collecte, 
evidence, best suited to him (Bee the “Guidance Schedule 


Personality Profiles 

+ hs. E 

has еее of information collected in “profile” form 

s ound to “Host suitable for the above Pure A 

SA i sentation of the dat collected.. o 
diagram not о Са x п 
Ss between ur Presents facts, but also indicates relatio 


5 
, bet · А map (di beni 
spotlighting certain pit’? (diagram) , B. не of dis- 
tance and А or profile 
Y indicate + ЮИ may indicate sever@ 
potentialities and those P "ор tionship, between Вб 
m Average, below average ete. in terms ОЁ th 
ара. also теуба ionsh; nois 
vered potentialities Hel Kim di о ‘wheter 
dumber ability is higher than 15 spatial ability = (3) Furthe?* 
for guidance Purposes, we have to indicate tne relationship? 
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bety а ге 
etween his potentialities and the courses ог jobs available to 


him. 
Guidance Schedule : 
T 4 ; 
he Guidance Schedule given below is an excellent method 


of t | 
ne and presenting information vividly and graphi- 


GUIDANCE SCHEDULE 
S 
ECTION I: General Data 
Name of the Pupil 


School 


s, likes, jnterests, co-curricular 


SECT) 

T ua | 

ON II. Distribution of choice ог desire! r 
or hobbies, teacher's estimates 


activities, leisure-time activities 
etc. 
Pupils Guardian's From 
oint of Point of School Re- 
р view : view : cord : 

Б Сһоїсе C1. Desire. $1. Co-curri- 
m Interest G2. Parent's cular ac- 
3. Liwin Occupa- _ tivities 

for Hai tion. C2. Interest 
p, 1656. G3. Interests. (Cpl) . 

Liking $3. Teacher's 

js per- d 
P5 Sons ions. 

+ Со-ситт1. 

Cular ac. 
P6 tivities, 

* Leisure- na 

time де = 

f 


tivities nr 
Obies, 
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SCHOOL GUIDANCE SERVICE AT 
144 


ecords) . 
CTION ш. Achievement Profile (from School Ri ТЕСНО 
P HUMANITIES SCIENCE 


Eng 3 Beng 
ava [Би] 


piretive tests)! 
ity & attainment Profile (from psyl. TECHIE CAL 
HUMANITIES SCIENCE 


tin 
ility, (3) А АНЕ) c 
ity, 

(..) Math. AIT МЕР 
by, (10) Geo. Aby» 1 


Personality Traits ; onsible. 
$ seen Бу Teachers ; Ambitious] Hardworking /Resp onsible. 
5 seen by uardians . Ambitious/Hardworking/Resp aA 
Behaviour Disorders E yp DT a с Section 
SECTION yy, Course Recommended . The profiles in all the i couis 
indicate the Suitablilit Of the Pupil to the пеше for hi” 
But the guardian (Parent) desires science course 
The Parent Should p, 


It may be 


e counselled, 
interests, att 


t 
sop tha 
4 ier 
It has been Stressed ane the 
ainments, abilities ап Personality trai ES 
i i Success in апу c 


the 
of 
€ above three profiles 


GUIDAN. 

CE SCHE. 

E SCHEDULE AND COUNSELLING | n 
5 


. Pupil hav 

о profile iw one for each of the first three aspects 
Sonality traits aes ae r RID RETE per 
equa : re considered to be of gene i 

qually relevant to all the courses. dq d 


у How {о Fill т a Guidance Schedule 
ecti Е ; 
ion I: This needs no explanation. 
cen drawn in the form 


Section | 
ction II: The Interest Profile has b 

ted from tke pupil, his 
dicated in the 


guardi 
ui We. a the School Record on the points in 
chedule' form the basis for the profiles. The In- 
rawn, more accurately 


terest Pr 
due could also have been d 
Inventor. n the basis of the evidence provided by an Interest 
ту scored by the pupil, for, besides being more Com- 
i praisal and coverage, such an 
d, would also supply norms 


lons— 
part Ped often encourage 2 800 deal of deception On the 
as such he pupil in scoring vitiates their results ; 
Howeve they need to be cautiously an 
Separat т, if they are used to draw UP the Interest P. 
the р е place on the Guidance Schedule should be used for 
While ал desires and th hers suggestions. Mean- 

in the absence of propetly standardised In! 

us profit. 

have Б e school subjects 
ыеп divided into groups 29 о their relevance to 
Erou Ss in. Humanities, Science, an Technical Co These 
course ES are ad hoc at the moment, but it is hoped that, п 
die E тош к ш course. 


Jeets 
would be predictive of success, Tn (til Class 
x urses avail- 


Shoulq 

be noted 5 
that our present 57 gi 

tble do not have relevance © all the different со 

the dir. promotion Ej Class IX in а Multipurpose school (or 

a зш kinds of jobs which are available after 

tenet chica аз” 

пе School "Examination а ыа У 

ion sub- 


attainm, 

сы ents in subj which have 

jets, ага in ШЕ) ТП course are non-examing ty Lb 

ost and even under that category they are not aval т е 7 

Prese of our schools. Humanities Sciences, are, at de 

ау nt moment, indeed the only two courses о is n 

tori}, School subjects attainmen in which may e satisfac- 
: purposes: 


НЕ for guidance 


146 


ith а 
ilable, the pupil can ђе фор, ki 
the pupils Ieading in his class in the State ап os that the 
Same language). Бог example, in English, we below average 
pupil is average (on the mean), in Bengali he is 
but in craft work, 


he is much above average. — nt of the 
© profile also enables us to compare the ene eg. the 
Pupil in different subjects with reference to 1 Ss Ls Study 
Pupil is weakest in history, strongest in craft-w a reference РА 
9f the profiles should also tell us which course (i upil best } 
which profiles haye been drawn) will suit the. БИР case 0 
Consideration of his Present attainments (Technical, 
е example given), 


tic 
А scholas 
Section Ту. The classification of abilities and 
attainments (in case of att 


rofiles 
Cores with mean at 50. T ease p 
Should be reaq on the same lines as has been done i 1 
ose in section TII. 4 Піу traits; 
ection У: No Profile has been drawn for ОА A done 
for the Purpose of drawing Profiles, evaluations have ho perso- 
in quantitative terms ; this as not been done in SS trait 
т. raw profiles, persona Г тайн 
ve to be 8rouped to match the courses, But E to а 
Which hay сте are generally relevant of 
` d personality traits соша be grouped in mpted) + 
© courses (Prediction concerning which is being atten ht be 
and if th aluateq quantitatively. profiles e ha 
uecess in this or that order 
its (e.g, Imaginative аррг 
CY О аду ође 
may be conside 


Ted as 
cience and Technical 


as in work 
Tvation and precision ties» 

personality 

cours 


ni 
traits relevant to Huma 
Tespectively) Е 


ће Guidance Schedule 


ing 
тар]е: B first problem ie Я 
the relative ance to be given to apii 
wn in Selecting the best. course for the Р he 
given, there 15 no problem involved as that 
ave agreed, indicating 
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the techni 
nical course 1 i М 
not alwa se is best suited for the i is wi 
Е pupil But th 
p: S pet , Some degree of subjectivity qu 
the Sections. Th e avoided in case of disagreement between 
. e following points are intended to be rough 


u Н ] 

V. e rei A А 
bilities a = S weightage may be given to the ability profile 
е improved a E and relatively fixed ; while attainments can 
to improve vam interests can be changed, abilities are difficult 
any appreciable extent; we are to a Very great 


extent Ји 
imited by the abilities with which we are born. At 
in regard to the pos- 


e 5 а, 
Sibility of ше we should exercise caution 
abilities ; u fairly large margin of error in our evaluation of 
sated ге urther abilities can, to а certain extent, be compen- 
Work ete. environment, motivation and accompanying har 
2 EH 
Toa giving weighta 
9f attain consider the па 
m ima expected to be acquire 
Баа сеце may be made up. There аг 
ere are th attainments can be made up mor | 
ир (е 9 ers in which deficiencies cannot be easily made 
5. Difficult : Mathematics, Language. Easy: History, 


Geography) 5 
кад len may be considered as а key to 5 ш ап 
n diuo with the possession O ntialities 
ance, success will not follow if the pupil does not have 
ted for accept- 


а reg] ; 

E MEE in the cours 
Success Wat ee the purpose of guidance 15 not only {о ensure 
course | ut also to secure the best possible adjustmen. 
mn 3.5 vocation which may be selected. 1 
апд bil n for the latter. But it may be d that interest 
ability do not always go together, and that it 1s possible 
education. An individual having 
evelop ап interest in it 


о lity 
modify interests through Ы 
field may me Та case the in- 

social 


ge to attainments i 
ject, and the standard 


ture of the subject, 
тей and whether deficiencies 


uccess in апу 


a ae 

а in a certain 
ЕСП ble circums ances. 4m, 

d in favourable star tentialities and 


Crest 
е of th n h 
ст e pupil runs contrary to 
Heumstances, P tette should ђе made to redirect his in- 
empha Хо lines best suited to Віш. ь it should 20 ђе 
PERF RE that until the interest са guidance 
it cannot be effective: 1 ^ 
and. India, special emphasis should be laid upon the desires 
Soc} ambitions of parents а he child. In our present 
pu lal set-up parents bear the burden education of the 
nus and suffer or enjoy al ually with gs in their 
ures or yin ive against, whe ES 
successes. Guidance 5 = effective: 


Wish, 
es of the parents is 20 
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Counselling 


on- 
Having carefully studied the Guidance Schedule, and Eu 
Sulted information about available courses and careers, bout 
nsellor may arrive at a tentative conclusion TN is 
i 1 upil best. But his conclusion 
ingly accepted by the pup nd his 
ual to find that the pupil an bou 
Again, there may be cases a 


t 
T may not be sure of the bes 


15 Parents, for it is not unus 
Parents hold different views. 
Which the Teacher-Counsello 


the t Tee persons concerned 
Pupil and his parents ; ђ 


HERO personal consultation 
t К parents im all cases, 

Besides Providing curri vocational guidance, E 
Шау have to ђе consultati ith the pupils (and also det 
т Ssaty) in order to help t 
© Solve other proble as scholastic backwardness ider 
maladjustment. АП these activities are broadly grouped un 

Counselling which f 
programme, 

Counselling in Schools may ђе defined as the exchanges 
analysis and Interpretation of pertinent information between 
the Teacher-Counsello, and the Pupil with a view to assisting 
n lattter Ш so ving his Problems e.g. (Selection of courses 
e o Scholastic backwardness, problem behaviour d 
selling 8 may ђе considered as specifie purposes for Cou 


стаи 
orms the core of the guidan 


t results (of attainments and potentia- 
referenc, to hi 


15 problems. g es 
Choice of appropriate cour 


(2) Helping the pu 
and careers, 


(3) Analysin 
(4) Stimulat 
efforts, 


(5) Providing information to 


g his failures and Suggesting remedial measures: 
mg the pupil 4 


9 put forward his maximum 


а 5 
the Pupil on available course 
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and c 5 Е : 2 

a4 LE and stimulating him to seek further information 

m. Assisting the pupil in selecting educational institutions 
wes study and training. 

P ) Assisting him to find means for financing his future 
CE o through work, apprenticeships etc. 

г Analysing, and helping the pupil to analyse his adjust- 
ent problems. 

th (9) Arranging for the correction of the physical defects of 
€ pupil, if any. 

Directive and. Non-Directive Counselling 


se gSually а distinction is made betw 
ing—Directive and Non-directive. In directive counselling, 
the Counsellor and the pur- 


jon, sugge 
f directive couns' 


Ene Bhagavadgita may be t 
Mee counselling ( 
the рош The situ y the | 
situ lisciple, may be taken as а, typical directive соп 
pla uon. In almost every р 
ing" he role of counsellor to the children. 
M CR be a real success опу when the Counsellor са 
abla ure of his conclusions, and when there is a Very favour” 
Du relation between the Counsellor and the c 
шон and suggestion сап be most effective. у 
ent bur is ‘guidance workers are inspite рр Eick 
ilosophy. ing is nO а dy 
Process. ae Es the Counsellor cannot be zie 
Om the start what is best for the pupil, but m the рау 
the gon ка; the pupil. Moreover 


оне ати! 
eae discussions etc. dg 
T а D 
nt to both the Counsellor ето be very на 


ersuasi, É ad 1 
Sion and suggestion are not Я НЕ mind of the pupil. 
self, and not have 


e . 

Тће methods for developing the 80 
ip j Pupil РОГ he goal for hime у 
thamposed а pdt Phe Counsellor ba ri de e 

Ask. At Y p in counselling, t nsellor t 
SOunsellee SUUS fai in hand: t (шош 
1а1 opportunities) are p aced on 
i d jointly with 


abou 
t th р: " 
t e pupil and about soc! 
he pupil and a d Бар, 


refer аре: they are апа Ут 
се t t hand. 5 3 
р D fact othe probin. тура to be more active Td e 
"Ocess than the Counsellor; № is he who has to deve op the 


elling. 
aken as an excellent example of 
sellor, and Arjuna, 
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alise it., 

insight and frame the goal, and make ig bur. in 
The following шау be regarded as the diffe (ii) Analysis, 

Counselling : () Recognition of the problem, Planning the 
(ii) Realistic consideration of the data, (22) 

action, (v) Taki 


Counsellee, while 
arriving at them. 


Counselling Procedure 


coun- 
here must be а problem faced by the со 
ounsellin 


a 
8 is needed. The рор pal 
Superficially felt at the Start (e.g. he has t° 
Job, or he is not quite happy with all the subjects 
on hi 


1 


ek the 
the pupil, his own accord, may not initiative 
Ounsellor, The Counsellor шау have to take the 

Ш the sense that by i 

help 


ma: 

meetings and other means zi the 
© Pupil to realise the dimension and аа о 
У De motivated towards Ман ] 
m: Once this is achieved half the battle is limit p^ 
;LCSSSIVe I Counsellor win help him to de id со 
Pinpoint the Problem, so to make it more specific ae which 
erete (eg the Problem for him is not to find a job, рш i 
kind of job, would Suit him most and which would sa b: Ue 
Ambition ost, after deciding оп a category of adi on): 
iis ext 15 © select the best one for him, peat e : 
Whole ae in ese Rn Stage to Stage, throug 

o 


as E i 
a functional relationship 
‘eee counselling. 

Properly т, cogn £ 


а 1. 
Е : “.lainments ete of the pup! 
( i i iy Hat Gee With refer | realist! 
Particularly t at in Which t 1: After тег . 
Consideration of the Drobl, ne Pupil is placed) . 
which course to tak 


d 987 
cn » action has to ђе planne to 
0 Pre T 

get it ete.), “Success, tay pare f 


1 ere 
ог the selected job, wale 
о: 
planning arge extent, depends up ноћ 
Even after the Plannin : iate. аС at 
~ lg and + гормаје, е 
the need for Counsellin does not ene Pees of di y је 
types may czop up. Some imes, the action taken ша; 2 
found to he wrong after 
therefore 


ork 
/ actual try out. Follow up Wout 
considered essentia] . Contacts between the 
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зеПог З 
and the pupil should continue for some time after the 


action has been taken. 


dpt 


Basic Principles underlying Counselling 


the Counsellor should keep 


for 

ae counselling begins in most ¢ 

own irs ИН in the Counsellor and should come of his 
rd to him. Even when such is the case there may 


e а 
а brief general talk, to help the pupil to 
ler the stress of a problem having 


sellor to attempt а 
ious about the whole 


Situati 
earlie xl hence if proper rapport n established 
ey to the first attempts should be directed towards №. The 
A o success in the attempt is 10 show genui Ё 
ae pupil, his problems and needs and to begin the talk with 
i m that the coun- 


ISCI Б 
ussion on pleasant topics. (3) ember 
1 Though а Counsellor may 


Selli 3 
тање situation is a dynamic опе. 
e б оп preparation, ће cannot y 
Process. never foresee al developments during the cO 
is ui the needs of the situation shou 
time ies counselling à particularly ийсин, and at the © 
ERG elicate work. ‘horough knowledge, penetrating insight, 
GE experience and great alertness of mind are constantly at 
int and during counselling. 3) The Counsellor should not 
~ МЕ не the pupil unless he m st; information about m 
sh uld be gathered before through other $72 the pup! 
Ould only be questione information which he alone can 
1 should try to be a good 
Let the pupil 


Suppl 
: PPly огай Th 
15 у. (4 е 
ie ti E counsel should en py Nor (This requires 
his say. Do not usually interrup. th dst your viewpoin 
and encourage 


Patience, 
on үсе and training). Do 2°’. 7 
him im. Maintain 9 non-committal attitude к О ЕЈС 
Һа. 10% and then 35 e is speaking: Mar d 
Х ould control the situation. ћ the Counsellor 18 no 
sip eeted to speak much, h should see that the counselling 
it uation vere 0 the poin serves the purpose for whic 
Wee been quse should pot turn into а шеге chitchat. 
mens пре point, he should 
. when the 


Denever t E ^s 100 ar 0 5 
bri he pupil bn un D diis е опа; wh 
z e should enthuse him, and 


ng hi 
со m to the pom 
"nsellee is not inclined to 
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ор 
12у even sometimes give a lead to be followed by the pup! 
Throughout, the соппзе у 


ў is also 2 
Is control (6) Formulating proper questions is 
Skilled j i 


И ductive. 
direct questions are found to be more pro 
he questions should not Ь 


get the pupil talk, questio 
stimulants, 7) Th 


"nhibitorv effec 
ing; no expression from him should have an inhibitory 
on the expression of the pupil, 


аб 

(9) He should allow uu. 

ЖДО Do not rish—do not d an 

the pupil Proceed at his own sp УЙЛ 

* (10) The Counsellor should keep ibility: 

the bounds of his own knowledge and defined respons ] the 

(11) He should be careful that the discussion Se ages some 
«Covered. ^ (Toy ‘There’ should: be 

System of Tecording the а: 


i 
у Something important it brought up, id 
be written а 


В avo 
iosit; ^A at the moment an. ordersio being 
he Curiosity op the Pupil as to what is 


г n 
: 9f pupils through a series ord 
Ws in which ¢ r Personal educational and upi 
те discussed ру the Counsellor and the P pas 
View to help the latter to solve his own problem aae] 

“ssential part of modern educational м 
tactice, Те to quote Donald Super, "vocati 

€ proce i 

grated and ade Rare О x 


х inte- 

hts Ping à person to accept Bn "the 
ate ў 
World of Work, to „сше of hi 


to 
i nd 

e A t 5 Concept against reality, ano fit 
Convert it mto а reality with satisfaction ЖЫ himself and bene £ 
1. SOC PE doubt that personal сошизе Ре) 
: | 904 and Carried out will most easily and cff 
tively get to the he. d 


rain- 
> art = matter, and that a sound tra! 
ing of every Teacher. Сорьц 1 in it ig essential. 
Case work in Guidance 
ТЕ should ђе noted that 


ing 
5 ed i ; unselli 
15 not worth its name without оба] guidance or co 


Е еа- 
~ Я icat; remedial Me 
Sures, when required, Be Use “at pee ч SNC pupil 
often develop behaviour patterns inconsistent with their pote 
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tialiti i 

ез; 

; in such cases proper guidance cannot be gievn to 
the undesirable behaviour. 


e 
D E dealing first with 
May not ms B pupil, otherwise suited for the medical course, 
Against an | Ме to offer it because he has developed a phobia 
tialities Rd mas dead; again, another pupil whose poten- 
Pursue jt ms а Sclence course for him, may not be able to 
ackward į ecause for some reason OF other 
Special diis mathematics. Such cases have to 
applied Ек апа remedial measures have to be patiently 
rief тоге guidance proper can be given to them. А very 
Our and MEA of the causes of a few types of problem behavi- 
e methods for studying them is made below. 


with Problems 
$ 


found among in 
Those whic 


Children 

4b 
schol a of problem behaviour commonly 
interfe. PIS may be classified 25 follows :— (1) 
Individ е with the effective functioning of the рир 
ual and as a member of the school society e. Чаў" 
(2) Those which 


are prejudici uctiveness etc. с 
eg. Ма to the proper development of the school society 
e aling, disobeying authority etc. (3) Those which stan! 
Eg. nae ay of adequate scholastic attainments of the Р 
Odes рео, bad work-habits ete- ТЕ may Ре; ded that 
соціа behaviour of pupils which are а 
robl € by law are iermed аз delinquency. i 
Come: of i behaviour was previously considered 10 be the out- 
lt is of innate wickedness ОЛ the part of the pupil, bu 
Probie етапу believed to result from his. -healt 
Pupils 1 behaviour is considered tO pe a disease from which 
S may be cured through [ate remedial measures. 


8; 
ие Behaviour 


Ац 

Wt О {огш ОЁ ђе 
fat he i mental conflict because st ea 

4 ; i i 2 . 
ч desir doing anything agains the socia s in Ме 

{sire jor | An individual pup” ies eu | 
А acquisition by № ing others : 
e itti as he has 

E conscious that he is committing 2 offence 
аз he has be accustome 

1 in а Сша 


Теа 
ain, 
g, nervousness, destr 


jour ша manifest itself W 
bav eg А il i conscious 


Бес 
n 
р Pampered child an 
ау st ur at home. Again ® 
tra eal without any Sense of offence; his 00) 
ded detection. Such undesirable Did eed e 
ake e of the lack of social developme?" ^ nd st Y dards 
throu the pupil conscious the social porms and stan 
gh different methods. 
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B. Reaction Behaviour ; 


rect 
Reaction behaviour Tesults from conflicts. As the an 
satisfaction of desire is inhibited, because of social ta pstitute 
attempt is ma € to derive satisfaction through EL " 
ehaviour, Reaction behaviour 15 disguised behaviour. trill- 
example, in 4 school a rich man’s son was found pu. E 
ing things like Pencils ete, from his classmates. The Pine 
of the child, who Were strict moralists, were extremely P an 
at that. Qn inquiry it was Tevealed that because of Ese 
Testrictions апа frustrations at home from his infant y је d 
child has developed Negative attitudes towards his р which 
4 his unconscious mind, he felt pleasure at the distress то 
the Parents felt at the Teports of his stealing com 
ће Temedy for the behaviour was the DIO 
etween the child and his рете 
› à pupil may ђе inattentive in dreamini 
Y dreaming; this day s and a? 
attempt at ай caused because of excessive frustration 


wild imagination. 


For 


class 


тыр EY alg 
һе desire аз Well аз the social inhibitions nd 
8, the whole pe 


HIE 
5 топа Њу i уп out of ge avi 
50 ктайопа] beha iour нена substitute Бера 4 
Washing Sample, an adolescent developed a bath e il 
oe Well he qa ; Whether jt Was hot or cold, whether he time 
day, Qd to bath and wash his clothes four or per. У 
masturbat;o MET t was found that he was edo K 
account of ig? “Nt had developed an excessive guilt Ie 5 
: Буи 

ocia] a theory of necessary conflict between ^ ts 


og! 
not асс epted mar psychol Г 
р Ђу Y 


Pd + 105 ] 1 geld 
Tesults from eats believeq that problem behaviour осиу 
social Organisation теней Y frustrations due to Зе in w 
ind as 18 SOciet i i s nee TOR 
vide атр а orm, it is + eine wee RE has to Pus 
When there | Or their Satisfaction. TaN behaviour 7?" tpe 
means availabl of E Debween е needs stimulated, ал“ dus 
trial cities, t е social ne Satisfaction. For example, in needs 
of everybody are 101 is such that the materia “hel 
. р Brea Е ей 
satisfaction аге confine] по lite, ш the dE 18 pO Я 
Е i, mul da atea 
y =н that the Same pen behaviour 
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fall · diff 
pande diflerent categories and result from different causes. 
o understand problem behaviour, we should try to 


knoy Е 
у the past history of the individual—what needs have been 
been frustrated, what геас- 


Sti : s 
ended in him, how have they 

Е a have þeen formed etc. should be studied in detail. 
DEI A is now considered to be the best cure for problem 
Provided à or, the deliberate manipulation of the environment 
acceptabl у education will, in most cases, change @ socially un- 
я able pattern of behaviour by providing for the satisfac- 


tio F 
tion ofi legitimate needs. Helping the pupil to get an insight 
d sometimes allowing ешо- 


mt [ 
rie cause of the behaviour, аһ 
outbursts before one whom the pupil loves, and in 

faith, also helps. 


wh 5 
om he might have developed 


The Case Study Approach 


А is most important for the teacher to understand the 
tory 3 Г problem behaviour. Тог this purpose, the past his- 
ша of development of the pupil concerned has to be studie 
etail. This is known аз а ‘Case Stu у, A Case. Study 

indi he different 


ls ERR 
"m is given at the end of the chapter 8 
ent of the pupil which have to, be 


as 

studies of the developm 
Bere Such a study will giv her a 
ТЕЬ esis of the behaviour, and enable him, either 
2 а suitable course of treatment, OT, 


pli 
cated one, to refer it to the appropriate €x e 
propri 


о 
5181, psychiatrist or social worker for ар 
cure, 


CASE-HISTORY OUTLINE 


I. : 
Identifying data. 
class school, n? 


Name, date of birth, age, 5% 

family with relationships- 
Statement of the problem. 

Who is referring the 6280 and why 

behaviour disturbance ? Who is being 

amples. In some cases it may be helpful (0 8 

brief history of the evolution of the 


Congenital and physical factors. 


A. 
Congenital factors. indedness 
Inquire regarding insanity» fickleminde y instabilit queerness, 
disorders, alcoholism, “peryous breakdown » i у, | , 

etc. in the maternal and paternal T: 


Ir, 


ш. 
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Physical factors (developmental) . 


те 
; паш 

i regnancy ; ‚ (give 
Inquire regarding condition of mother pos aes s ses; , ee 

NU suse i A 
i ; hist of any birth anjury ci iene Я 
s MEE dans AM each); accidents, AX health 
ап у 
He а disturbances ; attitudes of paren 


А. Factors in the ho 
l. Father, 


me, 


оп, occu” 

Р ucation, КО 

isown childhood experiences, his ит p : 
ic status, religion and dominant pa tic, domin 
, i : 

d siblings ; Kindly, sympat aei physi 
es, recreational interests, i which ™ 

, frustrations, and other important Pe the child. 
help to indicate his influence on the behaviour 


jon 
2. Mother, Ња expressi? j 
а B i te 
Same as {ор father, and in addition inquire колун ever-pro! 
of the material Telationshj Is it one of rejection 

Чоп? Follow Up, de 


o 
ive hyP' 
tative 
Pending on the Problem or the ten 
thesis established, 


3. Sibling interrelationship, ling, re 
ing, 
Attitude toward each Other, their health, undue quarre ations а 
Closely kni Schooling, Present Whereabouts, or оссир 
Activities, 
4, hysica] Condition, the home, pirth to 
3 5 t 
Secure a brief chronologica] account of home life from lacere? 
Present ti е, including changes in Tesidence, foster-home E шаў, 
ог the like, Inquire Tega ding orderliness, cleanliness, т 
Sleeping a ngements, facilities ‘or recreation, 
5 Methods ОЁ contro] and Pervision 
Inquire if arents Openly е 


sons 
deprivation”, 
ane, ribes, threats, dep: 


extent 
nity culture, 
rding neighbourhood 
; economic Status, socia] 


i- 
dom 
he 
to which family has accepted t 


от 

á ency ў 

$ if possible give атаа аа He 
Controls recreational oppo 
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C. ; 
Educational factors, 

Inquir i 

es regarding age of entering ; record of schools attended with 

E , grades repeated or skipped any special difficulties in 

oe и arithmetic, etc. 

itu ү: 1 i 
iss мен teaching subject liked best and most, extracurri. 
activities, evidence of leadershi i у 1 
> ship, rank in class, ii 

plans and ambitions. $ d Rd 
D. y 

Recreational factors. 
Are they solitary ог with 
others? Are 
d? Do other 


time activities. 
tolerated, or rejected by 
ivities enjoye 


Inquire regarding leisure- 
groups? Is child sought out, 


t ч 
ee of leaderships? Kinds of act 
T $ orn 
a Et ers of family participate ? Membership in gangs clubs. Does 
ject have hobbies or special interests ? 
al forces 


VOR 
* Aeactio; Я 
Which ns to the congenital, physiological and environment 
may have influenced present behaviour. 


Mee ae: 
ES in early childhood. 

ш i H В "n 
сарак reactions, inquire vegardin 
QM by parents, signs of stubbornness, su 
a ae their origin and how handled by 

s 4 4 

сер walking, Love reactions, attachmen 


i падини shy, fearful. Thumb-sucking, nail j 
uM weed Is child unusually sensitive, withdrawn, and secretive? 
ES stless, distractable, hyperactive ? Is he quarrelsome, impatient, 

, cruel to other children or to animals? Is he inattentive, 


disir 
nterested in surroundings, fussy, repressed, 


ums and how 


sulking. Fear 
parents, any night terrors 
t to parents, dependent, 
biting, mastur- 


g temper tantr 
spiciousness, 


tense ? 


Леѕсепсе. 


dependency ог 
ntrol ? 


В 
В А 
eactions in later childhood and ado! 


Inqui 

SEM regarding freedom of expression, 

in nject becoming emancipated from parental со! 
group activities? Is he predominantly happ. 


oi І 
Boing, extroverted? Does he have many friends, 
sex? What are hi 


Is | 
сте ле at ease with the opposite 
ational activities? Has he had any delinquency 


n parents. Is 
Js he happy 
cfree, out- 
a leader? 
s dominant те- 
record 2 


Vr. 3 
Эойгс‹ и A 
tion es of information in order of importance (amount of informa- 
received) . 
Giv, 
о name, address and relati ресе 
fo nishing information. Statements 0 than the main M- 
BOR should be indicated. Impression of the informant : 
d appearance, intelligence, ду, insight, attitudes, and co- 
Eaton Evaluate the relia f the informa- 
i 3 а 
On given. Evaluate the info llectually and 


€moti : hild 
tionally, to cooperate in а P PM 


child of each person 


onship to the 
f other 


bility and 
rmants Сар 
lan of trea 


acity, inte 
tment of the c 


" pl 
г in class, in P! 
ion Teports-during testing, at home, in 
„With peers, with Parents, with siblings, etc. 
Interview Reports, 


CHAPTER ELEVEN 
ULAR GUIDANCE 


Durin 
mainly e period à student is in High School guidance 
es s the form of educational guidance, which acquires 
Years of олы vocational bias in the last two oF three 
ance at 5 | schooling. The main function of educational guid- 
andl cen chool is broadly to help the child to acquire а 5001 
and За e knowledge abou himself, about his strong 
ing to d points to enable him iod of school- 
main KAE the former and 
of NE. ance instrument in the school for the achievement 
is üben objective is the school curriculum. i 
à stu Qe successful or otherwise, 12. the curriculum that 
strength ‚ with the help of h js able to realise his 
hs and deficiencies, through the curri- 
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and is larg y t 
loit the former, ап 


eul 
remed that he should be guided to exp 
y, partially or totally, the latter. 
chi i e, both а diagnostic 


Rare eon of a 5 ool 
eflectiv emedial instrument —or at least it 5 : 
e curriculum, guidance can accomplish much, without it 

on who lacks 


а Те; 
Teacher-Counsellor will be like a skilled surge 
ith which to diagnose аш 


So: 

eee the essential instruments Wl 

То 8 рор the diseases his patients S 

the S leve the above purposes, the curriculum sho 

the sest relationship with society- the broadest sense, 
curriculum incorporates all school ctivities ; it shoul 


th 2 
herefore also include such knowledge; 


ri З 
КЕ considered specially necessary or gui 5 
Е ion in regard to social opportunities in t elds 0 
es and careers, excursions to partic lar places ). 
i presen Secon- 


aut will be pertinent to examine, briefly, OW 1 

th school curriculum, from the guidance point of view. 

dene Secondary school curriculum was originally 

еа on the model of English, 

CO was inteded to cater Or 

МЕНЕ to the Universities. Asa 

т ani ug moyement, the Grammar School cu 

lad. retained its literary bias to the neglect of 

ran greater practical or SO 1 relevance 

Fre a curriculum to Indian soil made the pos 
rom the points of view 0 

Dod extremely d little scope for tad 
evelopment of thei ге no scope 10 


f the classical an 


rriculum 1D 
subjects W 


~ ORK 
160 SCHOOL GUIDANCE SERVICE AT WORK 
them to tr 
their inter 
them with 
fications of 


; lore 
y their hands at different activities or to hei 
ests and potentialities. It did not even E 
the society in which they lived. Subsequen time, 
this curriculum were effected from time on the 
it in working them out remained uncliangeh d 
same emphasis on book-learning, the old-fashioned 


opis tance 
method, the rigid adherence to text books and the ун 
Of examination success as the summum, bonum of € 
continued. There 15, alas, also 


e- 

legitimate ground for ep 
hension that the latest reforms in curriculum (Higher d. 
dary School Curriculum) аге being implemented by 2 
Schools in the old Spirit, . 


Curriculum Limitations from, Guidance View-point 


с > 7 ich 
This narrow, limited conception of the curriculum, Ms 
is still largely prevalent in India, makes the existing Seconda 
School curriculum 


oth 
guidance purposes, b 
аз а means of discovering the 


» regarding subjects as one 
eloping the child varied а 
ties and aptitudes, the 

he existing curriculum tends to concentrate on to 
development of а child’s mind, or worse still his memory, 
the relative neglect 


of 
equally important aspects 
IS personality physical, emotion 


о the child, and promote the all- 
ality of the child. i 


and on oce 


effective 
situation, 

3. The tra 
cuticulum е 
spc 15. relatiy, 
situation the 


greater opportunities for realy 
more formal с]аѕѕ-г00! 
ditiona 
aters only 
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s and the Counsellor 


oth the student 
e 


su : 
ае атат puts b 
rigid raight-jacket from which they cannot es 
cries ар nature of the usual Secondary ет сштї- 
suit ТЕА зры of а sufficient variet, diversified courses to 
of the e d differences and varying abilities and aptitudes 
Е lot епїз, 15 perhaps its 1 drawback from the 
SE inei view of guidance. The Teacher-Counsellor's main 
ош giving educational gul the child concerning the 
aoe са is to fit the curriculum to the child; under present 
stance he will generally be compelled procrustean-fashion 


to ^ 
fit the child to the existing curriculum. 
f the education given at à 


Seine of the main functions О 
of the ary School 15 to prepare the child for life, and hence one 
sere main tasks of educationa: с tional guidance is to 
нај a bridge between school and life. i 
prese i students for life, the "Teacher-Counsellor finds 
à pom ; Secondary School curricu um a hindrance rat 
of d ; for it tends to be, or 
Com: ne with life.” | Hence, to quote the Second 
CAS poe «it fails to prepare students for life. 
outsid. em a real understanding of or an insight into the wor 

ide school into which they have prese 
cR The fact that the C" 1 
à n of the adolescent, is inated by 
а creates ап € 

pinion in school, and i 

is hostile to h i 
ontinue 10 ђе regarde 


ршн, at large that 
e guidance. И examina are t 
as the Be-all and End-all of education and their examination 
remai e ultimate criterion © 
nd schools We 


sio or failures аге П 

e true worth of in ividual € ildren, teachers © с 

may as well abandon & ffective guidance In our 
schools, True guidance js based OD the f 1 у 
“dud” of the class, who will never Ш 

i tional type of exami- 


ue ideal that eve? e 

a DM of Sundays qualify їй re p ae 

ation, is infinite, 0712 at its is to 

Е Кк ven the Jeast gifted of 
ossible exten 


which G gives, } 
ИЕ tie) Us maximum 

ion and self-respect 

is limitations 

ild, how- 


the ‘one talent’ 


mortals, and by 
hild а sense cept philosophically 
1 @ 


E give the chi 
hat will enable him to асс 
and deficiencies ; 1 stems 119 th that 
po ntial contr имо to make 
be encourage an 
t 


del unpromising, has a 10191. 

o the good of the world hich he ™ s 
assisted to make, а hat the ultimate test of € ucatio 
of educational guidance is not whether the child passes 0 


11 
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in the School Final examination, but whether he succeeds ог 
fails in the examination of life. 


6. Men cannot thrive on culture alone, hence education 
must prepare the adolescent to live a good life and to earn a 
good living. This is doubly necessary in the India of today 
where the productive efficiency of every citizen must be deve- 
loped to the utmost so that he can play his full part in raising 
his own standard of living and the standard of living of his 
poverty-stricken countrymen, and in the building up of the 
New India of our dreams. Since a relatively small percentage 
of Indians have the privilege of going to Secondary Schools, 
and since it is from the products of these schools that leader- 
ship at all level must come, our High Schools have the respon- 
sibility of preparing the majority of their students, who do 
intend to proceed to the University, for direct entry, after 
suitable professional education and training, into productive 
jobs of various kinds. One of the main functions of the Tea- 
cher-Counsellor, especially in the last two or three years of a 
child's schooling, is to provide vocational guidance to help the 
youth, in the light of his own abilities and aptitudes to choose 
a suitable vocation, and to start preparing himself, while still in 
school, to make a success of it. Here also the traditional, 
narrow, bookish Secondary school curriculum lacking as ЊЕ 
in provision for technical and vocational studies and other 
diversified courses, is of little assistance to the Teacher-Coun- 
sellor; it may help to discover and to some extent prepare 
clerks and members of the learned professions ; it is certainly 
not oriented towards the rich variety of vocational openings 
in the new rural, industrial, scientific and technological society 
being created in India today. 


7. Finally the present curriculu 


he m tends to reduce th a- 
cher to the position of a mere inst us 


ор а giver of knowledge 
| ent of such knowledge: the 
teacher, to quote Sir John Adams РР". 


у elop simulta ; the 
essence of education, and of educational Vidi ud in- 
fluence of the adult personality of the classroom teacher or the 
€ personality of the child: 
; and does is more important tha 

what he teaches, and in his informal, casual бао with 
children outside the classroom, on the playing field, in camp: 

, 
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or on a trek he might accomplish much more than he can in 


jen classroom. 
oth intrinsically therefore, and as an aid t i 

| [ o effect id- 
ance, the educational philosophy and the АН. 
lying the present Secondary School curriculum, and the curri- 


culum itself, weighed in the balance, are found serio 

. 1 1 2 
ing. Hence the "eacher-Counsellor faced with the Mid diable 
task of attempting educational and vocational guidance within 
the rigid framework of the existing Secondary School curri- 
culum in India might be tempted to despair. 

Welcome Developments in the Curriculum. 

thanks to the evolution and growth 
ntury of a more enlightened and 
nature and scope of education, 
ding of the psychology of the 


Fortunately, however, 
during the past quarter ce 
liberal conception of the true 


and a more complete understan 
adolescent learner, à radically new conception of the curri- 


culum has emerged among progressive educational theorists 
The clear realisation that 


and practitioners in our country. 
every child is a unique personality who must be educated in 
unique fashion has led to the 3 ‘A’s—education according to 
age, ability and aptitudes—taking pride of place over the 3 R’s 
in the High School curriculum. № is realised today, more 
clearly than ever before, that every child is in his right an in- 
dividual of immense dignity and worth, that John is much 
more important than the subjects he 1s taught, and that the 
essential task of education is to help him to attain full maturity, 
of body, mind and spirit in, and largely for the society of 
which he is а member. t 
This newer and fuller conception of 
in a minor revolution in the concept 


education has resulted 
ion of the curriculum. 


ew Higher Secondary school curriculum 18 no longer con- 
ene as a Datehwork of subjects loosely stitched together; № 
= as а complete, significant and meaningful whole 
: cts to be learnt, but all the varied 
5, curricular and co-curricular, that 
f of a good school. The curri- 
cation Commission Report, 
f experiences that a 


uote the 
activities that go in 


should be conceived of 25 
student receives through t 
‘kshop, playground 


class, library, Wor" | 
contacts between teacher and pupil, i 
lum which can touch the life of 


the school becomes the curricu З 
the student at all points and help the evolution of a balanced 


personality." 


culum, to q 
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Guidance an Integral Part of Curriculum 


If we accept this progressive definition of the curriculo 
it is logical to proceed one Step further and to deduce НЕ 
guidance should be regarded as an integral part of Sut 
curriculum and not as something outside it. The сосн 
life of the school especially leaves much scope for “curricu [E 
development" for guidance purposes. Like curricular 8€ 
Vities, co-curricular activities should also ђе preplanned an 


Guidance Through Co-Curricular Activities 


(1) It is essential that every school should have the follow" 
ing types of co-curricular activit; 


ties 
À ‚ the details of the activ! 

provided in the school i 2 
pupils, interests of the pupils, 


the 
st 


105 Most. They should also. 
ts E Successful functioning ^. gs 
S £^ Youth Club activities of V4 А 
kinds. Every school should have more VR one youth D uit 
| Съ Social Service League etc. to Yh 
Pupils with different. ш lerests and uere The y?" 
y trom school to School. jls- 
este deYelopment of interests of ро »- 
; ) Sts In line with one’ tialities ol 
sidered very Important in educational ки ше "Every soies 
should have Hobby clubs for the purpose ; the specific nob 
ary from sch : 
bring the 


В n Important i ions and $ 
observances in school etc. Social functions 2 


ше. 


à icula? 
besinnin rric T 
а пе ws Of every year, the co-cl fore 
ivities during the Previous year should be reviewed, ight 
activities for the current year are decided upon, for in the du 
of experience, there may ђ КО Upon, у 


* changes from the previous 2 


=> 
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The activities should be provided in the Time Table (time 
Schedule for the activities which are undertaken for only a 
limited number of days should also be made) . 

(8) Every pupil in the school should participate in each of 
the four types of activities tabulated above (though the speci- 
fic activity may vary from pupil to pupil) . 

(4) Evaluations in co-curricular activities should also be 
made and entered in the Cumulative Record Card. 


Guidance Implications of the Modern Curriculum 


The liberal and enlightened conception, at least in theory, 
of the present day curriculum is fully in tune with the guid- 
ance view-point; both stem from the same philosophy and 
psychology of education. Modern psychology has demons- 
trated that the period of adolescence in most children exhibits 
certain characteristic features, and that, allowing for individual 
and sex differences, adolescents, have many physical, emo- 
tional, mental and spiritual needs and interests in common. 
A good Secondary School curriculum should cater for such 
Common! needs and) interests: Further the demands of a 
modern democratic society, for fruitful life in which the ado- 
lescents are being prepared at High School, also predicates the 
provision of certain common curricular elements for all students 
at the Secondary School. What 1s generally referred to as the 

de for such common 


Core Curriculum endeavours to provi 
es are usually advocated as a com- 


social needs. Such cours 
е cation of every adolescent. 

puc AOL needs and interests adolescents also 
differ considerably physically, emotionally, sed and spiri- 
tually, and а truly functional Secondary chool curriculum 
ү take account of such individual differences. What 
у referred to as «elective subjects" or diversified 
ide for the individual needs and differences 


a “Core curriculum” common to all Secondary 
and a diversity of optional subjects, which can 
uem ers ing to their special interests, needs and abi- 
i Report of Secon- 


dmirably developed in the Ri | 
Commission. The Commission outlined a 


for all students at the secondary level (con- 
, Social Studies, General Science 

, it hoped, would help to 
in the new India, and 


prepa a d *the most difficult of all arts, the art of 
and as a means of provid- 


Education 
Core Curriculum 
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а ents, 
ing scope for the individual needs and abilities of the studeni 
the Commission further proposed a variety “i | Сош- 
courses—Humanities, Technical, Science, Agricu гам, e 
mercial, Fine Arts and Home Sciences which studen These 
elect according to ability and aptitude and interes d: pio: 
diversified courses, the Commission held, could either sible, in 
Vided in separate schools, or preferably, wherever Ro present. 
Multipurpose schools. The proposal to replace of curri- 
unilateral Secondary school with its one-way type d genera 
culum by a Multipurpose school providing a Ten: suit in- 
education curriculum for all, plus diversified courses 4 India. 
dividual needs and interests was welcomed all over ted in 
Over 500 Multipurpose schools have already been sa Higher 
various parts of India, and many other High an rricula 
Secondary Schools are endeavouring to adapt their cu 
along bi-lateral or multi-lateral lines. 


Guidance And. Better Teaching Methods 


) rri- 

It should be noted that along with the change in ЧИ d T 

culum, there should also be а. change in educational m fer 0 

According to the latest discoveries in the field of вые nt as 

learning, how а subject is taught is considered as impor pools 
what is taught. ТЕ we desire that what is taught in s¢ 


ше 
should have а transfer value when the pupil enters actual f 
and faces its problems, we should lay due emphasis upon sive 
cational methods—rote learni 


а ng and learning through раз 
reception (lecture method) sh 


doing as far as practicable, 


ould be replaced by learning "i 
Study and group discussion 


На СИА 
Activity methods and iudi 
methods can secure the maxi aril 
ange in learning methods necess 
involves a change in the 


e rapid accept 
richer conception of secondary edu 
cation of all children, 
needs, will also be a 


Ж B an 
А mposes new obligations 8 
heir shoulders, When the High scho? 
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curriculum was a one-way track allowing for few or no choices, 
and where the elements of flexibility and choice and adaption 
to individual differences were entirely missing, educational 
guidance, a primary objective of which is to help the student 
to choose subjects and courses suited to his individual needs 

was impossible. 


and abilities and his vocational objectives, 
e curriculum, not the curri- 


The child had willy-nilly to fit th 

culum the child, and guidance was meaningless and would 
Вауе been regarled as an impertinence. The situation has 
now changed and js much more favourable from the. guidance 
view-point. The introduction of diversified courses with liberal 
choice of electives creates both the opportunity and the need 
for careful educational guidance to be given to the children in 
the choice of the types of education and the options they 


elect. The little experience that has accumulated in Multi- 
purpose Schools shows how helpless the majority of children 
and their parents are when it comes to making the crucial 
choice between the different “elective” groups of subject, with- 
out suitable guidance. Та all Secondary Schools, therefore, 
and especially in the bilateral oF vium кы Pd 
dary Schools guidance 15 now essential an num drm 


а 1 the school curriculum. 
ада i of instruction", states the Secondary 


ог diversi urses H 
iversified courses ©. повез оп teachers and school admi- 


Education Commission im V i 
у 155101, e Е Чапсе 
Е additional responsibility of giving торса 
strators the additi { courses ап careers”. — 

this important 


to pupils in their choice О 1 1 
ight to have their say 1n 

No е Е wishes of (s children themselves 

n cH lete isdem 

any guidance is not © к у , 

of subjects pupils should get 


1 » 
guidance". fie curriculum from 


The evolution 0 : 
the present aay gu + rom the тесп. In the pro- 
slow but steady progre : uidance has an integral 
gressive Secondary Шо uidance" to uote the Secondary 
on тоа “ig essen P 
educational progress, 27. » 
able in all Dur educational Byer con 
educational provi ВУ 
country. 


the 19th century to 
ance point of view à 


Commission, before long 1 
mo. d from part of the 


dary School in the 


sion of 
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CHAPTER TWELVE 
E 
EVALUATING THE SCHOOL GUIDANCE SERVIC 


: а 
Western countries are increasingly utilising Check ws dodi 
method of evaluating the efficiency of particular sigs fitably 
The authors believe that India could also berin E сап be 
utilising this technique of evaluation. The check КЕП as by 
Scored both by persons inside the organisation, as bi Se ЛАП 
Supervising teams specially appointed for the „purp. that it 
additional advantage of this method of „evaluation is luators. 
helps to clarify ideas about the organisation to the eva schoo 
A check list for evaluating the Guidance Services of т serve 
is given below. Even if the list does not XU ae 7 Ее 
the practical purpose for which it is intended, it may be uidance 
as а summary of what has been said in regard to the B isl d 
Service in this book for it Serves to spot-light the essenti? 
а good School Guidance Service, 


A CHECK LIST FOR EVALUATING THE GUIDANCE 

SERVICE IN YOUR SCHOOL* d 
inside 

Every item should be Checked in terms of the following scale (ins! 

the lefthand bracket) . 

(A) Provision 
(B) Provision 
(C) Provision 
(D) Provision 
(E) Provision 


ог Condition Good. 
9r Condition exist 


5 to somie extent. 
or Condition is 


Présent to а very limited extent. 
ssing, but needed, 


А ; je- 
ld be made on the identical d ies 
р empted by the School authori 
themselves or js made by an outside evaluator, 

I. GENERAL NATUR 


Е 
Е AND ORGANISATION op THE GUIDANC 
SERVICE, 


; IEW to help pupils to understand themselves 
Ja 

It includes activities which help Pupils to develop, both immediate 

and long range plans. ( › У 


he 
* has been drawn from check lists fo, : jdance 
i т the ti of Gui 
Services in use in U.S.A, evaluating 
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curative measures with regard 


cerned with preventative and 
and with providing remedial 


4. It is con 
ts in pupils, 


to common maladjustmen 
treatment for them. ( ) 
5. It endeavours to assist pupils in making the right choice of courses 
and in developing vocational goals. ( 
6. It aims at offering individual help to pupils whenever needed. 
(uo 
7. Problems, common 
ing groups activities. ( 3 
8. The Guidance service assists in orienting new pupils to t 


to many ог all, are used as a basis for organis- 


ће school. 


( ) "ту " 
9. Guidance work assists pupils in achieving desirable goals. ( ) 
10. The Guidance programme includes effective follow-up work. 
( ) 
poco ed by all membi 
(а) How adequate is the concept of guidance helped by all members 
of the school staff? ( ма for guidance DON ) 


(b) How extensive are the prov 
ittee in which the 


B. Guidance Organisation. um 
1. School Guidance work is directed by = ented and in which the 
teachers and parents 216 properly repres c their proper roles. 
Headmaster and the Teacher-Counscllor d 
rd the Guidance 
2. РЕ апа instructional tT. peri teachers and 
Services as а co-operative v fined responsibili- 
Се personnel have inescapable and well defin: p 
ties, ( ) ives actively to secure the assist- 
3. idance Service E i jectives (C-B- 
те M RUE help in realising the ср Е Sane 
Parents, Youth Employment ве 
isati ) 5% co-ordinated with 
4 их ни in the Secondary School is © 
. The Guidan 
similar services in reeder ы with similar service beyond 
5. The Guidance Service co: As 
the School (6-5: Colleges S. icr in МЕ co-operation with = 
р e Servic ‘опа! Guidance апі 
6. The School саш кашсанопа] and M Sce ше 
гот rmn for Educational and Voi 
with the State 
( ) 
EVALUATION һе fields of co-operation developed ? 
(à) How comprehensive are t „оң developed ? 
(b) How effectively 35 the со-0] darem Piet Appropriate ИЕ 
п. GUIDANCE PERSONNEL Р i 
A. The "Teacher-Counsellor pnl ё ducation at least of degree standard. 
ni 


1. A broad background © 


170 


WORK 
SCHOOL GUIDANCE SERVICE AT WO 


ia i N 

A Teachers Diploma from a recognised Training вна with 
А. broad acquaintance with Psychology and Menta RAN 
particular reference to adolescent behaviour and пера ing in the 
At least 3 months' full-time or 6 months' part-time train 

basic principles of guidance. m. 

Adequate training in group guidance activities, ар 
Adequate training in the techniques of mental measur techniques: 
A practical training in Interviewing LE Re е of occupa: 
Adequate training in the collection, organisation and us НЕ 
tional, educational and other information necessary for p 

by pupils. 


d 
uS i nts, an 
9. Wide knowledge of employment opportunities, requireme! 
conditions of the local labour market. И ccu- 
РАБ rious О! 
10. Adequate knowledge of the training opportunities for vario 
pations, tunities 
11. Wide knowledge of the post-Secondary educational oppor 
and requirements. p working 
12. The right personality for the development of саш 
relationships with other schools and community Раа acti- 
13. The necessary professional attitudes in conducting Gui 
vities and in handling confidential matters. m 
14. Popularity with Pupils and capacity to mix with them fre 
EVALUATION M df 
А ificatio! 
(à) How satisfactory are the personal and professional qualifica 


B. 


the Teacher-Counsellor ? 


(5) How adequate has been his training ? 
TEACHER PARTICIPATION 


(1) 
@) 
(3) 
(0 
(5) 
(6) 
(7) 
(8) 
(9) 


Teachers and Counsellor understa; 
Ponsibilities, ( ) 


rt 
3 ial ра 
The teachers believe that Guidance work is both as essenti: 
of 


апа a great help in general School work. ( ) f ctivelY- 
They maintain Cumulative Record Cards honestly and effc 
( 


» 
They utilise the Cumul 
and in adapting teachi 
Teachers and Counsel 
Pupils’ problems from 
"Teachers CO-Operate in 
Teacher-Councellor. ( 


f 
Class teachers and the Teacher-Counsellor co-operate in us 
ing the fullest Possible information about the pupil ( ш 
The teachers assist the Teacher-Counsellor in preparing e 
tional materials for 5топр guidance activities, ( 
The teachers i 


co-operation о 


: 1 res" 
nd and accept their mutua 


ils 
ative Record Card in understanding PUP' 
ng to individual needs. ( n 
lors meet in group conferences conce 
time to time, ( ) 


К 1 o 
carrying out the recommendations 


) 


ing 
f the 
са“ 


f the home in guidance work. ( ) 
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d subjects strive to develop the varied interests 


(10) Teachers in specialise 
s through hobby club activities. ( ) 


and abilities of pupil 


EVALUATION 
to the School Guidance 


SAI; 


A. 


EVALUATION 
provisions for colle 


B. 


(a) How convinced are teachers of the utility 


Service. 
(b) How readily 
(с) How extensiv 
(d) How effective is the co 
programme. 
GUIDANCE SERVICES 
PUPIL—INFORMATION 


priate. 
re administered periodically. 


(1) Appropriate tests 2 
(2) Personal—data planks are unutilised. 
(3) Individual interviews with pupils аг 


Programme. 
(4) Periodic physical examinations 
(5) Periodic ratings of pupils by teachers а: 
(6) Interviews with parents other family me 
friends of the pupil are an integral par 
Programme. 
(7) Case studies О 
(8) Sociometric studic 
(9) The collection of inform: 
a regular feature. 
(10) Autobiographies by pupils are encouraged. 
(11) Teachers’ comments and observations ате recorded regularly. 
(12) Home visits are periodically made. 


in guidance work. 


Е co-operation. 
hers in the Guidance 


do they co-operate 
е are their areas О! 
-operation of the teaci 


(Collection) —Please Tick у where appro- 


e a feature of the Guidance 


are carried out. 

re attempted. 

mbers and intimate 
t of the Guidance 


carried out when nceded. 


de when needed. 
from parents throu 


f pupils are 
$ are та 


ation gh inventories is 


cting information about 


(а) How adequate are the 
pupils ? 

(0) How adequate 
work. 


TYPES OF PUPIL I 


ich information for guidance 


15 the use made of su 


NFORMATION—Pleas’ Ticky if recorded in your 
Cumulative Record Card, 
BACKGROUND 


ЛЕ AND FAMILY 
of birth. 


(а) НОМ 
nd date 


(1) Name, Sex, Place а 
(3) Photograph. 

(8) Name and address of the father ( 
(4) Occupation of рош the parents- 
(5) Their educational status. 
(6) Ages of siblings. 
(7) Economic status of 
(8) Attitude of the family [0] 


guardian) 7 


family- 


wards Ше pupil- 
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(9) Parents' attitude towards the school. 

(10) Facilities for home studies. ` 

(11) Plans of parents in regard to the pupil. 

(12) Description of neighbourhood conditions. 

EVALUATION 


(a) How comprehensive is the information gathered about pupils? 
(b) How well is it kept up to date? 


(с) How adequate is the Cumulative Record Card in this respect ? 
(5) PHYSICAL AND MEDICAL RECORDS 

(1) Height and weight in relation to average for age group. 

(2) Vision. 

(3) Hearing, 

(4) Teeth and Gums. 

(5) Posture and feet. 

(6) Tonsils, adenoids. 

(7) Speech Defects, 

(8) Physical abnormalities, deformities, undernourishment. 

(9) Serious illness or injuries, 

(10) Physical health habits, 

(11) Mental health and personal adjustment. 


(с) SCHOLASTIC PROGRESS AND TEST-INFORMATION 


(1) Name and address of School or Schools attended. 
(2) Attendance and tardiness record 


: reasons for excessive absence, 
tardiness, 


(3) Performance on achievement tests, 
in all the subject areas. 
(4) Reasons and explanations for any failure. 


(5) General and specialised mental abilit 
test scores, 


teacher made or standardised 


y data as interpreted from 


(4) PERSONAL AND SOCIAL DEVELOPMENT 
(1) Special talents апа interests 

(2) Participation in co-curricular activities, 
(3) Special achievements 
(4) Educational ambitions, 
(5) Vocational preferences, 
(6) Evidence of vocational aptitudes if any. 
(7) 


Periodic ratings by teachers on personality traits. 
(8) Results from interest inventories. 
(9) Attitude towards scho 
(10) Use of leisure. 


INFORMATION SERVICE 


(1) Information is available regarding educational opportunities and 
Tequirements of general and profession institutions after the School 
Final level, 


(besides scholastic success). 


ol and its activities. 
IV. 
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Ц (2) Information is available concerning current occupational oppor- 
tunities and their requirements. 

(3) Information is available in regard 
kept up-to-date. 

(4) Posters, charts, 
guidance information, 

(5) The School Guidance 
giving guidance information to pupils. 

(6) Up-to-date prospectives of post-School Final or Inter Science 
institutions are available. 

(7) Current information about sc 


financial assistance available. 
(8) Information materials are organised and filed for effective use. 


(9) Career Days or Career Study Clubs are organised to acquaint pupils 
with information in regard to courses and careers. 
(10) Lists are kept of agencies from which help in the field may be 


available. 
THE COUNSELLING SERVICE 
A, GENERAL PRINCIPLES : 
1. Counselling time to the extent of at least one period a day for 
each 100 pupils enrolled is provided on the Time Table. 
2. The object of Counselling is primarily to help pupils improve them 
in their adjustments to their Social and Material environment. 
3. The Counselling їп the school concerns itself with all aspects of 
pupil development—physical, mental, emotional and social, moral 


to shortage and surplus jobs is 


photographs, models all are utilised in presenting 


Corner is kept attractive and utilised for 


holarships and other types of 


and spiritual, 
4, Counselling assists in arriving at decisions for which parents and 
pupils assume full responsibility. 
The Counsellor keeps close relationships with pupils through 
ting with them freely in different pupil activities. 

с from such duties, as may interfere with his 
ith parents and pupils. 

furniture and equipments 


ex 


associa 
6. The Counsellor is fre 
desirable relationships W! 
7. Adequate time for his work, office space, 


are provided for the Counsellor. 
8. Clerical assistance is proyided to the Counsellor. 


B. INTERVIEW PROCEDURES : 
1. There is preparation for eac 
studied before it is attempted. у { 
2. The "Teacher-Counsellor recognises problems which may require a 


series of interviews and plans accordingly. у 
3. Не recognises problems which are beyond him and refers them to 


appropriate experts. 
4. Avoids domination i 
themselves freely. 


h interview and all relevant data are 


n interview and encourages pupils to express 
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9. 
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He conducts all interviews in private. ] j 
He accepts the pupils as he expresses himself, Without FA 
He is conscious that decisions reached in the interview mu 
emotionally and intellectually acceptable to the pupil. 

He tries to make pupils increasingly self-reliant, 

He keeps a written record of all interviews. 


PLACEMENT SERVICES 


15 


2. 


3. 


4: 


5. 


The School Guidance service helps pupils who withdraw from 
School in obtaining training for placement in jobs. Big 
It helps them in obtaining suitable employment wherever pos A: 
It helps pupils in obtaining further education or training in CO 
pletion of their schooling. tion 
М helps pupils in obtaining suitable employment on completi 
of their schooling. 


В ° ; 0525. 
It co-operates with other community services for the above ритр 


VI. FOLLOW-UP AND ADJUSTMENT SERVICES 


1. 


; Ч ће 
The School Guidance Service conducts periodic surveys of t 
activities of all School-leayers, 


Е ? ; ths, 
It secures information from School-leavers, concerning streng 
weaknesses of the guidance services. 

It endeavours to modi 


i Е 
fy the Guidance programme in the light 0 
this follow-up data. 


— à Óac—— —À — —— 


to 


e 


10. 


11. 


12. 


13. 


14. 
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CONFIDENTIAL 


Junior 


Introduced оп............ 
High School Stage 


С]ава ts о ATIS Senior 


CUMULATIVE SCHOOL RECORD* 
GENERAL DATA 


Name of Pupil... 
(surname first) 


Date of birth. <... dee- Hm 
(year) (month) (day) 


Father’s/Guardian’s name 


Address 
(any change to be noted) 


Admission Register No 
» The Record Card was prepared by the Bureau of Educational 
and Psychological Research, David Hare Training College, 
Calcutta and had been recommended by the Board of Secondary 
Education West Bengal for use in Secondary Schools of the 


State. 


"до 'sdiusie[ouos 'spuodns 


әлді opnpur spiewe pue “532 ‘umide v ‘ломчош e jo jet oxi uonisod e зивош Ájmqrsuodsoi jo uonisod y + 


У“ 161 
Ady 261 
^ 261 


„а а МІУТЯО “OLA 
‘SGUVAV ANV 'IOOHOS NI атян ALT'IIHISNOdSH?I AO NOLLISOd ‘< 


‘цопвицивхо [urpour ojeiedos лоу uoms oid ou sr әләці әләм ur роу oq ој» 


о арте је W јела“. P. 0-9 00) + е. • • ee «оэ ө э ө о э өө 6.0 evele а s. еее И 9-059 9 99.9 9:9 ERG vx ә 261 
оооооооооооо е о $:91-9—2:6.97079,949..970 вео о у јеси өле врте я алое аеро ниво SRR «PES чене < БЫ ЖКД Келе јеле were 676 e 261 
det че NAR № ut 261 
"S1gurod "595551 | '1әә}әр лоод  |'ogUuI9AV "роою 
112э4$ Апу SNOS [pors&gd Апу ‘Зацех ЧИеЦ үеләпәгу вод 
—-—-—— 2 


«(YOUN НІЛУЯН Т 


(1094 опшорвов qovo Jo pua IJ} 18 '20uo эрвш од 0] эле p10291 [0045$ $144 ur волио Пу) 


0042$ ur попебојшеш Jo Апитулодадо ou sr әләц1 Цоијм 10j 15010301 UR JVI JOU ОД 
'uun[oo ajeridoidde 


E i i el TS 5 


оф ur ( M ypayo pue o[reos заю4-ээлцз e uo sis212jut sjidnd ay} NWY > 

E А Ја ndi mai ЊЕ Лин наши ши ЫА MR M WIRE eee 
| ! | | uourgeueur pue мом 

рјоцеспоц ш 35одојиј (та) 


poruo (па) 
jeinynousy (22) 

аи (2) 

| Ё onsqiy (a) 
paruy, (ш) 

ognueng (2) 

| "- onsmaurT (0) 


M —— 


'ә8в "оде ‘OBR 


"400g| -1элу "роза “100g Баа" "u00d| -лолу | PIJN 


*вәпоДәүвгу 
' 461 LOL ~ | S 001 


АСЕКА 76 


EL — ee m t 5 


- о. < pu "T3 ~ = » ~ 
ч E EE as. — d We: ~ = | № y 
с“ — — - 1 
2 а" 
» , - 
= ~ > 


'poreodde Аүүепузе sey рапа оцу цэщм ur зиоцеиииехо 25041 Цио JO SAWU jo эЗехоле э эмо , 


| spalqns IO 
INIA 
uorjeonpo jeorsáuq 


SUN 


~ 


$34219 

му 

2219125 
Sorpnjs [21208 
soneuayleyy 


o1inje1o1[ 
pue одепдивт 


a Suoreurure 


«'Suorvurum è 'SUOT]Purum 
-XƏ [enuue -хә [enuue -хә [enuue 
:558[2 ur| pue үер isse ur| pue [erp sse[p иг| pue Тер] · (4по18 
‘ON 12э[| -омэ4 ш pa} цовә ur sjoof 


ѕұлешәҹ | сом Wal} -oriod ш po|'S1eurosp| ‘oN 329f | -олэ4 ш рәшә 
-qns yova| -urejqo '1022 -qns удео | -игездо ‘3429 -qns узео | -ШЕЈ90 '1102 | -qns 912245 'sdno19 
ur ир 29 игодеш | oq) ошви) 


ur Nue | tod ur sxeur ur yury | xod ur sx1eur 
| ! ; оделолу ISVIIAY одедолу $3 2эГапсб 


55019 *. 461 55210 * 261 55210 fot | 
не пе а. 


LNHNWSHASIHOV ПООНОЗ Ӯ 


'uuin[oo 
WMO ayettdordde оца ur (№) зроцр pue әре 1104-99143 в uo зэптлиов Jo Чпол8 yore 10 папа әш oie, 
| Wa! We—-———M E = ===> —---- 


| | 


LJ 


die “(әҙә 'Sunnoog 


| “D О N) simo (a) 


7 [80013891991 (ш) 
Ателә1ц pu* үепәә[әзит (2) 
| 


i 31005 рив sourex) (2) 


— 
ава tt 


| 
| 


| 
| | es 9914195 [81005 (a) 


8 


„о бдрлолв| ‘ase [o8UIOAS 881948 ‘988 |обвлоднј оделоле  'ogu Wa бр = 
MOTO | -ләАў| олоду MOTO. -9AV| элоду AO] | -ләАу| олоду 

NEM mo | | “‘sdnory 
е! 461 "461 | 


— BR o. Gu NEAR. ае I MERC OO — с N 
*SALLIAILOV SV'IOQODTNO02-00 '€ 


"ухом ш Jeau IO үтәлә ‘popu “туешә}5А$ st папа эчу ләцәцм зәрїчогу |. 
uumjoo ојемдоладе ayy ш (№) pou» pue оје2в зито4-ээл4з в uo зэптавое jo Я0018 цоюә 10у папа oy} IEY + 


"T Suqeq oM (па), 


eouepguoo-j9g (12) 
'""  eouweq [епоцошя (а) 
21 пог}®ләйо-оу (a2) 
Аутатеподвој (22) 
| &цвприү (2) 


i әли (2) 


'адрлолв! ‘998 |одвлолв|одвлолћ 280 log8vioAv 
-лодуј 940qV| mopg; -19AV| элоду 
| БИВА], 


'одв [o9€19A9|.98v19AV 


мојод| -лэ^У| элоду| мојод 
"461 


+ 161 * 461 
——————————————————————————————==——н————————————— 
KAJLIIVNOS?WHd 9 


592 пиррон |лојершртәр 241 Jo 24njpuSig 
461 161 161 ГХ—10109$ 'түтд—чошпр “or 8935 [00408 цово јо 
1694 peup oy} jo puo о је Ајџо иг роју oq OL, 


№; 00-9-8198 ЧӨ T9 éiene woe eg 9 7 Or «r6 о. боље сео оо КЕ тона № „зле ШШ Фо "s 


"оопврта 303 НАНТ nun 104 рапа эц ynoqe поцъешлојуш 19410 Апу ‘/ 


4,9 9050.0 0 0:9 07070,0 6/0 оге о 9,4 6.0 Ө а о. à * 


Vite One гора Meiers ce 


ооо ....... 0 0 о,јеле Ф өлө е ө se 6-'2::0: {9 “0 60 о) о +. +... 


978 6 8:624 9 өзө: (97520110 0.60040 обоя о о э 0.8.8 8.0 8/6 О 107 Spano am 91235 Apong ‘Oy 


е £1058 hO” @ e+e > •. . БК 0 0200 0070 ооо оо ооо * 9 DA 9» 9? « « ооо 9 9» 9? ^ 9 ооо онаа. $6976 


ООС О ВЕС and оца 03 9[q*3rns 150 iopisuoo nog ЧОГУЕООА Jo әй WYM с, 


* eje «e 907919 6 06.0.9/0/9/0 0.0 6.0.0 0| во ое боовоо 16.4) е оо аео ое оге о (а погүврпәшшоәә: тоќ 10] рооза ou 9191s Кә Ф, 
qeorugoop/ogrjuerg/[erouor) : рапа әчү 10} рпәшшодәг под Apnys jo asinood WYM ‘6 


т" LOT 


е 50650 © о фо о © о со 9,059099 фес ос сов 0 6 006 6€ © 99.0 |0 9.0/0 0.0 € € осе 94 оо во 


161 


ооо је ee @ * ^ € 8 o $? $ $9 « « $9» 9$ € *» ооо * 9 * 9 à 5 ө а «««« 


— 


"Ата ват "од 


: AyIGestp 10 pys Surpuejsjno Aue sassassod папа əy} | E Ф 
о. 181 


: папа офу Aq имоцѕ ‘Aue jr "шојдола-лпотавцод 991 Jo oinjeu og] IIS CT 
NOLLVAYOANI ЯЯНТО 72 


